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Chapter 1: Introduction

1.1 Context for Report

This reportis based omesearchundertaken between December 2008 &adtember
2009 in reléion to the involvement bgarents/guardiansther family memberand
othersin the education of children and young people in Ballymun

The reportarises in the context of a lottgrmfocusby the Ballymun Wiitehall Area
Partnershipn education as a raes to combat disadvantage. It also arises in the
context of the youth ahe population in Ballymun. Theartnershipexpanded its
boundaries at the start of 2009 to incorporate parts of Whitehall, Santry and Glasnevin
and the differencen age profile beveen Ballymun(the Partnership area to e2608)

and the new Partnership area is shown in Table 1.1.

Table 1.1 Children/Young people by age in PartnershifArea (humber and % total pop, 2006)
0-4 5-12 1315 16-18 % of total
-4 years Total .
years years years population
Whitehall/Glasnevin/ 630 1,068 412 546 2,656 17%
Santry Area
Core Ballymun Area 1,233 2,416 860 831 5,340 34%
Total Partnership 1,863 3,484 1,272 1,377 7,996 26%
Source: Census 2006

Table 1.1 shows thah 2006 more than one in tee of the residents iBallymun

were aged 18 or youngecompared to one in siesidents in the new Partnership area
(the comparison national figure was 27%). In relation to different age cohorts in 2006,
roughly coinciding with the different levels of ezhtion:

8% of Ballymun residents were aged Qears;

15.6% of Ballymun residents were agedbyears;
10.9% of Ballymun residents were aged1years.
65.5% of Ballymun residents were aged 19 or over.

This studyfollows from a 200&eportfor PLANET(t he Part ner shi psé Net
Pobal entitledd Fi ndi ngs famim yStlurdwo lome tk¢Amt i n Educa
overview ofkey points fronthis study is presented in the next sectjd@allymun

Whitehall Area Partnershiwishedto follow up on this natiodaeport andnap

practices in Ballymun in relation to parental and family involvement in educdttion.

aimsto use the research to improve supports foiilfasnin relation to education

! The report was prepared by Siobhan Phillips and Anne Eustace. It is available from the PLANET
website athttp://www.planet.ie/docs/familynvolvement education.pdf
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1.2 PLANET/Pobal Report on Family Involvement in
Education

1.2.1 Theories on Family Involvement

The 2008 report for PLANET and Pdliiaws o n O eco | thepiy doal sy st ems
understand engagement with families at risk. In particular, it draws on the theories of

two developmental psychologistdrie Bronfenbrennérand Mchael Ruttet, whose
6research has strongly shaped current chil ¢
i mplications for policy and practiceo.

Bronfenbrenneemphasied the importance tchildhood developmendf the broader
environmenin which children live. His G&cological systems hypothedsaysthat
childrendevelopin dested systemsranging from their immediaté mi -s ¥y 8t € ms 0
such as a family-sygstemz®ssacim, atso t hme H@ me
6exsgst embd i n wrotdrebtly involeed mubhwhithdaffectshim (e.g. the
chil dbés par eBnotfeénisrenneoargkepd thdeeelmpment pgresses

more smoothly wherelationshig between different systems a@mpatiblee.g.

when there is constency betweeschool ad home environmentan rules, norms,
expectationgtc Thus, communication and linketween home and schosthool

andthe wider communityschool and extendearhily etc. are important in supporting

a chil doés Adsushgeirteoventivasmshoudkplicitly recognise these links

and be designed accordingly.

Rutter undertook a series of longitudinal studies of children and their family and life

situations. This work identified risk and protective mechanisms that impact on

chil dr ends NET/RoleakreportTstates thRtlth& workBobnfenbrenner

and Rutteb pr ovi des a st r on gbasedcapproaanestogosifiver ¢ o mmu
parenting and parent involvementd.

While staing that definitions of the family have changed and continue to clardje
become more inclusive, the PLANET/Pobal report notes-&esed framework of
family invol vement -khowraand includssthetheniea bl y t he
suggested by most other researDclogceg sé6. Thi s
Epstein Directorof the National Network of Partnership Schoolda@hns Hopkins

University, and its six levels are:

1. Parenting, including the usual parenting and childrearing practices that prepare
children for school

2. Commitment on the part of schools to communicate faithilies about school
activities and childrends progress

3. Parentsdé involvement in school activiti:
classrooms or in the schoolyard, and perhaps in-extmécular activities such
as sports or other activities

2 Bronfenbrenner, a Russigkmerican psychologist, who died in 2005, was damder of the Head

Start programme for disadvantaged children in the United States

|Rutter, a UK child psychiaeri of, chasdbesyctesctriybe

Medi cal Research Counci l (UK)ds Child Psychiatry Re
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4. Learnng at home, including requests from teashermarents to assist their
children at home on |l earning activities
class work

5. Decisionmaking, where families are involved in decisimaking, governance
and advocacy

6. Collaboration with the community to strengthen school programmes.

Having reviewed the evidence, tReRANET/Pobalreport states hat &éa | ar ge bo
research has substantiated the effectiveness of active family involvement (in
education) 0.

1.2.2 Barriers to, and Techniques for, Family Engagement

ThePLANET/PobalFr eport notes that O&édbarriers to eff
readily identifiabled and ythefalowmges on a r a
barriers or potential barriers:

Distance biveen teachers and parents;

Lack of teacher training;

Class and cultural differences;

Limited views of parental involvement;

Public perception of the school,

Beliefs, perceptions and attitudes of teachers and administrators;

Lack of commitment to parentaivolvement;

Confusion about the role of teachers;

Concerns about territory and boundaries;

Fears about being able to work withresk parents;

Mistaken beliefs about aisk parents;

Low teacher expectations ofask children;

Schools adopting a passivole;

Schools nohelping parents feel welcome;

Communicatiorbetween parents and schools that fesas the negative;
Parental feelings of inadequacy, failure, poor-salfth, suspicion or anger;
Practical problems for parents including logisticallpgeons and lack of time;
Approaches to communications in schools.

In relation to barriers, the report also reports amaber of focus grougseld by the
researchers, including with harelerreach parents. The$éeund that parents were
very positive abouprogrammes for family involvement in education but that issues
arose around:

¢ Confidence, with some parents noting the difficulty of engaging with schools,
especially if a parent has literacy problems or had a negative experience of
educat i o mstancéd, inis importamt that the school reaches out to the
parentd, the report states;

o Commitment, where the importance of local commitment to good programmes
was noted,;



e Communication, where parents felt it was hard to communicate with schools, did
not feel encouraged to enter schools, and felt communication with schools tended
to focus on negative rather than positive communication.

The PLANET/Pobal repodites strategiethathave been successful in promoting
parental involvemerand these include:

¢ Training teachers to work with parents and to view them as partners in educating
children;

¢ Arranging contacts with parents in neutral settings, with informal classes offered

in parenting, English as a Second Language or other topics of interest;

Arrangingof transportation for parents;

Encouragement of mothers and fathers to attend and speak out on relevant groups;

Encouragement of an active Pardmiacher Association;

Design of specific approachesdngage witthardto-reach parents.

These strategies include parents are discussed in BiéANET/Pobalreport in the
context of nine wider factors that underpin family involvement:

1. Teacher, parent and social expectations;
2. Level of intensity of programme involvement and timing of service delivery;
3. School pratice and policy, including teacher training in parental involvement,
personal factors and school strategies for enhancing family involvement;
4. Tendency for changing level of involvement over time, as children get older;
5. Need to engage with hatd-reach peents;
6. Need for education programmes for parents;
7. Programmes to support parents in suppori
8. Potential to use home visiting programmes to support families;
9. Need for partnership between the different stakeholders involved.

Basd on the focus groups undertaken by the researchers, key needs of parents as
regards communication and involvement are summarised as follows:

e To be kept informed about positive as well as negative news about their children

¢ To feel that teachers are apachable

e To be gently drawn into the school and welcomed into corridors, e.g. to see
di splays of childrends worKk

e To have childcare needcilitated

e To have time restrictiongcognised

e To receiveencouragement to get involved with the schrarad their chill 6 s
education, including through coffee mornings and courses for parents etc.

1.2.3 National Policy and Practice

While the PLANET/Pobal report does not go into detaitlmapolicy context for

parental and family involvement in education in Irelandpites that such

involvement has been promoted by several reports. These inbkidéite Paper on

Early Childhood Education(which focused on children aged up to six yedais
Forewordtowhicls t at e s : 60The vital rol atiomi$§ parents
recognised and, as a fundamental principle, the State seeks to support and strengthen,
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but not to supplant this role.o6 It notes t|
generally have become increasingly paemt i end |l y i n ortehcee nSt ayteea rwsi Ol
seek to involve parents at every stage of I
The PLANET/Pobal report notes the production in 2008iofta, the National

Quality Framework for Early Childhood EducationOne of the principles of Siolta
isasbllows:6 Parents are the primary -emdnentat ors of
role in promoting his/her welbeing, learning and development. Quality early

childhood care and education must value and support the role of parents. Open, honest

and respectiyartnership with parents is essential in promoting the best interests of

the child. Mutual partnership contributes to establishing harmony and continuity

bet ween the diverse environments the child

The PLANET/Pobalreport eviewsa number of national preschool and early primary

educational disadvantage initiatives, including national and local projects. It notes:

OWhile the disadvantage initiatives gener al
possible to discern a movewards a more systemic approach to disadvantage as

indicated, for example, by the remit of the National Educational Welfare Board,

which includes advising the National Council on Curriculum and Assessment on

aspects of the curriculum likely to affectattand c e at or partici pati or

Thefinal chapter of the PLANET/PobeagportstatesiiT here is a number of different

Irish projects addressing family involvement locally and different national

programmes also contain family involvement elementsvigiom is limited, however,

and generally focussed on areas classed as
early (i.e. the first five years) identification of families at risk of educational or social

isolation; however, there are structures througltiwvpreventative and support

programmes could be mediated (assuming additional resources were made available)

the communistbased public health service being a

The PLANET/Pobalreport ends with some suggestions about how greater family
involvement in education can be fostered inlreldndd. st at es: &6There is
positive relationship between education, personal confidence, social class and parental
involvement. In addition, the more academically successful a child, the greater is the
extent of parental involvement. Thus, there is a strong rationale for interventions to be
targeted on those who are hdodreach or whose children are perceived to be at risk

of educational underachievement. The commitment required of schools and other
providers is considerable because such families usually wait for an approach rather
than seeking help. T h e seeks pragrainmes that have a strong commitment from
school staff, are based on respect for families and which ardumeibd, intensive in

nature and externally evaluated.

1.2 Research Process

The research for this report wasdertakenointly by BallymunWhitehall Area
Partrership and Hibernian Consulting

Following a review of the PLANET/Pobal report by the tedisgussions were held
in relation to the focus of the researdlm maintain consistency with idreport
family (and indeed widernvolvement rather than the narrower parental involvement
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in educatiorwasinvestigatedwith questions asked of parents/guardians about
support from aange of possible sources of support for the child

A questionnairdattached as Annex Was developetbllowing severaimeetings
between Hibernian Consulting and Ballymun WhitéRalrtnership staff. It
comprisedseven sections

Introduction and inial screening questions

Basic information on the child

Social network of parent/guardian

Interacion and communication witbchool/preschool/childminder
Parentguardianunderstanohg oftheir role inrelation tolearning and education
Contact with supporagencies

Information about the interviewee

As stated, the questionnaire sought information on the social network and support
structureof parents/guardians of scheging children in Ballymun. Thisesearch (on
an issue not addressed by the PLANET/Podjabrt)was done as information ahe
peoplewho parents/guardians interact widmd rely on for supparinay allow the
Partnership tdarget interventionand advice through these people in the future, as
well as working directly to support parents andérdians.

Interviews were carried oon a faceto-face basis iduly and August 2009 by
Partnershigstaff. To gaugeifferences in experiences and attitudes of
parents/guardiangfforts were made to obtaincaoss section of respondents

Interviews were undertaken with7 people, comprising0 mothers, 6 fathers and one
female guardiani.e. 41 femalend 6 male respondent3uestionnaires were
completedor 16 children in preschool, 16 in primary school and 15 in secondary
school (see Table 1.2).

Table 1.2: Educational Level and Gender of Children of Parents Interviewed
Boys Girls Total
Preschool 7 9 16
Primary School 8 8 16
Secondary 8 7 15
Total 23 24 47

The 47 childrerof the parents intervieweattended different preschools, 10
different primary €£hools and 1@ifferentsecondary schools, &sllows:

e PreschoolsT2r na nc¢g; Ballymun Eastr, Little Ra
Majellads; Little MooMoobébs and two named

e Primary SchoolsHoly Spirit Boys; Holy Spirit Girls; Stdds ephdés Juni or Scl
St. Josephdés Senior School; Virgin Mary B
Victories Girls; Hold Child BoysScoil an tSeachtar Laoch; North Dublin
National School Project.

e Secondary School§:r i ni ty Compr e he nevin,Plenket St . Mar yos
Col l ege; Beneavin College; St. Aidandéds CB
Beaumont; Margaret Aylward Community College; Dominican College; Central
Remedial Clinic.



Respondents were asked about their situations in relation to the wortdlodnd the
results are shown iRigure 1.1.

Figure 1.1: Employment Status of Respondents

Working full time
19%
Working unpaid in
the home
39%

Working part time
21%

Unemployed
21%

Number of Respondents: 47

Figure 1.1shows that about offéth of parents/guardians interviewed were working
full time with anoher onefifth working part time and a further orifth unemployed.
The remaining twdifths of parents/guardians wewerking unpaid in the home.

Respondents were also asked about their formal levels of education and the 47
interviewees had levels of educationrsaswn in Figure 1.2.

Figure 1.2: Education Levels of Respondents

No formal education
or primary education
only
6%

Third level Certificate,
Diploma or higher
15%

PLC
11%,

Lower secondary

Technical or 42%

vocational
9%

Higher secondary
17%

Number of Respondents: 47

In relation to the highest levels of education completed to date by the parents
interviewed,20 parents (42%h)ad beereducated to lower secondary level, i.e. Junior
Certificateor equivalent, the most common level of educatidhjs wasollowed by

8 parents (I%) who were educated to Leaving Cert or equivalent level and 7 parents
(15%)who had a third level qualification of s@ kind. A umber of parentbadalso
completed pratcal courses, e.dCDL, First Aid, secretariaktc.

The ags of the parents intervieweaeflect the ages that one would expect of parents
with children of schoeboing age. Of the 47 parents, some 21 (45%) were aged 26
35, with 20 (43%) aged 345. Oneparent was aged under 26, with four age¢b86
and one aged over 55.



Somell of the 47 pareni23%) were parenting alon€his compares to a figuie
62% from the 2006 census as the proportiofaafiliesin Ballymun (of chidren aged
under 15 yeard)eaded by a lone parembfnpared to a national figure 0i%).

While the sample for this report was small, it indicates ah@toportion dthe parents
in Ballymundefined a | eo np a myethre tcensus may in fact be parentimg
associatiorwith anotler person.

The interviews with 47 parents/guardians of young people from Ballylamot
constitutea sufficiently large sample on which to draw statistically significant
conclusions. A much more detailed sample would be needed to build such results.
However, the survey findings, as presented in subsequent chapters, are indicative of
parental and family involvement in the education of children in Ballymun.
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Chapter 2: Social Networks and Support Structures

2.1 Nature of Social Networks

Social networksare thepeople to whm a person turns f@upportwhen in need of
help. They are usually made up of family (either nuclear or extended), friends,
neighbours, and work or school colleagues. They can also include profedsionals

A number of questions wessked of parents/guardians in Ballymun in relation to
their social networks. These related to:
e The p devetaficorsadt with a list ofome20 different people to establish
who was in the parentso social networks
¢ Whether (and to what extemgarentseceive advice or information from the range
of people listed in relation to raising their child
¢ Whether(and to what extenthe parents receive practical help (such as
childminding)from the range of people listad relation to raising their child
¢ Whether(and to what extenthe parents receive emotional supgortn the range
of people listedn relation to raising their child
e Whether(and to what extenty he parents discuss their chi
range of people listed
¢ Whether(and to whaextent)the childreceives practical support in relation to
their education from the range of people listed.

Chapter 2 presents the findings in relation togheh of theaboveissues in turn
Detailed datanthe responses these survey questions igepented in Annex 2.

2.2 Social Networks of Ballymun Parents

The first issue related to the people with whom parents/guardians are in contact.

