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Chapter 1: Introduction 

1.1 Context for Report  

 

This report is based on research undertaken between December 2008 and September 

2009 in relation to the involvement by parents/guardians, other family members and 

others in the education of children and young people in Ballymun.  

 

The report arises in the context of a long-term focus by the Ballymun Whitehall Area 

Partnership on education as a means to combat disadvantage. It also arises in the 

context of the youth of the population in Ballymun. The Partnership expanded its 

boundaries at the start of 2009 to incorporate parts of Whitehall, Santry and Glasnevin 

and the difference in age profile between Ballymun (the Partnership area to end-2008) 

and the new Partnership area is shown in Table 1.1.  

 
Table 1.1: Child ren/Young people by age in Partnership Area (number and % total pop, 2006) 

 
0-4 years 

5-12 

years 

13-15 

years 

16-18 

years 
Total  

% of total 

population  

Whitehall/Glasnevin/

Santry Area 

630 1,068 412 546 2,656 17% 

Core Ballymun Area 1,233 2,416 860 831 5,340 34% 

Total Partnership   1,863 3,484 1,272 1,377 7,996 26% 

Source: Census 2006 

 

Table 1.1 shows that, in 2006, more than one in three of the residents in Ballymun 

were aged 18 or younger, compared to one in six residents in the new Partnership area 

(the comparison national figure was 27%). In relation to different age cohorts in 2006, 

roughly coinciding with the different levels of education: 

 

 8% of Ballymun residents were aged 0-4 years; 

 15.6% of Ballymun residents were aged 5-12 years; 

 10.9% of Ballymun residents were aged 13-18 years. 

 65.5% of Ballymun residents were aged 19 or over.  

 

This study follows from a 2008 report for PLANET (the Partnershipsô Network) and 

Pobal entitled óFindings from Study on Family Involvement in Educationô
1
. (An 

overview of key points from this study is presented in the next section.) Ballymun 

Whitehall Area Partnership wished to follow up on this national report and map 

practices in Ballymun in relation to parental and family involvement in education. It 

aims to use the research to improve supports for families in relation to education. 

 

 

 

                                                
1 The report was prepared by Siobhán Phillips and Anne Eustace. It is available from the PLANET 

website at: http://www.planet.ie/docs/family_involvement_education.pdf  

http://www.planet.ie/docs/family_involvement_education.pdf
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1.2 PLANET/Pobal Report on Family Involvement in 
Education 

1.2.1 Theories on Family Involvement 

 

The 2008 report for PLANET and Pobal draws on óecological systems theoryô to 

understand engagement with families at risk. In particular, it draws on the theories of 

two developmental psychologists: Urie Bronfenbrenner
2
 and Michael Rutter

3
, whose 

óresearch has strongly shaped current child development theory and has considerable 

implications for policy and practiceô.  

 

Bronfenbrenner emphasised the importance to childhood development of the broader 

environment in which children live. His óecological systems hypothesisô says that 

children develop in ónested systemsô, ranging from their immediate ómicro-systemsô 

such as a family or classroom, to ómeso-systemsô such as the home and school, to the 

óexo-systemô in which the child is not directly involved but which affects him (e.g. the 

childôs parentôs workplace). Bronfenbrenner argued that development progresses 

more smoothly when relationships between different systems are compatible, e.g. 

when there is consistency between school and home environments on rules, norms, 

expectations etc. Thus, communication and links between home and school, school 

and the wider community, school and extended family etc. are important in supporting 

a childôs development. As such, interventions should explicitly recognise these links 

and be designed accordingly.  

 

Rutter undertook a series of longitudinal studies of children and their family and life 

situations. This work identified risk and protective mechanisms that impact on 

childrenôs lives. The PLANET/Pobal report states that the work of Bronfenbrenner 

and Rutter óprovides a strong rationale for community-based approaches to positive 

parenting and parent involvementô.  

 

While stating that definitions of the family have changed and continue to change and 

become more inclusive, the PLANET/Pobal report notes a six-level framework of 

family involvement that óis probably the best-known and includes the themes 

suggested by most other researchersô. This framework was developed by Dr. Joyce 

Epstein, Director of the National Network of Partnership Schools at Johns Hopkins 

University, and its six levels are: 

 

1. Parenting, including the usual parenting and childrearing practices that prepare 

children for school 

2. Commitment on the part of schools to communicate with families about school 

activities and childrenôs progress 

3. Parentsô involvement in school activities as volunteers or assisting teachers in 
classrooms or in the schoolyard, and perhaps in extra-curricular activities such 

as sports or other activities 

                                                
2 Bronfenbrenner, a Russian-American psychologist, who died in 2005, was a co-founder of the Head 

Start programme for disadvantaged children in the United States  
3 Rutter, a UK child psychiatrist, has been described as the ófather of child psychiatryô. He founded the 

Medical Research Council (UK)ôs Child Psychiatry Research Unit in 1984 
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4. Learning at home, including requests from teachers to parents to assist their 

children at home on learning activities that are coordinated with the childrenôs 

class work 

5. Decision-making, where families are involved in decision-making, governance 

and advocacy 

6. Collaboration with the community to strengthen school programmes.  

 

Having reviewed the evidence, the PLANET/Pobal report states that óa large body of 

research has substantiated the effectiveness of active family involvement (in 

education)ô. 