The parents were presented with the following options as relgaesof contact
O Nt applicable/relevadt and t hen f iovies tgr éélsastonce@t i ons:
weelkAdboud onceesm anfotne rh 6t hedviernt h.i sd6 and ON

Responsesf the 47 parents/guardians surveged shown in Table 2.1. As not all 47

respondents had a relationship with théetdént peoplde.g. some parents may not

have had a brother, or a social worker etbg¢ number of parents for whom the

person in the social net work was applicabl
Responsesd. Timre break down tepplicaple cegponses

* There is a considerable sociological literature on social networks, dating back to-ttR0agewhich
has expanded considerably in recgetades.
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Table 2.1: Level of Contact by Survey Respondents with Different People in their Socig
Network (Number of Parents)
Of Which é
Total Most | Atleast | About Less Never
Applicable| Days oncea | oncea often
Responseg week month | than this
Your Mother 35 30 3 1 0 1
Your Father 32 23 4 2 0 3
Other Grandmother
(not your mother) 40 7 11 4 6 12
Grandfather (not
your father) 25 1 5 3 7 9
Partner 38 37 1 0 0 0
Child's Parent/Other
Parent 31 17 2 1 4 7
Your Sister(s) 40 29 5 4 2 0
Your Brother(s) 41 13 12 6 1
Child's Brother(s) or
Sister(s) 35 30 2 2 1 0
Work Colleagues 20 15 3 2 0 0
Neighbours 46 29 13 0 1 3
Friends 47 30 10 2 3 2
Social Worker 16 0 0 2 1 13
HSCL Coordinator 23 1 3 2 3 14
GP 45 0 2 7 33 3
Chil ddés Te 31 12 2 7 10 0
School Principal 31 6 4 5 13 3
Preschool Staff 15 15 0 0 0 0
Preschool Leader 15 11 2 1 1 0
Paid Childminder 2 1 1 0 0 0
Other 17 4 4 6 2 1
Based on survey of 47 parents

The column headed odénTsoetsabl sAhpopw si ctahbel en uRwbsepr o
whom each of the different potential members of the social network was applicable.

The categories scoring the highest were o6fi
neighbours (relevant to 46 of 47 parents).

A variation on the above woulde to exclude the final columre. that entitled

ONever 6, indicating that while this person
a relationship with thenRemoving these numbers makes sdiméed change to the

overallpicture of the social networks The people with the highes:s
the childbés other grandparents (i.e. other
chil dés ot her parent (with whom 7 responde.l
Home School Caxmunity Liaison(HSCL) Coordinators.

Table 2.1 therefore indicates that parents come into contact with a large number of
other people, to greater or lesser extenth@ir social networks include immediate
family members; friends, neighbours and workezues (where applicable); and
professionals such as social workers, teachers, preschool workers and GPs.
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The results indicate however that, while parents may have many people in their social
networks, they do not have the same levels of contact vatettifferent people.

Table 2.1(second column3hows those people with whom respondents have contact

6most daysd6. While this does not capture t|
conversation or a detailed discussion), it shows that the pedplevhom the parents
have contacb most daysd6 are, in the following ord

e The r e sspatned@hoftlde 47)

eThe respondentdobeowhi mdibaestkebiiandsd s nta 0 d
(each 30 of the 47)

eThe r espond dhetespend 8 haghbeurs (eaah @9 of the 47)

Theextent to which the parents interviewed have contact withvither range of
people in their socialneavr k o n 6 mo s t in Tabley 320withle figuresh o wn
presenteds a percentage of the total numberarepts interviewed (i.e. 47).

Table 2.2: Level of Contact by Parentsvith Different Peoplei 6 Most Days 6

People with whom at least 75%| Partner (79%)
of parents have contact most
days

People with whom 505% of Resposedent ber (64 %), Fri
people have contact most days| siblings (64%), Sister (62%), Neighbours (62%)

People with whom 250% of Respondent 6s father °(@6%9 %
people have contact most days| Preschool staff (32%), Work colleagues (32%),
Respondelts br ot her (28%), C

People with whom under 25% ¢ Preschool leader (23%), Other grandmother (15%),
parents have contact mostdays Chi | dés school principal
Other grandfather (2%), HSCL Coordinator (2%g)cial
worker (0%), GP (0%)

Table2.2r ef er s t o ¢ oma satc tidhe gmsavéers veoulctcvaifose 6

calcul ates contact at the | evel of O0at | ea:
T asseenfromTable2T.he O ot her 6e?2d withphom parents Hawe b |
contact 6émost daysd were a personal assi st:

Home Support service (one parent) and other family members: an aunt, cousins,
nephews/nieces and a brotliedaw.

As one would expecl;able 2.2 suggests thabntact with professionals such as social

workers, FSCL Coordinators and GPslisv on aé mo s t badiaCpraa@t with the

chil dés other grandparents (i.e. other thai
relatively bw at thislevel. These people are generally seen on a less frequent basis.

Il n relation to education, Tables 2.1 and 2.
teacher, school principal, preschool staff, preschool leaders and childminders. Table
2.1 shows that all 3&f those parents interviewed who had children in primary or

secondary school have some degree of cont a
true of 28 of the 31 parents in relation to the school principal. Some 12 of these 31
parents have contactmos days with their childés teache

mostdays with the school principal

*There wil!l be overlap in some cases between the pa
13



For younger children, Table 2.1 suggests a high degree of ongoing contact between
parents and preschool staff and childminders. This would perhaps lxezkps

many parents will bring their child to, and collect their child from, the preschool or
childminder each dayThe figures ardower in Table 2.2 as these figures are
influenced by the fact that only 16 of the 47 respondeatischildrerin preschot)®.

2.3 Sources of Advice and Information

Having established the nature of the r esadtl sebworks, surveguestions probed

these networks further, and responses to these questions are presented in this and

subsequent sections. In relation to dhféerent people in the social networks, the first

of these questions asked: OdébBveeos t his per sol
informationa bout raising your <chil d?26

Optionsfor respondents wer@ bit relevah / a p p | witle fizebgragations then
offetred O0Yes, a |la&as . geqwittcecesna G i ctedf tes,ibt amount 6
not mualked ed N .

Table 23: Levels of Advice or Information Received by Survey Respondents from
Different People in relation to Raising of Child
Of Which é
Total A Large | Quite a A Not Never
Applicable| Amount Bit Certain | much
Responses Amount
Your Mother 35 17 7 2 7 2
Your Father 31 9 4 2 7 9
Other Grandmother 40 3 3 3 7 24
(not your mother)
Grandfather (not 25 0 1 0 4 20
your father)
Partner 38 30 6 2 0 0
Child's Parent/Other 31 15 2 2 3 9
Parent
Your Sister(s) 40 8 8 6 8 10
Your Brother(s) 42 2 3 4 13 20
Child's Brother(s) or 33 2 2 6 20
Sister(s)
Work Colleagues 20 1 2 2 8 7
Neighbours 45 2 3 4 6 30
Friends 47 4 5 9 14 15
Social Worker 16 1 0 1 0 14
HSCL Coordinator 23 0 1 0 3 19
GP 45 3 1 2 7 32
Chil dbés Te 31 4 2 2 5 18
School Principal 30 2 0 2 5 21
Preschool Staff 15 3 3 3 1 5
Preschool Leader 15 1 0 3 2 9
Paid Childminder 2 0 1 0 1 0
Other 17 2 3 3 3 6
Based on survey of 47 paite

® Percentage figures, both of all responses to the survey, and of applicable responses, are presented in
the tables in Annex 2.
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The columninTable2B8 el at i ndppbi 6 &bt alsiRidastptbanizs e sd i s
Table 2.1, as one would expect. This represents the number of respondents for whom
this person was applicabler this question.

Table 2.3 shows a numbéra p Il @edme from whom many parents do not
receiveadvice or informatiomon raising their child. High scores in this regard include:

e Ot her grandmot her and grandfather, i.e. t
respondent s own parent s;

eThe r es prothedsp;nt 6 s

eThe respondent s neighbour s;

eThe respondentdés friends,;

e Social workers, HSCL Coordinators and GPs;

eThe childbés teacher(s) or school principa

This indicates that while some of the above people (such as neighbours and friends)

may beinthergsondent sé social networks, many par e
advice or informatiomn raising their childit demonstrates a distinction between the
0soci al net worko and a subset of this net w

(at least in large antities) is received.

By contrast, Table 2.8hows thathe three people mosbmmonlyreliedon 6a | ar ge
a mo uas ted@ards information or advice on raising their child are (in order):

e Thepartnerof the parent/responde(80 of the 47 parents)
e The nother of the parefiesponden(l7 of the 47 parents)
eThe chil doé@5obthemeéparemisar e nt

The r es po mthe (BreSpepndents)rand sistefEyespondentsyre the next
most common sources of O&6amatoar ge amount 6 of

The figures in relation to Oiareldtiantogthe a mount
child, expressed in percentage terms, are shown in Table 2.4.

Table 2. 4: Extent to Which O6A Large Amg
raising their child is received by Parents from Different People

People from whom at least 759
of parents rec
amount &6 of adyv

People from 5&/5% of parents | Partner (64%)
receive a large amount of advic
or information

People from whom250% of Respondent 6s mot her (36%
parents receive a large amount
advice or information

People with whomunder 25% d Res pondent 6s f at her endsi®d
parents receive a largeamountf Chi | dés teacher (9%), Ch
advice or information Other grandmother (6%), Preschool staff (6%), GP (64
Paid childminder (4%, C
Neighbours (4%), Brother(s) (4%), Work colleagues

(2%), Social worker (2%), Prelsool leader (2%), Other
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| grandfather (0%), HSCL Coordinator (0%) |

The people in Table 2.3 under 6éotherd from
amount of information were HSE Home Support (one parent) and the HSE Early
Intervention Team (one parent).

Table 2.4 shows that, while thei®a small number of people to whom many parents

turn for information and advice, there is a wider range of peopidton at least

some people turn for advice and information and these intludlee c hi | dds t each
preschol staff.

2.4 Sources of Practical Help in Raising a Child

The next survey question askexspondents, in relation to those people in their social

net works: oODoes this person/these people gi
(e.g. childminding)@As such, this question implies that the person involved would

probablyneed to live relatively close to the respondent and have the time to provide
suchpractical help. Responses received from the 47 parents/guardians surveyed in

Ballymun are shown in Tde 25.

Table 25: Levels of Practical Help Received by Survey Respondents from Different
People as regards Raising of Child (e.g. childminding)
Of Which é
Total A Large | Quite a A Not Never
Applicable| Amount Bit Certain | much
Responseg Amount
Your Mother 35 18 5 4 2 6
Your Father 31 7 6 7 2 9
Other Grandmother
(not your mother) 40 2 5 4 5 24
Grandfather (not
your father) 25 0 2 0 2 21
Partner 38 31 4 2 0 1
Child's Parent/Other
Parent 31 14 4 2 9
Your Sister(s) 40 8 9 9 5 9
Your Broth er(s) 42 0 3 5 10 24
Child's Brother(s) or
Sister(s) 34 7 1 4 3 18
Work Colleagues 20 0 1 1 2 16
Neighbours 46 0 6 2 10 28
Friends 47 0 5 8 15 19
Social Worker 16 0 0 0 0 16
HSCL Coordinator 23 0 0 0 0 23
GP 45 0 0 0 0 45
Childdés Te 31 0 0 1 1 29
School Principal 30 0 0 0 0 30
Preschool Staff 15 1 1 1 0 12
Preschool Leader 15 1 0 0 0 14
Paid Childminder 2 1 1 0 0 0
Other 17 3 0 2 1 11
Based on survey of 47 parents
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Table25s hows t hat, in relati ohelpthepatteenisl ar ge a m
similar to the responses in relation to advice and information. The top three people
from whom a large amount of practical help is received are (in order of importance):

e The partner of the parent/respondent (31 of the 47 parents);
e Themother of the parent/respondent (18 of the 47 parents);
eThe childbés other parent (14 of the 47 pa

The next most common sources of a | arge amt
ownsiste(s)( 8 of 47), the par echiltdsss f@FiotHBirngs/ of

As with the previous question, friends and neighbours, who feature strongly in the
parentsod6 social networks, are not very i mp:
help inraisingthe child. As one might expect, professisn@ncluding those relating

to educationplso play a minimadlso as regards practical help.

The figures in relation to 6a | arge amount ¢
expressed in percentage terfoball 47 parents)are shown in Table 2.6.

Table 2.6: Extent to Which O6A Large Amg
their child is received by Parents from Different People

People from whom at least 759
of parents rec
amountd of pra

People from 5&/5% of parets | Partner (66%)
receive a large amount of
practical help

People from whom 250% of Respondent s mot her (38%
parents receive a large amount
practical help

People with whomunder25% d Res pondent 6s sister (s) (
parents receive alargeamountf Chi | dés br ot hers or si st
practical help (4%), Preschool staff @), Preschool leader (2%dpaid
childminderg¥%) , Chi |l db6s @@,hool
Neighbours (0%), Brother($D%), Work colleagues
(0%), Social worker (0%¥%r i ends ( 0 %) ,
(0%), Other grandfather (0%§P (0%)HSCL
Coordinator (0%)

The people in Table 2.5 under 6éotherd from
relation to raising their chd is received were a brother-law, HSE Home Support
and the HSE Early Intervention Team.

Table 2.6 shows that, perhaps as one would expect, there is a range of people who do
not provide a large amount of advice and information to any of the parents
interviewed.

2.5 Sources of Emotional Support as regards Child Raising
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Emotional support was the focus of the next survey question, which asked the 47
parents: O6Does t his gmetiormlesuppotnmetaiortopeopl e gi
rai si ng YResponsesadthisigstin@re shown in Table 2.7

Table 2.7: Levels of Emotional Support Received by Survey Respondents from Differen
People in relation to Raising of Child
Of Which é
Total A Large | Quite a A Not Never
Applicable| Amount Bit Certan much
Responses Amount
Your Mother 35 22 6 5 1 1
Your Father 31 12 4 6 3 6
Other Grandmother
(not your mother) 39 3 3 3 5 25
Grandfather (not
your father) 25 1 0 2 1 21
Partner 38 33 3 1 0 1
Child's Parent/Other
Parent 31 16 0 2 2 11
Your Sister(s) 40 14 10 6 4 6
Your Brother(s) 42 4 3 6 11 18
Child's Brother(s) or
Sister(s) 32 2 5 1 6 18
Work Colleagues 20 1 2 3 3 11
Neighbours 46 0 2 10 3 31
Friends 47 4 10 15 7 11
Social Worker 16 1 0 1 0 14
HSCL Coordinator 23 0 1 2 0 20
GP 45 2 2 3 4 34
Chil ddéds Te 31 1 1 1 5 23
School Principal 31 0 0 3 4 24
Preschool Staff 15 0 0 1 4 10
Preschool Leader 15 0 0 1 4 10
Paid Childminder 2 0 2 0 0 0
Other 17 3 2 2 0 10
Based on survey of 47 parents

In relation to sources of emotional gqut, Table 2.5 suggests that the top five
sources of suppostrea s f ol l ows (i n relation to provid]
emotional support):

The partner of the parent/respondent (33 of the 47 parents);
The mother of the parent/respondent (22 of theat@nis);
The childbés parent/ ot her

p a
The parent 6s own sister(s)
of

rent (16 of th
(14 of the 47
the 47 parents

A

The parent6s father (12

Friends are cited as providing d6éa | arge ama
support n 10 cases, and 6a certain amountd of
Figures in relation to 6éa | arge amounto of

expressed in percentage terms, are shown in Table 2.8.
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Table28: Ext ent to Whi c bfEmotiond Suppprein rdlatiendon t 6
raising their child is received by Parents from Different People

People from whom at least 759
of parents rec
amount 6 of emo

People from 50/5% of parents | Partner (796)
receive a large amount of
emotionalsupport

People from whom 250% of Respondendéd®$ , m&€thhédoE4% t
parents receive a large amountt Respondent 6s sister (s) (
emotional support

People with whom under 25% g Brother(s) (9%), Friends (9%), Other grandmother (69
parents reeive a largeamountg Chi | dds b r o 4%),é&Viork coleagues2fo)s t
emotional support Social worker2%) , Chi | ®%)s Othee a c h
grandfather 2%), GP (0%), HSCL Coordinator (0%)
Preshool staff (0%), Preschool leader (0%), Paid
chil dminder (0%), Neighb
principal (0%)

A

The people |Iisted under oO0otherdé in Table 2.
amount of emotional suppdx parentsn relation to raigg their child were
Geraldstown House, HSE Home Support and the HSE Early Intervention Team.

Table 2.8 shows that, after the top five people who provide a large amount of
emotional support to parents, the next most important sources of emotional support
are the brothers of parengsd friends.

26 Di scussion of the Childbéds Educatio

on asked respondent s

The next survey quest:i
/| these people?d Responses |

with this person
Ballymun ae shown in Table 2.9

Table 2.9 Level of Discussion by Survey Respondents with Different People as regards
Chil dés Education
Of Which é
Total A Large | Quite a A Not Never
Applicable| Amount Bit Certain much
Responseg Amount
Your Mother 35 24 3 3 3 2
Your Father 32 14 1 3 7 7
Other Grandmother
(not your mother) 40 4 3 9 2 22
Grandfather (not
your father) 25 0 1 3 1 20
Partner 38 34 3 1 0 0
Child's Parent/Other
Parent 31 17 1 1 5 7
Your Sister(s) 40 16 9 8 3 4
Your Brother(s) 42 6 3 5 9 19
Child's Brother(s) or
Sister(s) 32 2 3 5 4 18
Work Colleagues 20 0 2 2 5 11
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Neighbours 46 0 1 10 3 32
Friends 47 2 6 18 8 13
Social Worker 16 1 0 0 0 15
HSCL Coordinator 23 1 1 3 1 17
GP 45 0 1 1 2 41
Chil doés Te 31 9 6 5 7 4
School Princpal 30 3 2 6 3 16
Preschool Staff 15 7 2 2 1 3
Preschool Leader 15 4 1 3 3 4
Paid Childminder 2 0 2 0 0 0
Other 17 3 2 3 3 6
Based on survey of 47 parents

Following the pattern seen in the previous questions, the people with whom parents
discusstei r chil dés education 6éa | arge amount 6

The partner of the parent/respondent (34 out of 47);

The mother of the parent/respondent (24 out of 47);

The childbés parent/ other parent (17 out o
The sister(s) of the respondent (16 out of 47);

The father of the respondent (14 out of 47).

The figures in relation to 6a | arge amount
education, expressed in percentage t€ohthe 47 intervieweesare shown in Table
2.10.

Table 2. 10: E xLt aerngt e t Aom Digbussabhin reddtlon the childd s
education is held withDifferent People

Peoplewith whom at least 75%
ofparentdi scuss th
educatomba | ar ge a

Peoplewith whom50-75% of Partner (72%), Ré ponden
parentdi scuss t he
educatiora large amount

People withwhom 2550% of Chil dés other pa 6
parentdi scuss t helRespondent%)s f at

education a large amount

rent (3
her (30

People with whom under25%dChi | dds teacher (19%),
parensd i scuss t he|(13%),Preschool leader (9%), Other grandmothé&6)9
education a large amount Chi | dbés disters (4%)eRriends¢4edocial
worker (2%),0ther grandfather @), HSCL Coordinator
(2%), Paid childminder (0%)Work colleagues (0%), GP
(0%), Neighbours@® %) , Chi |l db6s %)c h

The people |Iisted under O6o0otheré in Table 2.
di scussion i n r el &dniweea bitotheindaw,eHBE Homen i | dds e d
Support and the HSE Early Intervention Team.

In relation to professionals working in the education sector, Tables 2.9 and 2.10

shows that a | arge amount of discussion in
witht he chil dés teacher and preschool staff |
parents. For parents of a child in primary or secondary school (31 parents in the
survey), 9 have 6a | arge amountd of discus:
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6quiitted aofb di scussion. For parents of a chi
survey), 7 have 6a | arge amountd of discus:
childbés education and a further 2 have O0quli

2.7 Practical Support to Child in relation to Education

The final question in relation to sources |
giveyourchidpr acti cal support in relation to the

relation to thisquestion are shown in Takikell

Table 2.11: Levels of Practical Support Given to Child by Different People in relation to
Education
Of Which é
Total A Large | Quite a A Not Never
Applicable| Amount Bit Certain much
Responses Amount
Your Mother 35 15 10 4 1 5
Your Father 31 6 8 4 4 9
Other Grandmother
(not your mother) 40 2 3 3 5 27
Grandfather (not
your father) 25 1 1 0 3 20
Partner 38 26 5 3 3 1
Child's Parent/Other
Parent 31 14 5 0 1 11
Your Sister(s) 40 10 6 3 6 15
Your Brother(s) 42 2 2 6 27
Child's Brother(s) or
Sister(s) 32 9 2 9 0 12
Work Colleagues 20 1 0 0 1 18
Neighbours 46 0 0 2 4 40
Friends 47 1 0 4 6 36
Social Worker 16 0 0 0 0 16
HSCL Coordinator 23 0 0 1 0 22
GP 45 0 0 0 0 45
Childdéds Te 31 10 6 6 0 9
School Principal 31 2 1 3 3 22
Preschool Staff 15 7 2 2 1 3
Preschool Leader 15 5 2 1 1 6
Paid Childminder 2 1 1 0 0 0
Other 17 3 3 2 1 8

Table 2.11 shows that tipeople who provide the most practical help to the child in
relation to education ames follows:

The partner of the pamgrespondent26 out of 47);

The moher of the parent/respondent (@& of 47);

The childbés parent/ other parent (
The childés teacher (10 out of 47
The sister(s) of the parent/respond@iout of 47);

The childbés siblings (9 out of 47);
Preschool staff (7 out of 47);

14 out 0
)
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e The fatherof the parent/respondent (6 out of 47);
e Preschool leaders (5 out of 47).

The list above shows that, in addition to the people who were seen from the responses

to earlier questions as providing support to thep; educational professionals are
alsorelativelyi mpor t ant Isaorugrec easmooufntéda of practi cal
relation to educationThis is true both in relation to preschool staff and leaders and in
relation to chilldrends teachers at schoo

The data in relation to a large amount of practical help for the child in relation to
education, as expressed in percentage form, is shown in Table 2.12.

Table 2.12: Extent to Which O0A Large A
in relation to education byDifferent People

People from whom at least 759
of parentssay their childeceives
6a | arge amoun

People fromwhom50-75% of Partner (5%0)
parentssay their childeceives a
large amount of practical help

Peopk from whom 280% of Respondent 6s mot her (39 %
parentssay their childeceives a
large amount of practical help

Peopldromwhom under 25% ol Ch i | d 6 921%)eRecshpean d e n){(2&%), s i
parentssay their childeceivsa [Chi | d6s br ot hers or sist
large amount of practical help | Re s p o n d e nt%)dredclotl lkeader (11%4),3
Other gradmother (4%)Paid childminder (2%)C h i |
school principal (%), Brother(s) (4%), Work colleagae
(2%), Friends (26), Other grandfather (@), GP (0%),
Neighbours (0%), Social worker (0%JSCL Coordinator
(0%)

The people |Iisted in Table 2.11 under 6ot hi
practical help to the child in relation to educatiorreva brothein-law, HSE Home
Support and the HSE Early Intervention Team.

2.8 Other Sources of Information or Support

As well as the support received from other people, #nents/guardiansom
Ballymunwere asked to indicafeom what other sourcefid they receive
information or suppora bout t heir childés education.

Table 2.13 shows thé#te internet and books were the most popular options,A9ih
and 476 of respondentssing themWith the internet as the single other most
important source ohformation for parents, this indicates how this medium (which
would not have existetl5 years ago) has become an important toofrfanyparents.

Table 2.13 Sources of Information Other than Personal Contacts
Number %
Internet 23 49
Books 22 47
TV 12 26
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None 10 21
Magazines 8 17
Radio 5 11
Other 15 32
Note: 28 parents/guardians gave more than one answer

Sources cited undér o t maudedthe library newspaperdpcal school information
packs the Lifestart programmend a seminanthed¢ i | d6s school

Table 2.13 does not relate to the frequency with which the parents use these different
sources of information and, as such, they are likely to include both frequent users as
well as parents who seek information on particular topics from tamime, e.g. when

a child has a particular need or difficulty.

Some 37 of the 4parents/guardiansaterviewed used at least one source (other than

personal contact$d get information or supportegardingt h e i r edudatioh d 6 s

meaning that 10 pants or guardians (over 20%) used none of these other sources.

This |l atter group therefore receives all of
from the different people in their social network, which means it is of particular

importance for them thahis information is correct.
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Chapter 3: Interaction and Communication

3.1

Communications

Issues Addressed in relation to Interaction and

Issues relating to interaction and communications by parents with schools, preschools
and childminders are adelsed in Chapter 3 (which broadly corresponds to Section B
of the questionnaire). The following sections address in turn:

preschools and with childminders

Contact with a range of support agencies other than schools.

General attitudes of parents towards schools, preschools and childminders;
Issues relating to written communication;
Issues relatingo verbal communication;

Issues relating taneetings between parents and teachers/staff in school,

3.2 General Attitudes to School/Preschool/Childminder

Thempr ent s/ guardians were asked about the ex
homeo, unwel come and i ke an outsider,
preschool or childmindér responses are presented in Table 3.1.
Table 3.1: How Parents Feewh en Vi si ting Chil dés Scho
No. of Extremely | Somewhat| Somewhat | Unwelcome
Responseg Welcome | Welcome | Unwelcome

Preschool 16 14 1 0 1

(88%) (6%) (0%) (6%)
Primary 16 12 4 0 0

(75%) (25%) (0%) (0%)
Secondary 15 7 2 6 0

(47%) (13%) (40%) (0%)
Total for all 47 33 7 6 1
Respondents (70%) (15%) (13%) (2%)

The final row of Table 3.1 indicates that, overall, some 70% of parents feel extremely

wel c ome

n vi

feding somewhat welcome.

siti

ng

t hei

r c hil

dos

school / pl

Table 3.1 suggests differences at the different levels of educahiertableshows
that the vast majority of preschool parents (88%) and primary school parents (75%)

f eel

extr emel

we l

C 0 me

when

childminder. From both of these categories, only one parent feels unwelcome in this
regard.However the figure is lower in relation to secondary schools, with just under
half of the parents (47%) feeling extremely welcome and a further 15% feeling
sonmewhat welcome. This leaves 40% of the parents of secondary school children who

f eel

The

0s

res
wel come

(@)

me wh at

t
(0]

unwel

s from Table 3. f
r 0 s @ shewntviaually iw Eigure 8.In

comebd

when

1 or
e o

t hoey visit thei
they visit |
the data r el
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Figure 3. 1: Proportion of Parents F
Wel comed when Visiting Childbés Scho
100
90—H
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s 50 [ .
40 ——
30 ——
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10 ——
0 T T
Preschool Primary Secondary
||:| Extremely welcome B Somewhat welcome |

An analysis of the data from Table 3.1 and Figure 3.1 was undertaken based on the

level of education of the parents interviewed. This showed that, of 23 parents who

were educated to Junior Cert Il evel or bel o\
(17%) felt O6somewhat welcomed when visiting
childminder. For the 24 parents educated to a higher level than this, i.e. to Leaving

Cert | evel or above, 19 (79%) felt O6extrem
welcomed. While the numbers of parents invi
link betweerp ar ent sé6 own | evels of education and
to be welcomed) when visiting their chil d?o:
The parents in Ballymun were also askeb e f ol | owi ng question: 0OI
have to do the work to interact or engagthvine school/preschool/childminder or is

the school/ preschool/childminder good at e

guestion are presented in Table 3.2.

Table 3.2: Views of Parents on Wor k Ref{(
School/ PreschoolChildminder
No. of School/Preschool/Chitd Somewhere | | Generally
Responses minder is good at between the | Have to Do
Engaging with me Two the Work
Preschool 16 12 3 1
(75%) (19%) (6%)
Primary 16 9 4 3
(56%) (25%) (19%)
Secondary 15 4 5 6
(27%) (33%) (40%)
Total for all a7 25 12 10
Respondents (53%) (26%) (21%)

The final row of Table 4.2 shows that just over half of the parents interviewed (53%)

feel that their childbés school or preschool
them, with one in fivesaying that they generally have to do the work and the

remaining parents saying the balance is somesvbetween these two situations.
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As with the previous table, there appear to be differences by level of iedutadsed

on the views of the parent ewwiewed.Table 3.2 shows that most parents with

children at preschool (75%) and at primary
or preschool or childminder was good at engaging with them. The figures for those

saying that they had to generally de twork were relatively low (although 3 parents

or 19% of parents at the primary school level) did say Hosvever,there is a

somewhat different pattern for secondary schools, with just over one quarter of the 15

parents interviewed saying thattheirchd 6 s school i s good at enc
6 parents (40%) saying that they generally have to do the work of engaging.

This suggests thatprovements are possible for secondary schools as regards
engagement with parents, and this is shown visualkigure 3.2.

Figure3.2Vi ews of Parents on Work Required
School/ Preschool/ Childminder (%)

100
90 A
80 A
70
60
50
40
30
20
10

0

%

Preschool Primary Secondary

01 generally have to do the work
B Somewhere between the two

@ School/pre-school/childminder is good at interacting with me

3.3  Written Communications

The first question as regards written communication asked if parents ever receive

writteni nf or mat i on from their childés school/ p
newsl etters or not es ThesurveywWaundechlB7T% ofab s s c ho ol
parentgeceive written communications, with this figure breaking down as follows

e 94% of parentgfuardians of primary schoohildrenand 93% of
parents/guardians of secondary school childeeeive written communication
from their childbés school

e 75% of preschool parents/guardiaaseivesuch communications, the somewhat
lower figure perhaps due tohigher level of face-to-face contact with parents

Parents werasked if this written communication contained information on general

activities (e.g. newsletter)r related specifically to their childr both. Aswers
from theparents are shown ingtire 3.3.
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Figure 3.3: Nature of Written Communication received by Parents/Guardians

N/A
13%

Information relating
to general activities
32%

Both
44% Information about
your child

11%

Number of Respondents: 47

The data by level of education shows that, for the 47 parents interviewed, written
communication containing general information onlpiisvided by 38% of

preschools, 19% of primary schools and 40% of secondary schools. Information
relating to the child only is provided by 25% of preschools, no primary schools and
7% of secondary schools. Information relating to both general activitietharuthild

is provided by 13% of preschools, 75% of primary schools and 47% of secondary
schools.

Parents werasked to what extent they were happy with the written communication

received from the school/preschool/childmind&ran overall leel, just over half of

all parents (55%) were Ohappy and satisfi et
most of the others (#6) &6 somewhat happydé alt hough with
Responses to this questibg level of educatioare shown in Figure 3.4.

Figure 34: Proportion of Parents6 Happy and Sati sfi e@vith or
Written Communication from School/ Preschool/Childminder

100 ~
90 ~
80 A
70 ~
60 A
50
40
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20
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0 T T
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%

||:| Happy and Satisfied B Somewhat happy but could be improved |

Based on 43 responses

Figure 3.4 showsthéathe hi ghest proportion of parents
related to prents with children in primary school (73%), which compared to 57% of

parents at preschool level and 33% in relation to secondary schbelproportions

t hat were 6somewhat happyd (but with room |
schools, 43% for @schools and 27% for primary schools. One parent from second

|l evel was O6somewhat unhappThdsuggedtsssomene O6unh:;
potential room for improvement
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In terms of written communicatidoy parents to the schoolhe parents were leed if
they ever write notes to the school/preschool or to the teacher/playgroup
leader/childminder in relation to how their child is getting on (excluding sick notes).
At an overall level, the responses show that 19% of parents had written such notes,
breaking into no parents at preschool level, 25% at primary school level and 33% at
secondary level. This indicates relatively lowitten communication in this direction.

A final question relating to written communication asked parents how they would like
to receive written information from their ¢
Answers for all parents are shown in Figure 3.5.

Figure 3.5 How would you like to receive written information?

| | | | |
By hand |

In the child's schoolbag

By text

By post

By email/On the internet

Other

0 10 20 30 40 50 60
%

Note: Multiple answers were possible and somearents/guardians gave more than one
answer

The breakdown of the answers by level of educationsls t hat 6By Handd w
most popular option at both preschool and |
Chil dés s cho o bdogularoptibnedhes tevels (126 anmd 36%
respectively). At second level, the most popular option was to receive written
i nformation in the post (35%), followed by

3.4 Verbal Communications

3.4.1 Verbal Communication with C h i | Teeacker/Playschool
Leader/Childminder

Thefirst set of questions around verbal communications related to the person directly
teaching or minding the child and the first question asked the parents and guardians
how often t hey s po.kRespanses aretstowrrin Talei383.d 6s t eac|

Table 3. 3: Frequency with which Parent g
Childminder

No. of Most At least About Less Never

Responsey Days once a Once a | Often than
week Month This
Preschool 16 16 0 0 0 0
(100%) (0%) (0%) (0%) (0%)

Primary 16 7 3 3 3 0
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(44%) (19%) (19%) (19%) (0%)
Secondary 15 2 1 3 9 0

(13%) (7%) (20%) (60%) (0%)
Total for all 47 25 4 6 12 0
Respondents (53%) (9%) (13%) (26%) (0%)

Table 3.3 shows a high level of verbal communication betweesthool parents and

playgroup leaders/childminders, with all parents of children at this level saying they

spoke to the playgroup |l eader or chil dmind:¢
expect, the figure falls for parents of primary school children (44&| k t o t he chi
teacher most days) and for parents of secol
teacher most days).

Thefinal column in Table 3.3hows that there are no parents who never talk to their
childds teacher . Sathelé parents isarviewed E@a) @k | ev el |,
to their c hirdgueriighari oace a ionth, intdicatng a relatively low

level of ongoingnteraction.

An analysis of the data in Table 3.3 by th
the 23 parents educated to Junior Cert | evel
teacher Omost dayso, with 2 (13%) talking |
talking to the teacher about once a month, and 5 (22%) talking to the teacher less

often than this. The equivalent figures for the 24 parents educated to Leaving Cert

level or higher were: Most daysl4 (58%); At least once a weékl (4%); About

once a monthi 2 (8%); Less often than this7 (29%). While the numbers of parents

interviewed was relatively small, this suggests that a higher proportion of the parents

with higher levels of education talk more frequently to teachers, but also that a higher
proportion of this group talk to teachers less often than once a month.

Further analyis of the data in Table 3.3 showed that, of the 19 panmepaid

employment (weking either fulttime or paritime), 9 (47%) spoke to the teacher

0 mo st 1¢b%)yspoke, to the teacher at least once a week, 2 (10%) spoke to the

teacher about once a nthrand the remaining 7 (37%) spoke to the teacher less often

than this. The equivalent figures for the 28 parents who were either working in the

home (e.g. housewives) or were unemployed were: Mostida§q457%); At least

once a week 3 (11%); About one a month 4 (14%); Less often than this5

(18%). This suggests somewhat greater contact with teachers by parents who are not

in paid employment with a higher proportion of those parents in paid employment
talking to their cnonceamosth.t eacher | ess oft el

The converse of thigguresin Table 3.3are perhaps seen in Figure &Bich shows

the proportions of Ballymun parents thatwolld ke t o t al k more to th
teacheror playgroup leader or childminder
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Figure 3.6. Would you like to talk more to your child's teachefplay group
leader/childminder?

Response: Yes

Dont knowy
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Number of Respondents: 47

The piechart in Figure3.6 shows the answers for all parents, with 34% of parents
saying they would I|Iike to talk more

want more contact and 9% undecided. These figures varied by level of education as

shown in the barchart. Pesdool parentguardians are happiesith their level of
interaction with preschool staff, with just 25% stating that they would like to talk
mor e t o t hei Thefgiuraridesité I1%dr erimaryhsehool parents and
47%for secondary school parts.

Figure 3.6 therefore suggests a desire for greater interaction from a minority of
parents at all levels of education, with tiighestdemand at second level.

A third question in relation to verbal communication witat¢hes/playgroup
leades/childminders asked iparentdeel that these people listémthem andake
their views seriously.

The piechart in Figue 3.7suggests that over thrggiarters of parents as a whole

(77%)f eel that their childods tfeveedhareonein akes

five feeling that they do not.

Figure 3.7: Do you feel the €acher takes your views seriously?

Response: Yes
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The barchart in Figure 3.4 suggesteme differences by level of education in relation

to the proportiorof parents feeling their views are taken seriously by teachers
preschool and primary school level, answers in this regard were 88% in each case, but
thefigure fell to 53% for secondary school parents/guardians, with 40% saying they

did not feel they were listened toith their viewsnottaken seriously.

The data behind Figure 3.4 was analysed
education. This stwed that, for the 23 parents educated to Junior Cert level or below,
15 (65%) felt their views were taken seriously, with 7 (30%) feeling they were not,

and 1 person (4%) unsure. For the 24 parents educated to Leaving Cert level or
higher, 21 (88%) felt wir views were taken seriously, wighparents (8%) feeling

they were not and 1 parent (4%) unsure. This shows a tendency, for the parents
interviewed, to be more likely to feel their views are taken seriously by schools the
higher their own level of edutian.

3.4.2 Verbal Communication with School/Preschool Principal

The survey also asked abaatrbal communication with the principal of the preschool
or schooland, in this regardyarents were first asked about the frequency of this
communication. Ansers are shown in Table 3.4.

Table 3. 4: Frequency with which Parent g
No. of Most At least About Less Never
Responsey Days once a Once a | Often than
week Month This
Preschool 13 8 2 1 2 0
(62%) (15%) (8%) (15%) (0%)
Primary 16 3 3 4 6 0
(19%) (19%) (25%) (38%) (0%)
Secondary 15 2 0 0 11 2
(13%) (0%) (0%) (73%) (13%)
Total for all 44 13 5 5 19 2
Respondents (30%) (11%) (11%) (43%) (5%)

As with contact at the level of the teacher or playgroup leddsrle3.4 shows that

verbal communications with the person who runs the school or preschool is highest
for the youngest children, with 8 of the 13 respondents at preschool level (62%)
saying that they had such interaction most days. This fell to 19% at prievatyahd

13% at second level. This is perhaps as expected as such very regular contact will be
more difficult as the institution gets larger.

Table 3.4 also shows that, at second level, the vast majority of parents have quite
infrequent contact with thechool principal, with 73% saying that they talk to the
principal less often than once a month and 13% saying that they never talk to the
principal.

Parents were asked whether they would like their level of verbal interaction with the
school or preschd@rincipal to increase. The p&hart in Figure 3.8 shows that fewer
than one in five (18%) would like to talk more to the school principal, while almost
four out of five (77%) are happy with the current situation.
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Figure 3.8 Would you like to talk more to your child's schoolprincipal?

Response: Yes
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Number of Respondents: 44 (Three preschoglarents/guardiansdid not answer this
guestion)

The barchart in Figure8.8 suggests minimal difference between the different levels
of education, with 15% of preschool parents, 19% of primary level parents and 20%
of secondlevel parents wishing to talk more to the school principal.

Based on the interaction that parentgehaith the preschool and school principals,
they were asked if they feel they are listenebytdhe principalsand their views
taken seriously.

Figure 3.9 Do you feel thepreschool orschoolprincipal takes your views seriously?

Response: Yes
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P rezchool P rimary Secondary

Number of Respondents: 44 (Three preschoglarents/guardiansdid not answer)

The piechart in Figure 3.9 shows that, for all parents, somethwds (66%) believe
that their views are k&n seriously by the school principals, with one in five (20%)
saying that they are not, and the remaining 14% unsure.

The barchart in Figure 3.8hows that the proportion of parents who believe that their
views are taken seriously varies considerabBlpetween preschool (85% believe this)
and primary school (81% of parents believe this) on the one hand, and parents at
secondary level on the other, where only 33% believe that the school principal takes
their views seriously (with 47% believing their wigs are notaken seriously and 20%
unsure).
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3.4.3 Happiness with Verbal Communication

In relationto the overall level of verbal communication with the school/ preschool/

childminder attended by their child, parents were asked how happy they were with

this. For all parents; e sponses suggested that 62% wer e
regard, with 23% 6somewhat happyo6é (with ro
unhappy®é and 6 % ORgard &l phpws d bresakdavin bysldvel af d 6
education,wi h each bar showing the proportions 0

6somewhat happyé (with room for i mprovemenit
Figure 3.10: Proportion of Parents O0Haj
Could be I mproved6éd on Ver bal C oOhiltaimdér ¢ a {
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Figure 3.10 shows that 88% of preschool pal
| evel of wverbal interaction, with another
of satisfaction in this regard. For primary level parettits,equalent figures are 69%

and 31%, again suggesting a good level of satisfaction. However, at second level,

reflecting answers to previous questions, the equivalent figures are 2738%nd

with the data showing 27% s o me wh at u n héaupnphyadp payfV dde k8% t |

3.5 Parent-Teacher Meetings

One way in which parents interact with schools and teachers is thpaugftteacher
or parentchildminder meetingand a number of questions were asked in this regard.

Parents were firstly asked about the freqyemith which they attend these meetings.
Some 40 parents answered this question, with 7 preschool parentstkayinglid

not apply to them. For parents in preschools that do not hold formal ppeaehter
meetings, some parents/guardians interviewkdHhat such meetings would be a
good idea, and comments included the following:

efiThey s houl-tdacheraneetingpsa they ngan fill you in on what they are
doing and you can follow up at homebo
efil would | i ke them t oare@anrkng@® boomintthewhat act
children and provide a gener al overview o

There may be less demand for very young children however and one parent noted:
AWe donot have official parent teacher meel
hare a chat with the childminder every day
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Of the 40 parent&ho did have parerteacher meeting89 said that they always
attend these meetings, with just one parent (at second level) not always (but
sometimepattendng. This suggesthigh overall attendance by parents at these
meetings.

The Ballymun parents were then asked about tee#l of happiness with these
meetingsThe final row in Table 3.5 shows that, of the 40 parents for whom this
guestion was relevari28 (70%) were happy and satisfied with the meetings, with a
further 8 (20%) somewhat satisfied, but with room for improvement.

Table 3.5: Level of Happiness of Parents with Parert eacher/ParentChildminder
Meetings

No. of Happy and| Somewhat| Somewhat | Unhappy/
Responses Satisfiad Happy but | Unhappy | Dissatisfied
Could be
Improved
Preschool 9 9 0 0 0
(100%) (0%) (0%) (0%)
Primary 16 14 1 1 0
(88%) (6%) (6%) (0%)
Secondary 15 5 7 2 1
(33%) (47%) (13%) (7%)
Total for all 40 28 8 3 1
Respondents (70%) (20%) (8%) (3%)

Note: Seven parents of preschool children did not answer this question as they indicate
the question was not applicable to them, presumably because there were ndqroieat
meetings organised in their childds pr {

These posive overall results showed some variation by level of education, as shown
in Table 3.5 and in Figure 3.11. All parents of preschool parents, and just under 90%
of primary school parents, were happy and satisfied with the pie@ctier meetings.

However, & secondary | evel, this figure fell
happyo, but with scope for i mprovement .
Figure 3.11:Proportion of Parents6 Happy and Sati sf i ed 6wiots
Parent-Teacher/ParentChildminder Meetings
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Parents wexgiven an opportunity tcomment orthe parentteachemeetings
Positive comments included the following:
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efiThe meetingsyou earveersyhagwmdt he curricul um
(Preschool parent)

efiStaff make you r el axednfwhremme dy ooun gyoo uirn,c hai
progress. We were laughing through the meétititere was a sense of fun. | felt
twasafurppl ace f or my sahdoliphrent)yt o be. 6 (Pr e

e i €Gachersare| ear and al ways give time for feed

e MParentteacher raetings are comfortable. @lteacher explains everythingll
andlfeel can di scus s(Prmary sclgosl panenty h t h e mo

e fiTeachers arebservani theyae qui ck t o not €Primanyd addr ess
school parent)

o il tgdbadtobeabletoseettec | ddés wor k and tt o thoe abl e t
(Primary school parent)

e il t O sto-ooense you gednopportunity to speak properly rather than in a
hallwaywi t h ot her (Panwagy kchoolparemty n d o

¢ fiYou have the opportunity to ask questiofBrimary school parent)

However there were also some less positsperienceand commentsvhich
included the following

eiThe meetings need to be better organised
e iThey are ntveryprivateConver sat i ons (Seaomdangehoobver hear d
parent)
e MParentteacher meetings are too negativey do not support or encage my
son. | feltintimidat ed as t ho u g (Becbndawescheolparén® c hi | do
e il n t paeentdmave tb queue. | could b®urs waiting to see one of my
child r e n 6 s 0(Sex@ndaly schal parent)
e I Metings are not frequeahougha nd coul d be rBecomdarg onstruct
school parent)
el di dn 6 tolly positve ex@erienck aheetings. Som t eacher s wer en¢
accessible. Thechool took my name and mber buttheteachers never called
me. | queued a few times arfteh the line was closed ateft without seeing the
t e a c (Becondary school parent)
e fNO privacy as everyone is in a small hall. This is a problem if your child has

difficultiesaseveryom el se can hear. Some teachers d
daughteii it was adick boxbexercise As a middle of the road student she goes
unnoticed unli ke an A student or a troubl

¢ fil was unhappy withvhat | felt was deache@s rude commenabout my
d a u g l{Seemmdary school parent)

Theabove comments therefore serve to flesh out, edpeaissecondary level, what
parents see as potential improvements in relation to peraciher meetings.

There waslsoa numbe of comment®nthe timing ofmeetings, withparents
seeking more flexibility on meeting times to suit both parents who could best attend
duringschool hours andiorking parents/guardians

3.6 Contact with Support Agencies
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Aside from their interactiowith teachers and schools, the survey alsiked
parents/guardiangthey receive support from other organisations in relation to
parenting or helping their children with their education.

Organisations mentioned by more than one parent are shown in3T@b¥his shows
that the three organisations most commonly mentioned were the HSCL scheme,
CAFTA and the Ballymun Whitehall Area Partnership, although all of these were
mentioned by relatively small numbers of parents.

Table 3.6: Support Agencieswith which Ballymun Parents have contact

Number

Home School Community Liaison Scheme 7

Community and Family Training Agency (CAFTA)

Ballymun WhitehallArea Partnership

Ballymun Regional Youth Resources (BR)

HSE Speech and Language Therapy

Dublin Northwest Childcare Resource Centre

Geraldstown House

NINNW W oo

Mater Hospital Child Guidance Clinic

Other organisationsientioned by parents as providing support to them in relation to

parenting or helping their children with educatwere Early Intervention(service of
YoungBallymun) Ballymun Adult Read and Writé§SE (Child Psychology, HSE

(Home Suppor)Bal | ymun Womendés Resource Centre, B
Otherworld Festival; All Sorts @b; Parents Network; LifestaiGhildminding

Advisory Service; Poppintree Community Centikégther and Child ClinicReco and

St Pappinds Boxing Club.

The most common reason cited for not using a particular support agency was that the
respondent did not know about thentlueir servicesDespite the worlalready

undertaken in communicating about the work of local organisations, this suggests
scope for even further work to be undertaken in this regard.

3.7 Overall Happiness with Support Received

The Ballymun parents interviewed were asked about theiratiievel of happiness
with the | evel of support that they receiv
Table 3.7 showthat all47 parents responded to this question and the final row shows

that, for all parents, 60% said that they were happy aigfied with the support

receved, with another 30% somewhat hapith room for improvement. This

represents a relatively high general level of satisfaction. (However, even for people

who are Ohappy and satisf i ed durthetshpposts does n
to be provided.)

Table 3.7: Overall Level of Happiness of Parents with Support Received in relation to
Chil dés Education
No. of Happy and| Somewhat| Somewhat | Unhappy/
Responses Satisfied | Happy but | Unhappy | Dissatisfied
Could be
Improved
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Preschool 16 11 4 1 0
(69%) (25%) (6%) (0%)
Primary 16 12 3 1 0
(75%) (19%) (6%) (0%)
Secondary 15 5 7 0 3
(33%) (47%) (0%) (20%)
Total for all 47 28 14 2 3
Respondents (609%0) (30%) (4%) (6%)

Table 3.7 (and Figure 3.12, which presents the data igediyh shows that there is

some level of difference between the views of parents at the different levels of
education. Parents of preschool and primary children are more likely to be happy and
satisfied, although there is a proportion (over one quarfes@nts in both cases)

who would like more support. At second level, however, onlytbird of parents are
happy and satisfied, with one in five parents unhappy and dissatisfied.

Figure 3.12:Proportion of Parents6 Happy and Sat i s fapmd 6a oa
OveralSupport Received in relation to Chil
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Answers in relation to the overall happiness of parents with support at second level
mirrors some of the answers presented earlier in this chaptsuggdsts particular

gap insupports for, and communications wighproportion oparents of second level
students.

The data for Table 3.7 and Figure 3.12 was analysed further based on the education

level of the parents. This showed that, of the 23 parents with education levels of

Junior Cert or below, 12 (52%) were happy and satisfied with the level of support
received in relation to their childébés educ:
somewhat unhappy and 2 (9%) unhappy or dissatisfied. For the 24 parents educated to
Leaving Cert level or above, equivalent figures were: Happy and satisti6d67%);

Somewhat happly 6 (25%); Somewhat unhapjyl (4%); Unhappy/Dissatisfieid 1

(4%). This suggests that parents with higher levels of education were somewhat

happier overall vth the current levels of support received.

The data was also analysed in relation to
market. This showed that, of 19 parents in paid employmenttiffudl or paritime),
14 (74%) were happy and satisfied with therent level of support they receive, 3
(16%) were somewhat happy, with the remaining two (11%) unhappy or dissatisfied.
For the 28 parents who were either unemployed or working in the home (e.g. as a
housewife), 14 (50%) were happy and satisfied, 1%3®ere somewhat happy with
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2 (7%) somewhat unhappy and 1 (4%) unhappy or dissatisfied. This suggests ratings
of about 90% of both groups being happy (to a greater or lesser éuentth

parents in paid employment relatively more likely to be happysatidfied with

current supports and parents not in paid employment relatively more likely to be
somewhat satisfied (but seeing scope for improvement in the supports).
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Chapter 4. Role of Parents and Other Comments

4.1 Views on Parental Involvement in Education

Chapter 4 broadly corresponds to Section C of the questionnaire, which sought the
views of parents surveyed on their roles il
addresses:

¢ Views of the parents interviewed on the importance of parents/goarokang

i nvolved in their childds education, and
practice;

e Whether parents would like a greater level of involvement;

¢ Level of involvement by parents with school activities;

e Barriers that the parents face inbeingpvol ved with their childr

e Suggestions that parents made to underpin greater involvement with their
childrends education, and with school s, p

To begin with, he parents/guardians interviewed in Ballymun were askeddher, in

their opinion, it is Iimportant for parents
educatonAl | 47 parents said that it was Overy
are involved with their childbds education.

The parents/guardians weatso asked if they currently help their child with his or her
education. All but one of the 47 parents said that they did (the exception was the
parent of a student in sixth year in secondary school).

These answers suggest that the parents intervieakedseriously their role of
supporting their child in relation to education.

The parents were asked fexamples of how they help their children in relation to
education andll were able to provide exampld3ox 4.1 presents answers framme
of theparents of children at preschool and primary school levels.

Box 3.1:Examples ofHelp Provided by Parents/Guardians to Children at Preschool and

Primary school Levels

6 sit with him when he is doing his homework andto involve him with work at home

rela i ng to school subjects e.g. shoppingl |ists,
6l do jigsaws with him to help to improve his
o1 have signs around the house to assis$t her i
6l read to him at nighto

OWe go on trips and visits to the | ibraryo
O6We do arts and craft s, mask making, col ouring
6l | et her play maths games on the computerd
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6l bought extra books to keep the kids

O6We play board games toget her 6

61 get h ebooksremdynevespapeesandreadt h her 6
6l talk to him about his day at school |
school unl ess he is sicko

busy du

I read

Box 4.1 shows the commitment of many parents to assisting their children, and the

efforts they take inhis regard. The sponsesuggest that, at primary level, there is
an emphasis on supervising and assisting children with homeworknaitiz parents

saying that they were involved in ensuring

At the secondary school levglarents also tryotprovide support for their children
and emotional and practicaupports, as well as support around homework, was
mentioned. A sample of comments from parents at this level are shown inBox 4

Box 4.2: Help Provided by Parents/Guardians to Children atSecond Level on Education
T Examples provided by Parents/Guardians

0l buy him extra booksd

0l listen to him and try to understand| hi m. I
recognising him as a personb

61 get him t o do comeéssnfronoscheok bturrkoff thdrTé/ mnd Bitewith

him when he is doing his homewor ko

01l hel p her wi tiheseprchaKillg mterset seances et Isvally her to the

bus stop every morning to ensure she gets on. | also buy her mmblsiform and pay for

school related activities and equipmentd

6l talk to him about his progress and what heo
Il can, e.g. if he has a problem with a|subject

6l dewn and talk through any problems w

o1 used to help him more when he was in
(namedsecondars c hool ) . &

th teac

pri mar

Boxes 4.1 and 4.2 suggest that many parents and guardians recognise the importance
of helping their children in relation to education and try to do so. The fact that helping
with or supervising homework is seen as the key role shows that schools are perceived

as having the lead role in relation to education with the role of the parerdniyn m

instances, as being about making sure the child is keeping up etc. The mention of
emotional support at second level may also indicate how parents need different skills

to support their child through different levels of education.

Notwithstandingher current involvementparents were asked if they would like a
greater ol e i n t hei rAcrashéall bf thé marerdsdsornesb8% said that

they would |ike a greater role in their c¢hi
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would not, i.e. thatheir current involvement is sufficierthis represents a large
proportion of parents who would like this role to increase.

The extent to which the parem®suld like a greaterolein t heir chi | drenés
broken down by level of education, isostm in Figure 4.1.

Figure 4.1 Proportion of Parents Wanting a Greater rolewi t h C lducadti@hé s H
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Figure 41 hows thats0% of preschool parents, 438bprimary school parents and

67% of secondary school parents/guardiansild ikea gr eat er role i n th
educationThis may reflect the lower current level of involvement of parents at

secondary level, as seen in Chapter 3.

The data behind Figure 4.1 was analysed f ul
educationblevels. This showed that, of 23 parents educated to Junior Cert level or

bel ow, 15 (65%) wanted more involvement in
feeling the current level of involvement was okay. For 24 parents educated to Leaving

Cert level omhigher, equivalent figures were 10 (42%) and 14 (58%). This suggests

that those parents interviewed who themselves had higher levels of education tend to

be more content with their current | evel 0
with a higher progprtion of those parents who have a low level of education wanting
to increase their invol vement in their chil

The data from Figure 4.1 was also analysed
to the labour market his showed thanf the 19 parents in paid employment {ull
timeorpart i me) , 7 (37%) wanted more involvemeni
and 12 (63%) were happy with the current level of involvement. For the 28 parents

either unemployed or working in the home (e.gh@ssewives), the equivalent figures

were 18 (64%}jvanting more involvemerdand 10 (36%happy with the current

situation This suggests that those parents in paid work are relatively more content

with their current levels of involvement (and, while basadsmall numbers, those in

parttime employment appear most contented of all) with parents not in paid work

more | ikely to want to increase their role

Figure 4.1 does not focus just on schddlsould also relate to activés in the home

for example) Parents werseparatly asked if they would like mormvolvementwith

the childés school .thisegae ser@®oof or chi |l dmi |
parents/guardians of preschool children, 31% of primary school children andf40%

secondary school studergsid that they would like moiiavolvement(giving a figure
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for all parents of 36%). Thisdicatesthata substantial numbef parentsvould like
more such involvement.

These figuresi.e. in relation to involvement with#h c hi | dds school or pr
childminder, were analysed as regards the |
analysis found that, of 23 parents educated to Junior Cert level or below, 10 (43%)

wantedmor e i nvol vement wit h (57%)bBappywiththeirl dds sch

current level of involvement and contact. For the 24 parents educated to Leaving Cert
level or higher, equivalent figures were 7 (298@)nting more involvement with the
schoolsand 15 (63%ot wanting thiswith 2 parents (8%) unseL This suggests a
slightly higher level of happiness with the current situation among parents with higher
levels of education, with a slightly higher desire for more involvement with schools
from parents with lower levels of education.

Of the 19 paremstin paid employment (either feiiilme or paritime), only 4 (21%)

wanted greater involvement with their chil
with 14 (74%) happy with the current situation and one (5%) unsure. By contrast, of

28 parents either unengyed or working in the home, 13 (46%) wanted more

i nvol vement with their c¢childds school, wit
4%) unsure. Based on the relatively small number of parents interviewed, this

suggests a greater desire for more invlgat with schools among the parents who

are not in paid employment.

4.2 Involvement with School Activities

Parents and guardians interviewed in Ballymun were asked about activities that may
happen at their chil doés pmindes, andwhetheror schoo!
theyattend these activitiednswers for the 4 paents are shown in Table 4.1

Table 4.1 Attendance by Parents at School Activities and EventdNo. of Parents)

No.where| Parent Parent Parent Parent
Activity Always | Sometimes Does 6 Not
Happens| Attends Attend Attend Invited

School plays/

musicals/concerts 34 24 1 2 6
Sports days or events 44 14 2 1 27
Open days 32 22 7 1 2
Fundraising activities 36 8 7 4 16
School trips 42 6 2 5 29

Table4.1shows that all five of the ewts listed in the left hand column are relatively
common in schools, with sports days/events and school trips the most common. The
highest level of attendance by parents is at school plays/musicals/concerts, with 24 of
the 47 parents always attending thesents (51%), followed by 22 parents (47%)

who attend open days.

The responses also showtédt the different events and activities are quite common at
all levels of educatigras shown in @ble 4.2

Table 4.2 Frequency of Activities and Events in Peschools, Primary Schools and
Secondary Schools
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No. of No. of Primary No. of
Preschools Schools having Secondary
Having Activity Activity Schools having
(16 parent} (16 parent} Activity
(15 parent}
School plays/
musicals/concerts 12 12 10
Spors days or events 14 16 14
Open days 9 8 15
Fundraising activities 7 15 14
School trips 12 15 15

Table 4.2shows that fundraising events are less common at preschool level, but take
place in almost all primary and secondary schools to which the ahiddithe parents
interviewed attend. The most common kind of activity across the three levels of
education is sports days/events.

A number of other activities were mentioned by parents including: play day for
parents; birthday and Christmas parties; lmelBon of international day; dressing up
for Halloween, awards ceremonies and coffee mornings.

To probe their knowledge of schemes/activities in the preschool/school or with the
childminder, parents were asked if they could name three different schemes
activities taking place.

Many of the parents mentioned spemtated activities in answer to this question

with a range of sports mentioned, some of which may take place outside the school
premises (e.g. basketball, swimming etc.). Musiated agatities, and dancing, were
also mentioned by a number of parents.

The most common scheme or programme r e
for Fundé scheme, which was specificall
relating to health and nutritip computers, drama, speech therapy, cooking and art
were also mentioned by parents.

4.3 Barriers for Parents to Greater Involvement

Parents and guardians were asked atfmfactors that make it difficult for them to
bemorei nvol ved i educttibrd-orthed€ ihterdiedes the numbers who
cho® each option are shown in Table 4.3.

Tabl e 4. 3: Barriers to Parents Playing
Barrier No. of Parents (out of 47)

Too busy looking after other children 14

Too busy with work commitments 9

No chance to get involved 8

Lack confidence 6

Child dislikes school/preschool/childminder 6

Lack of information about activities in the school or prescho 6

or childminder

Not comfortable with school/preschool/chiichder 4
Literacyissue§l dondét feel comforf{ 3
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his/her homework

Afraid that the school/preschool/childminder will want mone 1
from me

Do not think it is important

1
Lack of transport to school/preschool/childminder 0
Number of parents saying other barriers apply 7

Parents saying that none of these barriers apply 11

Table 4.3 shows that the biggest obstacle to parents playing a greater role in their
chil dbés educanttimerequiredsin ldoking after@thekhildren

followed by the demands of other work commitments. The third most cited barrier is
the lack of opportunity in getting involved to a greater extent.

Table 4.3 also shows that, for some parents, there are literacy issues, and confidence
issuesf hat prevent them having a greater invol

The pattern of barriers varies somewhat between the different levels of education as
shown in Table 4.4.

Table 4.4 Barriers to Parents Playing a Greater Role intheirChil 6 s Educ at
Level of Education

Preschool Primary School Secondary School
(16 responses) (16 responses) (15 responses)
Looking after other 5 Looking after other 4 Looking after other 5
children children children
Work commitments 3 Work commitments 3 Child dislikes school/ | 5
preschool
No chance to get 3 Literacy issues 2 No chance to get 4
involved involved
Lack of information 3 No chance to get 1 Work commitments | 3
involved
Lack confidence 2 Lack confidence 1 Lack confidence 3
Uncomfortable in 1 Child dislikes school/ | 1 Lack of information 3
school/ preschool preschool
Child dislikes school/ | O Lack of information 0 Uncomfortable in 3
preschool school/ preschool
Literacy issues 0 Uncomfortable in 0 Literacy issues 1
school/ preschool
| t 6 smpartant 0 I'tds not i]|0 I'tés not i|l
Want money 0 Want money 0 Want money 1
Transport issues 0 Transport issues 0 Transport issues 0
Other reasons 1 Other reasons 3 Other reasons 3
None of the above 6 None of the above 5 None of the hove 0

Number of Respondents: 47

Table 4.4suggests that about ott@rd of parents at preschool andrpairy levels do
notexperienck ar ri ers in terms of i nvlbalse ement i n
shows thathe lowest level of barriers appeaoshie experienced by parents of

children at primary school level.

| ssues in relation to 6lack of informati on:
bigger factors at preschool and at secondary level, compared to primary level
(although they still gply to only about 20% of parents).
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The number of parents saying tOateir chil d 0:¢
preschool level and &t primary leel, but ose to5 atsecond level, suggestinguamp
in the proportion of young people who dislike goingsthoolatsecond level.

The data behind Table 4. 4 wasowaleveldoysed f ur i
education. Table 4.5 shows the barriers to parents playing a greater role in their

chil dés education, as pee2a3edrentsalucitedtot wo gr o
Junior Cert level or below and the 24 parents educated to Leaving Cert level or

higher.

Table 4.5 Barriers to Parents Playing a Gr ¢
br oken down Ldvetof RdacatemNumlier of Parens)

Parents Educated to Junior Cert or Parents Educated to Leaving Cert or
Below (23 parents) Higher (24 parents)

Too busy looking after children Too busy looking after children

Child dislikes school Too busy with work commitments

Lack confidence No chance to get involved

No chance to get involved Lack of information about activitie

Too busy with work commitments Lack confidence

Not comfortable with school Not comfortable with school

Literacy issues Literacy issues

Lack of information about activitie Child dislikes school

Do not think it is important Do not think it is important

Afraid school will want money Afraid school will want money

Lack of transport Lack of transport

NIOIFRIFLININ W AKMOIHO|O
~NO|IO|O|O|R (IR~ OIO

None of the above None of the above

Table 4.5 shows that there was an almost identical number of parents in the two

groups for which the analysis was done. However, of the barriers cited on the

guestionnaire, the group of 23 less well educated parents cited 3Ts@oime

parents citing more than one barrier) whereas the group of 24 better educated parents

cited only 21 barriers. This suggests that better educated parents face, or perceive that

they face, fewer barriers as regards taking a greater role in tHeidchis educat i on.
table also shows that whereas only two of the less well educated parents said they

faced none of the barriers listed, seven of the better educated parents said this.

Of the specific barriers cited, the biggest difference isinthebae r 6 Chi I d di s | i
school/ preschool/ childminderdé6 which is cit:
educated group and no parents in the better educated group. This suggests a link

between a child disliking school (or at least that being the perceptius of her

parent) and the parent themselves having a relatively low level of education.

The data on the barriers facing parents wa:
labour market situationsTable 4.6 shows the barriers to parents playingatgr

role in their childbés educati on, as percei
paid employment (in fultime or paritime jobs) and the 28 parents who were either

unemployed or working unpaid in the home (e.g. as housewives).
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Table 4.6: Barriers to Parents Playing a Gr ¢
br oken down Empjoymera Staus(Nwumber of Parents)

Parentsin Paid Employment Parentsnot in Paid Employment
(19 parents) (28 parents)

Too busy with work commitments Too busy looking after children

Too busy looking after children Lack confidence

No chance to get involved No chance to get involved

Not comfortable with school Lack of information about activitie

Lack of information about activitge Child dislikes school

Do not think it is important Not comfortable with school

Child dislikes school Literacy issues

Lack confidence Too busy with work commitments

Literacy issues Afraid school will want money

Afraid school wil want money Do not think it is important

Lack of transport Lack of transport

vjojo|r|vwwolsalolS

OO0 |I0|IO|FR,INFIWA~IN

None of the above None of the above

Table 4.6 shows that, of the barriers listed in the questionnaire, the 19 parents in paid
employment cited 18 barrierstieeen them (with parents having the option of

choosing multiple barriers) compared to the 28 parents not in paid employment, who
cited 40 barriers between them. This suggests that parents not in paid employment are
more likely to face, or perceive that yhiace, more barriers in playing a greater role

in their childbés education.

Table 4.6 also shows some differences between the specific barriers cited. It shows

that six parents not in paid employment feel they lack the confidence to play a greater

roein their childds education, compared to n
this. Parents not in paid employment are also more likely to face literacy barriers and

to say that they are not comfortable with
childminder

4.4 Suggestions to Encourage Engagement

To end the survey,goents were asked if there wasything they would like to see to
facilitateimprovedengagementvi t h t hei r cAhnunhbdr ofsomendntsc at i o n .
were made, as listed in Box 4.1.

Box 4.1: Commentson Improvements Parentswould like for Family Involvement

sfiEarly intervent i alpreserne@manthesrioroentheit cohrsesaeim | o c
townd (Preschool parent)
efiParent sd6 Association walunine éd{RrgsdRamle mdjs gr oup.
parent)

e Cof f ee ommetothenpgrensoiwe couldheamor e about wha IS goi
(Preschool parent)

e i S c h esayoul keow whats happening ahcanf ol | ow p rschpol pae#)o0 |( Pr e
efiHave more community meenbtebemvivedond volentatyo ar d . As
b as i ssehoolpBrend

efiTel | us what is on so we can get involvedo (
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e TAsk parents more if they want to get| involve
(Primary school parent)

filnformal discussionwith other groups of paremt¢Primary school parent)

fi Gurses in Irish for parents withview to helping the childl(Primary school parent)
efHve a tal k on [(Pomaryschdollpateng n | ear no

¢ fiMore oneto-onecontact betweestudent, teacher aiqghrent. Have set time so teachers
do nothave to leave to go trdas® (Secondary school parent)

¢ fiAdditional services for dyexic students, including information on support groups and
howt o h el p (Segondanhschoal garent)

¢ fiSchool ould be moreccessible anfitiendly. The unfriendliness akes it harder to go
d o wn (Sécendagydschool parent)

e fiComputer courses for parerss | carhelp my son morevi t h  h i(Secovdary k 0
school parent)

¢ fiSometimes parents might rme familiar with the subjéstheir children do. A school
could dfer classes for parents ey can help their childrér{Secondary school parent)

efiHave somet hing in the sustomiaWithihechidrenvinn Ng par en
the school. Having parents in the schoolwloulst op chi |l dren mesisi ngo (S
parent)

e iltdéds up to each and everyone to get jinvolved

Parents/guardiansere also asked for any furthesmmentson supports they would

liket o see around t Asumberof gaiertscc@dnsnented that thely i o n .
were happy with the existing supports, and
preschools or childminders in this regard. There were also a small number of

comments about cutbacks or possible cutbacks and the impigahiat they could

have on children, particularly weaker children or children with disabilities.

Commentsas to potential changes that could be made, or other suggestions, are shown
in Box 4.2.

Box 4.2: Comments from Parentson supports they would likefort hei r chi |l dbés educ
efiln relation to school registration, t here sh
requrenent s, wai t i gtlgpolparestt s et c. 6 (Pre

e iMor essahboet car e, homewor k clubs etco| (Presch

¢ ACommunity based &drdable or free afteschool or homework cluBgPrimary school
parent)

¢ i S i yedr mentors for students moving into secondary sot{Boimary school parent)

¢ fil would like my daughter to get ofie-one tuition to help her with sugts in which she
needsa s s i s(Pranarg shiool parent)

eiThere should be additi elmadl (sPurp pnoarrtys sfcairo od hipla

¢ fiBook schemes in secondary schogSecondaryschool parent)

¢ fiMore feedback from teachers and a nfoiendly attitude from teacher §Secondary
School parent)

e fiThere should be reportdter teachers meet parents and parents meet the board. It should
be open and n o {(Sedonmdayyskhegbparerd)ecr et . 0

e i1 Mre afterschool activities for secondary schetlidentsespecially hom&ork support
e. g. a study group for maths that I canbét hel
facil ity and mgSecoeddry dehool pagmat)c her s . 0
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¢ ABRYR could do mee. They only work with 10 yeanids and upand couldget children

youngerthan 10 involvedThere aregryfewact vi t i es f or under

(Secondary school parent)

efiTeacher s sdiudatd nbre andeara \kho thay ate(Secondary school
parent)

efiThere should be mor e ablerarfdeovhatoagtisationsareo n
availabl e t o (Bemandany schablgaremty di ans o

W
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Chapter 5: Key Findings and Conclusions

5.1 Overview of Study

This research study in relation to the involvement of parents and other family
member s i n Bal | yedugcationwastundertakintly dyrHiernias
Consulting andallymun Whitehall Area Partnershipetween Deember 2008 and
September 20009.

The study build®n a report prepared for PLANET and Pobal in 20088amily

involvement in education. Thdrew oninternational researdio show thatinks and
consistency baeneand ol anvimrimedesd dosupporac hi | d 6 s
educational development. It found that, while there was policy support for such

linkage in Irelandpractical provisiorio facilitate parental and family involvement

was limited. The report called for more such programmes, especially in areas that tend
to experience educational disadvantage.

In seeking to followup on the national research, this study explored the social

networks of parents in Ballymun (an issue not addressed in the national research), the
interaction and communication between parents and schodls, gnar ent sé Vvi ews
theirrolei n r el ation t o t Aheresearchieludeddletafled face educat i
to-faceinterviews with47 parents and guardians from Ballym(Results are

thereforeindicative rather than statistically significanthe children of the parents

interviewed were attending 28 different preschools and scHdoiee 40 of those

interviewad were mothers of the relevant children, one avésmale guardian and six

werefathers.

5.2 Social Networks and Support Structures

The survey asked the parents about their level of contacswitie20 different

people. Theeincluded extended family mabers, neighbours, work colleagues

friendssand a range of professional s, including
education.

The results show that most parents have at least some level of contact with all of these
people.As one might expect, cortawith some professionals (e.g. GPs or social
workers) is relatively infrequent for most parents, although contact with preschool

staff and leaders, and childminders, is high (with many parents having contact with
these most days) and reasonably high watthers at primary and secondary levels.

Highest levels of contact for the parents interviewed are with their partners (79% of
parents have contact with a partner most days), their own mothers (64%), friends

(64%), the chil dost bssi bolvio6ess) afd Gedgboours t he par
(62%) (all percentages are for contact o6 mo:

Theaboveb cont act 6 does not have to be substant
questions were asked in relationsfzecific kinds of support received byetharents,

to examine from whom (and to what extent) they receive such support. These

guestions related to the receipt of advice and information about raising their child,
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about the receipt of practical help in raising the child, about sources of emotional
support in raising the child, about people
discussed, and sources of practical supfaorthe childin relation to education.

There were similarities between the answers to these questions and for all five
guestions, lie ordeof people from whom &rge amounof support was received
was

1.t he parent/ respondent 6s partner;

2. the parent/ respondent 6s own mot her ;
3.the chil dbés garhentmagt tbeer dpdrfemtent to th
partner).

For four of the five questins, the next two most important sources of support were
ther e s p osowesisters) and father.

In relation to the questions on discussions around education, and practical help to the
child on education, educational professionals stozlatively highly. Of the 16

preschool parents interviewed, diaa | ar ge amount 6 of discuss
preschool staff and a further2dd qui t e a Dbiotnd tohfe dcihsicl udsdssi oend u
Of 31 primary and secondary parents interviewed,®ha | ar ge amount & of
di scussion with the childés teacher (s) on
discussionin relation to practical help for the children, teachers stfoarth overall

in terms of providing 6éa | arge amounto of

Other than throughpep| e t hey meet or talk to, parent
supporting their chil dr eimcGasinglyaccessble,i on i s t
this raises an issue as to which sites are consulted and the validity of information

obtained. Books, ngazines, television and radio are also sources of information for

parents.

The findings on social networks asdurces of suppofbr parents in Ballymun show

that, while parents have a relatively large number of people in their social network,
there isa core group on whom they tend to rely for support. This includes their
partner, their @awentbdtmoparéng thp a rt dowen fathdriandd 6 s
their sister(s). Others, such as teachers, are consulted but to a lesser extent although
this doesnot mearthat such professionals do not hareimportant influence on

parents (Beingseenas expertsnay mean thaeven lesgrequent inpufrom these
professionalgould betaken ery serioushby parent9

The findings in relation to social netwsrand sources of support show the continuing

core role of families in providing support
own parents and sisters. While thefinition and understanding 6ff a mi Ibg 6 may
evolving over timan Ireland, theihdings suggest that the extended family remains

important in the raising of children. It also shows the intergenerational nature of

supports provided.

The findings suggest strong inputs from men as well as women in raising children in

Ballymun. Most ofthe interviewees were women but their partnscored highly in
the different questions as regards inputs, help and support.
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The rapidgrowth ofinternetaccess in Irelanduggestshat this may be an even more
important mediunof support forparentsn the future

5.3 Interaction and Communication with Schools,
Preschools and Childminders

The survey showed that 88% of parents interviewed whose children are at preschool

feel extremely weHer neheay dv idsaitt Thisofigeessdr ¢ hi | d
falls to 75% for parents of children at primary school (with the other 25% feeling
6somewhat welcomed). However, at secondary
extremely or somewhat welcome, with 40% feeling somewhat unwelcome.

Theless favourable@iew of parents in relation to secondary schools alasseen on

other questions relating to interaction. For example, only 27% of secondary school
parentsthougit heir c¢childés school was good at eng
56% of primary school parenésd 75% of preschool/childminder parents.

In relation to written communications, almost 90% of parents receive some written
communications from their childds school ,
information rather than relating to the childarBnts of primary school children were

happiest with the written communication received, with substantial proportions at

both preschool and secondary levels seeing room for improvement.

Parents at preschool or childminder level havé blo¢ highest leus of, andhighest
satisfaction with, verbal communications with preschool staff and childminders.
Nevertheless, one quarter (25%) would like more verbal communication with the
person or people directly minding/teaching their children. This compareseira d
for greater verbal communication on the part of almostthimd of primary school
parents (31%) and almost one half of second level parents (47%).

At both preschool and primary levels, almost 90% of parents feel that they are listened
to, and theiviews taken seriously, compared to 53% of parents at secondary level
who said this. Communication is lower with school and preschool principals but most
parents are content with this and over four out of five feel the current levels of contact
are adeqguae in this respect.

Overall, parents at both preschool and primary levels indicate quite high degrees of
satisfaction with their |l evels oflevelser bal i
of satisfaction lower witlsecond leveparentgand leves of dissatisfaction higher).

Parentteacher meetings did not arise for 7 of the 16 parents of children in preschools
or with childminders although, for some of these parents, such meetings would be
desirable. For those parents who do have pdsaithemeetings, there was again a

high degree of satisfaction expressed at both preschool and primaryJétrels,
meetings seen as useful and helpful. However, many sdewaldparents saw room

for improvement in their pareiieacher meetings and comments enaulicated that
parents would like more time to discuss matters with teacimen® privacy for

meetings andneetings held at more flexible times.

51



The survey indicates that parents also draw on supports from other organisations to

help with parentingah t heir chil drends education. Tho:
althoughby under 20% of parents in each case, were the Home School Community

Liaison Scheme, the Community and Family Training Agency and the Ballymun

Whitehall Area Partnership.

When asked abouheir overall levels of happiness in relation to the support they

receive in relation to their childds educat
parents are 6happy and satisfiedd (69% and
remaining parents atthesede s of education (25% and 19% |
satisfiedd. The figures at second Il evel, wi
so: 33% were O6happy and satisfiedbd and 47 %
they were unhappy or dissatisfied.

Thefindings on the levelsf interaction and communication of parentshagachers

and schools indicatecope for improvement at all levels of educatidawever, they
suggest that parents of second level students feel a particular need for greater
interaction and communicatiofactorsthat may makeéhe second level situation

more complex include the older age of the young people involved, the greater number
of subjects and their greater complexity, the greater number of teachers involved with
each studnt (making it harder for teachers to get to know stugdents paren)s

generally larger schools, exam pressures etc. As such, developing better systems of
communication at s®nd level may not be egdyut it is clear that parents feel there is

a needdr improvements.

5.3 Role of Parents in Education

The research shows thdlt@f the Ballymunparents and guardians interviewed

believe that it 1is i mport an.tFurtheomotee i nvol vet
almost all are already involved and rngamere able to citpractical examples of how

they help their childrefwith some comments suggestitiat the parents tend to

supplyemotional support fotheir childrenat second level).

Despite their existing involvemengrge numbers dhe parentsnterviewedwould

|l i ke a greater involvement with their chil
greater involvement wit Forallipaents, thefligdeds pr es c |
wanting a greater involvement was just over half (53%) asdfithire was highest at

second level, where twihirds of parents want more involvement. About-timied of

parents want more involvement with their cl

One way in which parents are currently involved is through activities oeghhisthe
schools andhe survey suggests that sports days are the most common events
organised by schools, although parents are in many cases not invited to these. The
most common events attended by parents are school plays, musicals or concerts,
followed by preschool or school open days. Most parents said that, when invited, they
always attend these events.

As regards barriers to greater involvement
research suggests that time is a key factor, with many parentsspdobking after
other children and with other work commitments. However, 8 of the 47 parents said
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t hat there was O6no chance for them to get
to get involved and 6 also said that they did not have enough mtfiomto enable

them to get involved. As such, it may be possible to overcome at least some of the

barriers to greater parental involvement. There were also 6 parents who said that their
child dislikes school, of which 5 were at second level.

A number ofsuggestions were made by parents as regards potential practical
improvements in relation to parental and family involvement with schools and
education, and these supplememtais already presentdarough the 2008
PLANET/Pobal report.

5.4 Differences between Different Groups Parents

The sample of 47 parents for this research was relatively small and becomes smaller
as one looks at results for different groups of paré&gsuch results can be seen as
signposts to possible issues that may exist, thiditgps can be explored in further
research.

Thereport analysed the resultsahumber of survey questions basedoms pondent s o
level of educationlt divided parents into two groups almost equal in:dizese

educated up to Junior Cert level pelow and thoseeducated to Leaving Cert level

(or above)The results show that the parents withhiggherlevels of education:

e Were more likelytd eel wel come when visiting their
or childminder;
e Were more likelytotalktothei chi | dés teacher &édmost days:¢

|l i kely to talk to the tgacher o6l ess often
e Were more likely to feel that ther ¢ tedcHerdtakes their views gmirsly;
e Were somewhat happier overall with the support provided to theelation to

their childds education;

eWere somewhat happier with their current
education and their |l evel of involvement
to want to increase these roles);

e Experienced fewerbbar i er s i n relation to involvemen

than parents with lower levels of education.

These suggest thdte other group, i.@arents who themselves have relatively low
levels of educatiommayrequire extra supports in helping thehildren and in
i nteracting with their childbds teachers an:i

The report also analysed the results of a number of questions based on the
employment status of parents. This divided parents into two groups of similar sizes:
one wth parens in paid employment witfull-time or partime jobs and the other

with parentsnot in paid employment (either unemployed or working unpaid in the
home). The results show that the parents not in paid employment:

e Were slightly more likelf o speak to their childdéds teact
e Were less happy with the current level of supports available for parents;
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eWere more |ikely to want to increase t [
education and with t leelesslikehhto de dappy withc h o o (
the current situations in this regard);

eExperience more barriers in relation to b
education, with notable differences as regards levels of confidence and in the
number of parents sayirigat their child dislikes their school or preschool or
childminder.

he
[

While based on relatively small numbers, these findings are consistent with findings
in the national PLANET/Pobal report and merit further consideration.

5.5 Concluding Remarks

It is for Ballymun Whitehall Area Partnership, in queration withchildminders,

preschools, schools, community organisations, parents and othaysgioler how to

translate the findingbom thisresearch intamprovedsupports and interventions t

assistparentsand other family members deepening their involvementitiv

chi |l dr e n 6Thismag inctudetvorkavith.schools and teachessatutory

organisations and community organisations. It may also include work with families

and the research shows thagwell as the primary role gdarents themselves, parents

enlist a range of people tive them support inaising their child and in relation to

their chil doés e dpucirpariicalanfromtThhe sp d rmend tu@se sp d rnt n
par eownpa®t s, the childdés other parent and t

In relation to the education of children and young people in Ballythermesearch
suggestthat:

e Parents and guardignoth male and femalarecommitted to being involved
wi t h t h ededucatidnal dedetopmerd and many would like to increase
ther level of involvementThis is true at all levels of education.

e There are particular issues in relation to parental involvement in the education of
secondlevel students with parenfinding his more challenging

e There may be scope for more informatiorbe provided to parents at podool
level, perhaps includinghroughmore@arenit eacher 6 meet i ngs

¢ The relatively low number of parents receiving supports from local community
organisatns may suggesicope for increasealvaraess of available supports

e Particular supports may be needed to support parents who themselves have low
levels of education or who are not in paid employment.

The research shows that many parents in Ballymualezady involved withtheir

c hi | dr e n 6talk regdlarlgta dthiesabout the issues involved and have good
relationships with pschool, primary and secondary school teachers and staff. As
sweh, thee isa basis forfurther development ahtervertions to strengthen family
involvement with education, to the benefitadifinvolved, but particularlyhe

children and young people.
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Annex 1: Research Questionnaire

Interviewer
o5 e ‘s initials:
o.° Ballymun Whitehall Area
] Partnership
l nvol vement of Parents/ Guardiansatiom Ball ym

I Questionnaire

Introduction and Screening Questions \

Good morning/afternoon/eveningam doing a piece of research for the Ballymun
Whitehall Area Partnership, which is a local community development organisation.
May | ask you a few questions?

a.) Are you the parent or guardian of a dhivho is going to school or wehool
or attending a childmindé&in Ballymun? (Prechool refersd créche,
playgroup, nursery etc.)

| Yes

~

|No

IF NO, THANK THE RESPONDENT AND CONCLUDE THE INTERVIEW

b.) Do you live in Ballymun/Whitehalliterviewer to check if respondent lives
in Partnership area)

| Yes

~

|No

Seeing as you have a child attending a lochabsl, preschool or childminder, would

it be possible to take 105 minutes of your time to ask you some questions? We are

i nterested in |learning more about what par
education in Ballymun and their involvementivat education.

Although you may have more than one child attending a local school, preschool or

childminder, to avoid confusion can we focusame specific childand your

experience inrelationtohat educdéson? |t doesndt matt el
choose so long as they are attending a school, preschool or childminder in Ballymun.

Your answers are completely confidential al
chil dés name. It wi || not be possible to .t
"A6chididmg nserviced is a preschool service which ma
personwhosinggandedl y takes care of preschool children

children, in the chil dmi nder 6 day. Thisosendce is offereddor t ot al of

the full working day or for different periods during the day
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Basic Information on Child

1. What school/pre
school/childminder
does the child attend?

Preschool/Childminder

Primary

e (e (e (e (e (e (e (

—( — —(

—( — —(

Gaelscoil Bhaile Munna
Holy Child (Boys)

Holy Child (Girls)

Holy Child (Infants)
Holy Spirit (Boys)

Holy Spirit (Girls)

North Dublin National Schoo
Project

Our Lady of Victories (Boys)
Our Lady of Victories (Girls)

Our Lady of Victories
(Infants)

Sacred Heart
Scoil an tSeachtar Laoch

Scoil Chiarain Special Schog

e (e (e (e (e (e (

St Jogphs (Seniar)
St Josephs (Junior)
St
Virgin Mary (Boys)

Mi chael 6s

Virgin Mary (Girls)
Other (please specify)

Secondary

M
I
7
I
7
I
7
I
7
I

Trinity Comprehensive
Margaret Aylward
Plunket College

St AiGBE&nods
St Kevinos

Other (please specify)

Co

2. What class or year
is the child in?

3. What age is the
child?

4. Is the child a boy

or a girl? l Girl

| Boy
5. Intervi Y
relationship to child J, Mother

| Father

|  Guardian
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Section A: Social Network of Parent/Guardian

6. We are going to ask a number of questions about who supports parents/guardians in relation to raising their chiild andhthel d 6 s

child in relation to education.

educat.

on, &nd

How often are you in
contactwith this
person/these people?

0 = Not
relevant/applicable
1 = Most days

2 = At least once a week
3 = About once a month
4 = Less often than this
5 = Never

Does this person/these
people giveyou advice or
information about raising
your child?

0 = Not
relevant/applicable

1= Yes, a large amount
2 = Yes, quite a bit

3 = Yes, a certain amount
4 = Yes, but not much

5 = Never

Does this person/these
people give yowpractical
help raising your child
(e.g. childminding)?

0 = Not
relevant/applicable

1= Yes, a large amount
2 = Yes, quite a bit

3 = Yes, a certain amount
4 = Yes, but not much

5 = Never

Does this person/these
people give yoemotional

Do youdiscuss your
chil doés withdu

support in relation to
raising your child?

0 = Not relevant/applicable
1= Yes, alarge amount

2 = Yes, quite a bit

3 = Yes, a certain amount
4 = Yes, but not much

5 = Never

this person/these peoplg

0 = Not
relevant/applicable

1 = Yes, a large amount|
2 = Yes, quk a bit

3 =Yes, a certain
amount

4 = Yes, but not much

5 = Never

Does this person give
your child practical
support in relation to their
education?

0 = Not
relevant/applicable

1 = Yes, a large amount
2 = Yes, quite a hit

3 = Yes, a certain amount
4 = Yes, but not much

5 = Never

Your mother

Your father

Other grandmother
(not your mother)

Other grandfather (not
your father)

Partner

Chil dés
parent

pa

Your sister(s )

Your brother(s)

Ch i Ibradties(s) or
sister(s)

Work colleagues

Neighbours

Friends

Social worker

Home School Liaison
Officer

GP

Childbés te

School principal

Preschool staff

Preschool leader

Paid chidminder

Local organisation
(please specify)

Other (please specify)

57

wh o



7. Besides the people mentioned above, where else do you get support or
i nformation about your childés education

T Internet
Books
Magazines
TV

Radio

— e —(—(

Other:

Section B: Interaction and Canmunication with the
School/Preschool/Childminder

General attitude to school/preschool/childminder

8. Whenyavi sit your cdhoolckildrsndes, doyoudelel welaorae
and Oat homed or unwel come and | i ke an o

Extremely welcome
Somewhat welcome
Somewhat unwelcome

— —( —(—(

Unwelcome

Written Communications

0. Do you ever get written information frometschool/preschool/childminder
(ivncl uding newsletters or notes in the ¢
l Yes
l No
I

Not sure/ Donébt know

10. Ifyes, is this:
|  Information relating to general activities (e.g. newsletters)?

| Information about your child?

11. How happy a you with the written ammunication from the
school/prechool/childminder?

! Happy and satisfied

1 Somewhat happy, but it could be improved
l Somewhat unhappy

| Unhappy/ dissatisfied



12. Do you ever write notes to the school/preschool or to the teacher/plgy grou
leader/childminder in relation to how yourilchis getting on in
school/prechool/with the childminder (not including sick notes)?

| vYes
| No

13.  How would you like to receive written informatn  f r om your chi |l doés
school/prechool/childminder?

By hand

By post

I n the childds school bag
By text

By email/on the internet

Other

—( (o ( —( —(—

Verbal Communications
Teacher/Play Group Leader/Childminder

14. Hov\\f often do you talk to your childds tea
Most days

At least once a week

About once a month

Less often than this

—( o —( —( —

Never

15. Do you feel the teacher/play group leader/childminder listens to you and takes
your views seriously

| Yes
| No
| Donat know

16 Would you I|Ii ke to talk more to your chil
Iea@erlchildminder?
lYes
lNo
I

Dondét know/ Not sure
School Principal/ Preschool Principal

[Q17-Q19 ARE NOT APPLICABLE WHERE THE CHILD IS ATTENDING A
CHILDMINDER]
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17. Hovl/ often do you talk to the school/preschool principal?
Most days

At least once a week

About once a month

Less often than this

—( o —( —( —

Never

18. Do you feel the school/preschool principal listens to you and takes your views
seriously?

Yes
No
Dono6t know

Y —

19.  Would yau like to talk more to the school/sehool principal?
Yes

No

Dondét know/ Not sure

[y Sy J—

General Satisfaction

20. In general, do you have to do the work to inteacengage with the
school/prechool/childminder or is the school/preschool/childminder good at
engaging with you?

| generally have to do the work
| The school/prechool/childminder is good at interacting with me
| sSomewhere between the two

21. How happy are you with your verbal communication with the
school/preschool/childminder?

Happy and satisfied
Somewhat happy, but it could be improved
Somewhat unhappy

—_—(—( —(—

Unhappy/dissatisfied

Parent-Teacher/ParentChildminder Meetings

22.  How often do you go to paretgacher/parenthildminder meetings?

Never
| Sometimes when | can
| Always
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23. How happy are you witthe parenteacher/parenthildminder meetings?
Happy and satisfied

Somewhat happy, but it could be improved

Somewhat unhappy

—_—(—( —(—

Unhappy/dissatisfied

24.  Have you any comments about paregacher/parenthildminder meetings?

Activities

25. Dothe followingactii i es happen achoolpwoschoolocwith | dés pr e

your childdés childminder and if so how o
Donb qu n___
Happen Parents Do n 6| Sometimes| Always
Not Invited Attend Attend Attend
School plays/musicals/
concerts
Sports days or events
Open days
Fundraising activities
School trips

Other (please specify)

Section C: Understanding of Role in Supporting Learning and Education

General views about parental invédvement with education

26.  Inyour opinion, is it important for parents or guardians to get involved with a
childdés education?

Very important
Somewhat important
Not too important

— (e —(

Not important

27. Do you currently help your child with his/her education?
| vYes
| No
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28. If yes, what do you do to help them? (only prompt if necessaagding at
night, doing spellings and counting, checking homework etc)

29. Wouldyou liketoplayagrat er rol e in
homework, reading etc.)?

| Yes, I would like to play a greater role here
| No, the current level of involvement is okay
| Don6t know/ Not sure

your

30. Would you like more involvement with the school/preschool/childmind

relation to your <chil doés
involved with activities etc.)?

| Yes, I would like to play a greater role here

education

| No, 1am happy with my current level of involvement and contact

| Donat know/ Not sur e

31. Overdl, how happy are you with the level of support you receive in relation to

your c¢childés education?
Happy and satisfied

Somewhat happy, but it could be improved
Somewhat unhappy

— —( —(—(

Unhappy/dissatisfied
32.  Which of the following would you say make it hard jau to be more involved
i n your childés education

(at

h o me

Too busy with work commitments

Too busy looking after other children

Not comfortable with schoolpreschool or the
teachers/childminder

Do not think it is important

Lack confidence

Afraid that the school/preschool/childminder will want money
from me

Literacy issues-l dondét feel comfort
with his/her homework

Lack of transport to school/preschool/childminder

Child dislikes school/preschool/childminder

No chance to get involveavith the
school/preschool/childminder

Lack of information about activities in the
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school/preschool/childminder

Other - please explain

(@}

33.  Can you name three different schemes/activiti\es y our chi | d
school/preschool/at the childminder?
(i)
(i)
(i)

Section D: Contact with SupportAgencies

34. Do you get support from any of the following organizations in relation to
parenting or helping your children with their education?

Organisation Name of Staff Support If yes, how If not, why
Member Received? often? not?
Home School
Communiy

Liaison Scheme

Community and
Family Training
Agency (CAFTA)

Ballymun
Whitehall
Partnership

Womenos
Resource Centre

Ball ymun
Centre

Dublin Northwest
Childcare
Resource Centre

Other (please

name)
Some Information about the Interviewee (Parent or Guardian)
35. Isthe interviewee: Aged:
| Male? 151 18yrs 19 25yrs __ 26 35yrs
| Female? 361 45yrs 46 55yrs 56 65 yrs
___B66+yrs

36. What is the highest level of education (ftithe or pat-time) which you have
completed to date?

| No formal education or primary education only
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Lower secondary (e.g. Junior/Inter Cert or O Levels)
Higher secondary (e.g. Leaving Cert or A Levels)
Technical or vocational qualification (e.g. apprenticeship)

— e —(—(

PostLeaving Certificate Course (PLC) (normally in a Further Education
College)

Third level Certificate, Diploma or higher
Other (e.g. ECDL etc)

—_—( =

37. Inrelation to the world of work, which is closest to your situation:
I Working full time

Working part time

Not working/unemployed

Working unpaid in the home eg housewife
Student/trainee

Retired

—( (o ( —( —

38.  Are you parenting alone?
| vYes
| No

39. Isthere anyting you would like to see the school/m&hool/childminder or any
other organisation in the community do to help you to be more involved in your
childbdés education?

40. Would you like to make any further comments in relation to the supports you
wouldlik e around your <childés education?

Can you put me in contact with another parent?
Preferably one not involved in any services.

Name: Contact number(s)

Thank you very much for your time.
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Annex 2: Detailed Statistical Tables

Annex 2 presents the detailed survey results in relation to a number of survey questions.

Table Al presentsdatan r el ati on t o phbasecdantheduesson:.ci al ne:
0 H ooften are you in contaetith this person/ta s e p énaglatioa t® éach person

in, or potentially i n,rotrMahefoarr ednytoduyr sFoactihaelr &
there ardghree rows:

¢ The first(in bold font)presents the absolute number of responses in each category
based on the 47 terviews undertaken
e The secondin italics) presents thabsolute number oegonses as a percentage of
thenumber ofparentssurveyed (i.eof 47);
¢ The third(also in italics)presents the responses as a percentage of those for whom
this question was @ticable, i.e. as a proportion of thember in theecolumn headed
0Tot al eAphds poarbd e s orespomdentssvhoesaictthautiisgparson
was ONot Relevant/ Not Applicabled to their

Table A-1: Level of Contact by Survey Respondens with Different People in their Social
Network

Of Which ¢é

Total Most At least | About Less Never
Applicable| Days oncea | oncea often
Responseq week month | than this
Your Mother 35 30 3 1 0 1
As % All Respondents
to Survey 74% 64% 6% 2% 0% 2%
As % Applicable
Responses to Questig  100% 86% 9% 3% 0% 3%
Your Father 32 23 4 2 0 3
As % All Respondents
to Survey 68% 49% 9% 4% 0% 6%
As % Applicable
Responses to Questig  100% 72% 13% 6% 0% 9%
Other Grandmother
(not your mother) 40 7 11 4 6 12
As % All Respondents
to Survey 85% 15% 23% 9% 13% 26%

As % Applicable
Responses to Questig  100% 18% 28% 10% 15% 30%

Grandfather (not

your father) 25 1 5 3 7 9
As % All Respondents

to Survey 53% 2% 11% 6% 15% 19%
As % Applicable

Responses to Questig  100% 4% 20% 12% 28% 36%
Partner 38 37 1 0 0 0
As % All Respondents

to Survey 81% 79% 2% 0% 0% 0%
As % Applicable

Responses to Questig  100% 97% 3% 0% 0% 0%
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Child's Parent/Other

Parent 31 17 2 1 4 7
As % All Respondents

to Survey 66% 36% 4% 2% 9% 15%
As % Applicable

Responses to Questig  100% 55% 6% 3% 13% 23%
Your Sister(s) 40 29 5 4 2 0
As % All Respondents

to Survey 85% 62% 11% 9% 4% 0%
As % Applicable

Responset® Question 100% 73% 13% 10% 5% 0%
Your Brother(s) 41 13 12 9 6 1
As % All Respondents

to Survey 87% 28% 26% 19% 13% 2%
As % Applicable

Responses to Questig  100% 32% 29% 22% 15% 2%
Child's Brother(s) or

Sister(s) 35 30 2 2 1 0
As % All Respondents

to Survey 74% 64% 4% 4% 2% 0%
As % Applicable

Responses to Questig  100% 86% 6% 6% 3% 0%
Work Colleagues 20 15 3 2 0 0
As % All Respondents

to Survey 43% 32% 6% 4% 0% 0%
As % Applicable

Responses to Questig  100% 75% 15% 10% 0% 0%
Neighbours 46 29 13 0 1 3
As % All Respondents

to Survey 98% 62% 28% 0% 1% 6%
As % Applicable

Responses to Questig  100% 63% 28% 0% 2% 7%
Friends 47 30 10 2 3 2
As % All Respondents

to Survey 100% 64% 21% 4% 6% 4%
As % Applicable

Responses to Questig  100% 64% 21% 4% 6% 4%
Social Worker 16 0 0 2 1 13
As % All Respondents

to Survey 34% 0% 0% 4% 2% 28%
As % Applicable

Responses to Questig  100% 0% 0% 13% 6% 81%
HSCL Coordinator 23 1 3 2 3 14
As % All Respondents

to Survey 49% 2% 6% 4% 6% 30%
As % Applicable

Responses to Questig  100% 4% 13% 9% 13% 61%
GP 45 0 2 7 33 3
As % All Respondents

to Survey 96% 0% 4% 15% 70% 6%
As % Applicable

Responses to Questig  100% 0% 4% 16% 73% 7%
Chil dés Te 31 12 2 7 10 0
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As % All Respondents

to Survey 66% 26% 4% 15% 21% 0%
As % Applicable

Responses to Questig  100% 39% 6% 23% 32% 0%
School Principal 31 6 4 5 13 3
As % All Respondents

to Survey 66% 13% 9% 11% 28% 6%
As % Applicable

Responses to Questig  100% 19% 13% 16% 42% 10%
Preschool Staff 15 15 0 0 0 0
As % All Respondents

to Survey 32% 32% 0% 0% 0% 0%
As % Applicable

Responses to Questig  100% 100% 0% 0% 0% 0%
Preschool Leade 15 11 2 1 1 0
As % All Respondents

to Survey 32% 23% 4% 2% 2% 0%
As % Applicable

Responses to Questig  100% 73% 13% 7% 7% 0%
Paid Childminder 2 1 1 0 0 0
As % All Respondents

to Survey 4% 2% 2% 0% 0% 0%
As % Applicable

Responses tQuestion 100% 50% 50% 0% 0% 0%
Other 17 4 4 6 2 1
As % All Respondents

to Survey 36% 9% 9% 13% 4% 2%
As % Applicable

Responses to Questig  100% 24% 24% 35% 12% 6%
Note: Percentages may sometimes not total to 100% due to rounding

TableA2 presents data relati to the

person/these people (in your social network) give aavice or informatiombout

survey

rai sing your c h-l,lthdre de thkee rowsi irt rélation to ledcteperson.
Table A-2: Levels of Advice or Information Receivedby Survey Respondents from
Different People in relation to Raising of Child
Of Which é
Total A Large | Quite a A Not Never

Applicable | Amount Bit Certain much

Responses Amount
Your Mother 35 17 7 2 7 2
As % All Respondents  74% 36% 15% 4% 15% 4%
to Survey
As % Applicable 100% 49% 20% 6% 20% 6%
Responses to Questio
Your Father 31 9 4 2 7 9
As % All Respondents  66% 19% 9% 4% 15% 19%
to Survey
As % Applicable 100% 29% 13% 7% 23% 29%
Responses to Questio
Other Grandmother 40 3 3 3 7 24
(not your mother)
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As % All Respondents  85% 6% 6% 6% 15% 51%
to Survey

As % Applicable 100% 8% 8% 8% 18% 60%
Responses to Questio

Grandfather (not 25 0 1 0 4 20
your father)

As % All Respondents  53% 0% 2% 0% 9% 43%
to Survey

As % Applicable 100% 0% 4% 0% 16% 80%
Responses to Questio

Partner 38 30 6 2 0 0
As % All Respondents  81% 64% 13% 4% 0% 0%
to Survey

As % Applicable 100% 79% 16% 5% 0% 0%
Responses to Questio

Child's Parent/Other 31 15 2 2 3 9
Parent

As % All Respondent  66% 32% 4% 4% 6% 19%
to Survey

As % Applicable 100% 48% 7% 7% 10% 29%
Responses to Questio

Your Sister(s) 40 8 8 6 8 10
As % All Respondenty  85% 17% 17% 13% 17% 21%
to Survey

As % Applicable 100% 20% 20% 15% 20% 25%
Responses to Questio

Your Brother(s) 42 2 3 4 13 20
As % All Respondenty  89% 4% 6% 9% 28% 43%
to Survey

As % Applicable 100% 5% 7% 10% 31% 48%
Responses to Questio

Child's Brother(s) or 33 3 2 2 6 20
Sister(s)

As % All Respondenty  70% 6% 4% 4% 13% 43%
to Survey

As % Applicable 100% 9% 6% 6% 18% 61%
Responses to Questio

Work Colleagues 20 1 2 2 8 7
As % All Respondents  43% 2% 4% 4% 17% 15%
to Survey

As % Applicable 100% 5% 10% 10% 40% 35%
Responses to Questio

Neighbours 45 2 3 4 6 30
As % All Respondents  96% 4% 6% 9% 13% 64%
to Survey

As % Applicable 100% 4% 7% 9% 13% 67%
Responses to Questio

Friends 47 4 5 9 14 15
As % All Respondents  100% 9% 11% 19% 30% 32%
to Survey

As % Applicable 100% 9% 11% 19% 30% 32%
Responses to Questio

Social Worker 16 1 0 1 0 14
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As % All Respondents  34% 2% 0% 1% 0% 30%
to Survey

As % Applicable 100% 6% 0% 6% 0% 88%
Responses to Questio

HSCL Coordinator 23 0 1 0 3 19
As % All Respondents  49% 0% 2% 0% 6% 40%
to Survey

As % Applicable 100% 0% 4% 0% 13% 83%
Responses to Questio

GP 45 3 1 2 7 32
As % All Respondents  96% 6% 2% 4% 15% 68%
to Survey

As % Applicable 100% 7% 2% 4% 16% 71%
Responses to Questio

Chil ddéds Te 31 4 2 2 5 18
As % All Respondent  66% 9% 4% 4% 11% 38%
to Survey

As % Applicable 100% 13% 7% 7% 16% 58%
Responses tQuestion

School Principal 30 2 0 2 5 21
As % All Respondents  64% 4% 0% 4% 11% 45%
to Survey

As % Applicable 100% 7% 0% 7% 17% 70%
Responses to Questio

Preschool Staff 15 3 3 3 1 5
As % All Respondenty  32% 6% 6% 6% 2% 11%
to Survey

As % Applicable 100% 20% 20% 20% 7% 33%
Responses to Questio

Preschool Leader 15 1 0 3 2 9
As % All Respondenty  32% 2% 0% 6% 4% 19%
to Survey

As % Applicable 100% 7% 0% 20% 13% 60%
Responses to Questio

Paid Childminder 2 0 1 0 1 0
As % All Respndents 4% 0% 2% 0% 2% 0%
to Survey

As % Applicable 100% 0% 50% 0% 50% 0%
Responses to Questio

Other 17 2 3 3 3 6
As % All Respondents

to Survey 36% 4% 6% 6% 6% 13%
As % Applicable

Responses to Questig  100% 12% 18% 18% 18% 35%
Note: Perentages may sometimes not total to 100% due to rounding

TableA3 presents the survey data arising from
people give yowracticalhelpr ai si ng your child (e.g. c¢childn

Table A-3: Levels of Practical Help Receivedby Survey Respondents from Different
Peopleas regards Raisingof Child (e.g. childminding)

Of Which é
Total | Alarge| Quitea] A | Not | Never
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Applicable| Amount Bit Certain much
Responses Amount
Your Mother 35 18 5 4 2 6
As % All Respondents
to Survey 74% 38% 11% 9% 4% 13%
As % Applicable
Responses to Questig  100% 51% 14% 11% 6% 17%
Your Father 31 7 6 7 2 9
As % All Respondents
to Survey 66% 15% 13% 15% 4% 19%
As % Applicable
Responses to Questig  100% 23% 19% 23% 7% 29%
Other Grandmother
(not your mother) 40 2 5 4 5 24
As % All Respondents
to Survey 85% 4% 11% 9% 11% 51%
As % Applicable
Responses to Questig  100% 5% 13% 10% 13% 60%
Grandfather (not
your father) 25 0 2 0 2 21
As % All Respondents
to Survey 53% 0% 4% 0% 4% 45%
As % Applicable
Responses to Questig  100% 0% 8% 0% 8% 84%
Partner 38 31 4 2 0 1
As % All Respondents
to Survey 81% 66% 9% 4% 0% 2%
As % Applicable
Responses to Questig  100% 82% 11% 5% 0% 3%
Child's Parent/Other
Parent 31 14 4 2 2 9
As % All Repondents
to Survey 66% 30% 9% 4% 4% 19%
As % Applicable
Responses to Questig  100% 45% 13% 7% 7% 29%
Your Sister(s) 40 8 9 9 5 9
As % All Respondents
to Survey 85% 17% 19% 19% 11% 19%
As % Applicable
Responses to Questig  100% 20% 23% 23% 13% 23%
Your Brother(s) 42 0 3 5 10 24
As % All Respondents
to Survey 89% 0% 6% 11% 21% 51%
As % Applicable
Responses to Questig  100% 0% 7% 12% 24% 57%
Child's Brother(s) or
Sister(s) 34 7 1 4 3 18
As % All Respondents
to Survey 72% 15% 2% 9% 6% 38%
As % Applicable
Responses to Questig 100% 21% 3% 12% 9% 55%
Work Colleagues 20 0 1 1 2 16
As % All Respondents 0% 2% 2% 4% 34%
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to Survey 43%

As % Applicable

Responses to Questig 100% 0% 5% 5% 10% 80%
Neighbours 46 0 6 2 10 28
As % All Respondés

to Survey 98% 0% 13% 4% 21% 60%
As % Applicable

Responses to Questig  100% 0% 13% 4% 22% 61%
Friends 47 0 5 8 15 19
As % All Respondents

to Survey 100% 0% 11% 17% 32% 40%
As % Applicable

Responses to Questig  100% 0% 11% 17% 32% 40%
Social Worker 16 0 0 0 0 16
As % All Respondents

to Survey 34% 0% 0% 0% 0% 34%
As % Applicable

Responses to Questig  100% 0% 0% 0% 0% 100%
HSCL Coordinator 23 0 0 0 0 23
As % All Respondents

to Survey 49% 0% 0% 0% 0% 49%
As % Applicable

Responses to Questig  100% 0% 0% 0% 0% 100%
GP 45 0 0 0 0 45
As % All Respondents

to Survey 96% 0% 0% 0% 0% 96%
As % Applicable

Responses to Questig  100% 0% 0% 0% 0% 100%
Chil dés Te 31 0 0 1 1 29
As % All Respondents

to Survey 66% 0% 0% 2% 2% 62%
As % Applicable

Responses to Questig  100% 0% 0% 3% 3% 94%
School Principal 30 0 0 0 0 30
As % All Respondents

to Survey 64% 0% 0% 0% 0% 64%
As % Applicable

Responses to Questig  100% 0% 0% 0% 0% 100%
Preschool Staff 15 1 1 1 0 12
As % All Respondents

to Survey 32% 2% 2% 2% 0% 26%
As % Applicable

Responses to Questig  100% 7% 7% 7% 0% 80%
Preschool Leader 15 1 0 0 0 14
As % All Respondents

to Survey 32% 2% 0% 0% 0% 30%
As % Applicable

Responses to Questig  100% 7% 0% 0% 0% 93%
Paid Childminder 2 1 1 0 0 0
As % All Respondents

to Survey 4% 2% 2% 0% 0% 0%
As % Applicable

Responses to Questig  100% 50% 50% 0% 0% 0%

71



Other 17 3 0 2 1 11
As % All Respondents
to Survey 36% 6% 0% 4% 2% 23%
As % Applicable
Responses to Questig  100% 18% 0% 12% 6% 65%
Note: Percentages may sometimes not total to 100% due to rounding
TableA4 presents the survey data arisi
people give yoemotional suppoit n r el at i on rai sing
Table A-4: Levels d Emotional Support Receivedby Survey Respondents from
Different Peoplein relation to Raising of Child
Of Which é
Total A Large | Quite a A Not Never
Applicable| Amount Bit Certain much
Responses Amount

Your Mother 35 22 6 5 1 1
As % All Respondesnt
to Survey 74% 47% 13% 11% 2% 2%
As % Applicable
Responses to Questig  100% 63% 17% 14% 3% 3%
Your Father 31 12 4 6 3 6
As % All Respondents
to Survey 66% 26% 9% 13% 6% 13%
As % Applicable
Responses to Questig  100% 39% 13% 19% 10% 19%
Other Grandmother
(not your mother) 39 3 3 3 5 25
As % All Respondents
to Survey 83% 6% 6% 6% 11% 53%
As % Applicable
Responses to Questig  100% 8% 8% 8% 13% 64%
Grandfather (not
your father) 25 1 0 2 1 21
As % All Respondents
to Survey 53% 2% 0% 4% 2% 45%
As % Applicable
Responses to Questig  100% 4% 0% 8% 4% 84%
Partner 38 33 3 1 0 1
As % All Respondents
to Survey 81% 70% 6% 2% 0% 2%
As % Applicable
Responses to Questig  100% 87% 8% 3% 0% 3%
Child's Parent/Other
Parent 31 16 0 2 2 11
As % All Repondents
to Survey 66% 34% 0% 4% 4% 23%
As % Applicable
Responses to Questig  100% 52% 0% 7% 7% 35%
Your Sister(s) 40 14 10 6 4 6
As % All Respondents
to Survey 85% 30% 21% 13% 9% 13%
As % Applicable 35% 25% 15% 10% 15%
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Responses to Questio

100%

Your Brother(s) 42 4 3 6 11 18
As % All Respondents

to Survey 89% 9% 6% 13% 23% 38%
As % Applicable

Responses to Questig  100% 10% 7% 14% 26% 43%
Child's Brother(s) or

Sister(s) 32 2 5 1 6 18
As % All Respondents

to Survey 68% 4% 11% 2% 13% 38%
As % Applicable

Responses to Questig  100% 6% 16% 3% 19% 56%
Work Colleagues 20 1 2 3 3 11
As % All Respondents

to Survey 43% 2% 2% 6% 6% 23%
As % Applicable

Responses to Questig  100% 5% 10% 15% 15% 55%
Neighbours 46 0 2 10 3 31
As % All Respadents

to Survey 98% 0% 4% 21% 6% 66%
As % Applicable

Responses to Questig  100% 0% 4% 22% 7% 67%
Friends 47 4 10 15 7 11
As % All Respondents

to Survey 100% 9% 21% 32% 15% 23%
As % Applicable

Responses to Questig  100% 9% 21% 32% 15% 23%
Social Worker 16 1 0 1 0 14
As % All Respondents

to Survey 34% 2% 0% 2% 0% 30%
As % Applicable

Responses to Questig  100% 6% 0% 6% 0% 88%
HSCL Coordinator 23 0 1 2 0 20
As % All Respondents

to Survey 49% 0% 2% 4% 0% 43%
As % Applicable

Responses to Quegtig  100% 0% 4% 9% 0% 87%
GP 45 2 2 3 4 34
As % All Respondents

to Survey 96% 4% 4% 6% 9% 2%
As % Applicable

Responses to Questig  100% 4% 4% 7% 9% 76%
Chil dés Te 31 1 1 1 5 23
As % All Respondents

to Survey 66% 2% 2% 2% 11% 49%
As % Applicala

Responses to Questig  100% 3% 3% 3% 16% 74%
School Principal 31 0 0 3 4 24
As % All Respondents

to Survey 66% 0% 0% 6% 9% 51%
As % Applicable

Responses to Questig  100% 0% 0% 10% 13% 7%
Preschool Staff 15 0 0 1 4 10
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As % All Respondents

to Surve 32% 0% 0% 2% 9% 21%
As % Applicable

Responses to Questig  100% 0% 0% 7% 27% 67%
Preschool Leader 15 0 0 1 4 10
As % All Respondents

to Survey 32% 0% 0% 2% 9% 21%
As % Applicable

Responses to Questig  100% 0% 0% 7% 27% 67%
Paid Childminder 2 0 2 0 0 0
As % All Respondents

to Survey 4% 0% 4% 0% 0% 0%
As % Applicable

Responses to Questig  100% 0% 100% 0% 0% 0%
Other 17 3 2 2 0 10
As % All Respondents

to Survey 100% 6% 4% 4% 0% 21%
As % Applicable

Responses to Questig  100% 18% 12% 12% 0% 59%
Note: Percentages may sometimes not total to 100% due to rounding

TableA5 presents the survey data ardissusmg from

your chil dwdgs hed e st pemson/these peopl e?b
Table A-5: Level of Discussim by Survey Respondents with Different Peoples regards
Chil ddéds Education
Of Which é
Total A Large | Quite a A Not Never
Applicable | Amount Bit Certain much
Responses Amount
Your Mother 35 24 3 3 3 2
As % All Respondents
to Survey 74% 51% 6% 6% 6% 4%
As % Applicable
Responses to Questig  100% 69% 9% 9% 9% 6%
Your Father 32 14 1 3 7 7
As % All Respondents
to Survey 68% 30% 2% 6% 15% 15%
As % Applicable
Responses to Questig  100% 44% 3% 9% 22% 22%
Other Grandmother
(not your mother) 40 4 3 9 2 22
As % All Respondents
to Survey 85% 9% 6% 19% 4% 47%
As % Applicable
Responses to Questig  100% 10% 8% 23% 5% 55%
Grandfather (not
your father) 25 0 1 3 1 20
As % All Respondents
to Survey 53% 0% 2% 6% 2% 43%
As % Applicable
Responses to Quém 100% 0% 4% 12% 4% 80%
Partner 38 34 3 1 0 0
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As % All Respondents

to Survey 81% 72% 6% 2% 0% 0%
As % Applicable

Responses to Questig  100% 89% 8% 3% 0% 0%
Child's Parent/Other

Parent 31 17 1 1 5 7
As % All Respondents

to Survey 66% 36% 2% 2% 11% 15%
As % Applicable

Responses to Questig  100% 55% 3% 3% 16% 23%
Your Sister(s) 40 16 9 8 3 4
As % All Respondents

to Survey 85% 34% 19% 17% 6% 9%
As % Applicable

Responses to Questig  100% 40% 23% 20% 8% 10%
Your Brother(s) 42 6 3 5 9 19
As% All Respondents

to Survey 89% 13% 6% 11% 19% 40%
As % Applicable

Responses to Questig  100% 14% 7% 12% 21% 45%
Child's Brother(s) or

Sister(s) 32 2 3 5 4 18
As % All Respondents

to Survey 68% 4% 6% 11% 9% 38%
As % Applicable

Responses to Qggon 100% 6% 9% 16% 13% 56%
Work Colleagues 20 0 2 2 5 11
As % All Respondents

to Survey 43% 0% 4% 4% 11% 23%
As % Applicable

Responses to Questig  100% 0% 10% 10% 25% 55%
Neighbours 46 0 1 10 3 32
As % All Respondents

to Survey 98% 0% 2% 21% 6% 68%
As % Applicable

Responses to Questig  100% 0% 2% 22% 7% 70%
Friends 47 2 6 18 8 13
As % All Respondents

to Survey 100% 4% 13% 38% 17% 28%
As % Applicable

Responses to Questig  100% 4% 13% 38% 17% 28%
Social Worker 16 1 0 0 0 15
As % All Respaifents

to Survey 34% 2% 0% 0% 0% 32%
As % Applicable

Responses to Questig  100% 6% 0% 0% 0% 94%
HSCL Coordinator 23 1 1 3 1 17
As % All Respondents

to Survey 49% 2% 2% 6% 2% 36%
As % Applicable

Responses to Questig 100% 4% 4% 13% 4% 74%
GP 45 0 1 1 2 41
As % All Respondents 0% 2% 2% 4% 87%




to Survey 96%

As % Applicable

Responses to Questig 100% 0% 2% 2% 4% 91%
Chil ddos Te 31 9 6 5 7 4
As % All Respondents

to Survey 66% 19% 13% 11% 7% 9%
As % Applicable

Responses to Questig  100% 29% 19% 16% 23% 13%
School Principal 30 3 2 6 3 16
As % All Respondents

to Survey 64% 6% 4% 13% 6% 34%
As % Applicable

Responses to Questig  100% 10% 7% 20% 10% 53%
Preschool Staff 15 7 2 2 1 3
As % All Respondents

to Survey 32% 15% 4% 4% 2% 6%
As % Aplicable

Responses to Questig  100% 47% 13% 13% 7% 20%
Preschool Leader 15 4 1 3 3 4
As % All Respondents

to Survey 32% 9% 2% 6% 6% 9%
As % Applicable

Responses to Questig  100% 27% 7% 20% 20% 27%
Paid Childminder 2 0 2 0 0 0
As % All Respondents

to Survey 4% 0% 4% 0% 0% 0%
As % Applicable

Responses to Questig  100% 0% 100% 0% 0% 0%
Other 17 3 2 3 3 6
As % All Respondents

to Survey 36% 6% 4% 6% 6% 13%
As % Applicable

Responses to Questig  100% 18% 12% 18% 18% 35%
Note: Percentagemay sometimes not total to 100% due to rounding

Table A6 presents the survey data arising from the following question to parents:
0Does t hi goumpckildwartical suppeien r el at i on to their ec

Table A-6: Levels of Practical Suport Given to Child by Different People in relation to
Education
Of Which é
Total A Large | Quite a A Not Never

Applicable| Amount Bit Certain much

Responses Amount
Your Mother 35 15 10 4 1 5
As % All Respondentg
to Survey 74% 32% 21% 9% 2% 11%
As% Applicable
Responses to Questiq  100% 43% 29% 11% 3% 14%
Your Father 31 6 8 4 4 9
As % All Respondents
to Survey 66% 13% 17% 9% 9% 19%
As % Applicable 19% 26% 13% 13% 29%
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