 

1.2.2 Barriers to, and Techniques for, Family Engagement 

 

The PLANET/Pobal report notes that óbarriers to effective parental involvement are 

readily identifiableô and it draws on a range of research to identify the following as 

barriers or potential barriers: 

 

 Distance between teachers and parents; 

 Lack of teacher training; 

 Class and cultural differences; 

 Limited views of parental involvement; 

 Public perception of the school; 

 Beliefs, perceptions and attitudes of teachers and administrators; 

 Lack of commitment to parental involvement; 

 Confusion about the role of teachers; 

 Concerns about territory and boundaries; 

 Fears about being able to work with at-risk parents; 

 Mistaken beliefs about at-risk parents; 

 Low teacher expectations of at-risk children; 

 Schools adopting a passive role; 

 Schools not helping parents feel welcome; 

 Communication between parents and schools that focuses on the negative; 

 Parental feelings of inadequacy, failure, poor self-worth, suspicion or anger; 

 Practical problems for parents including logistical problems and lack of time; 

 Approaches to communications in schools. 

 

In relation to barriers, the report also reports on a number of focus groups held by the 

researchers, including with harder-to-reach parents. These found that parents were 

very positive about programmes for family involvement in education but that issues 

arose around: 

 

 Confidence, with some parents noting the difficulty of engaging with schools, 

especially if a parent has literacy problems or had a negative experience of 

education. óIn such instances, it is important that the school reaches out to the 

parentô, the report states; 

 Commitment, where the importance of local commitment to good programmes 

was noted; 
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 Communication, where parents felt it was hard to communicate with schools, did 

not feel encouraged to enter schools, and felt communication with schools tended 

to focus on negative rather than positive communication.  

 

The PLANET/Pobal report cites strategies that have been successful in promoting 

parental involvement and these include: 

 

 Training teachers to work with parents and to view them as partners in educating 

children; 

 Arranging contacts with parents in neutral settings, with informal classes offered 

in parenting, English as a Second Language or other topics of interest; 

 Arranging of transportation for parents; 

 Encouragement of mothers and fathers to attend and speak out on relevant groups; 

 Encouragement of an active Parent-Teacher Association; 

 Design of specific approaches to engage with hard-to-reach parents. 

 

These strategies to include parents are discussed in the PLANET/Pobal report in the 

context of nine wider factors that underpin family involvement: 

 

1. Teacher, parent and social expectations; 

2. Level of intensity of programme involvement and timing of service delivery; 

3. School practice and policy, including teacher training in parental involvement, 

personal factors and school strategies for enhancing family involvement; 

4. Tendency for changing level of involvement over time, as children get older; 

5. Need to engage with hard-to-reach parents; 

6. Need for education programmes for parents; 

7. Programmes to support parents in supporting their childrenôs education; 

8. Potential to use home visiting programmes to support families; 

9. Need for partnership between the different stakeholders involved.  

 

Based on the focus groups undertaken by the researchers, key needs of parents as 

regards communication and involvement are summarised as follows: 

 

 To be kept informed about positive as well as negative news about their children 

 To feel that teachers are approachable 

 To be gently drawn into the school and welcomed into corridors, e.g. to see 

displays of childrenôs work 

 To have childcare needs facilitated 

 To have time restrictions recognised 

 To receive encouragement to get involved with the school and their childôs 

education, including through coffee mornings and courses for parents etc. 

 

1.2.3 National Policy and Practice  

 

While the PLANET/Pobal report does not go into detail on the policy context for 

parental and family involvement in education in Ireland, it notes that such 

involvement has been promoted by several reports. These include the White Paper on 

Early Childhood Education (which focused on children aged up to six years), the 

Foreword to which states: óThe vital role of parents in their childrenôs education is 

recognised and, as a fundamental principle, the State seeks to support and strengthen, 
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but not to supplant this role.ô It notes that óeducation policy and the education system 

generally have become increasingly parent-friendly in recent yearsô and óthe State will 

seek to involve parents at every stage of the early education processô.  

 

The PLANET/Pobal report notes the production in 2006 of Síolta, the National 

Quality Framework for Early Childhood Education. One of the principles of Síolta 

is as follows: óParents are the primary educators of the child and have a pre-eminent 

role in promoting his/her well-being, learning and development. Quality early 

childhood care and education must value and support the role of parents. Open, honest 

and respectful partnership with parents is essential in promoting the best interests of 

the child. Mutual partnership contributes to establishing harmony and continuity 

between the diverse environments the child experiences in early years.ô 

 

The PLANET/Pobal report reviews a number of national preschool and early primary 

educational disadvantage initiatives, including national and local projects. It notes: 

óWhile the disadvantage initiatives generally are school or individually based, it is 

possible to discern a move towards a more systemic approach to disadvantage as 

indicated, for example, by the remit of the National Educational Welfare Board, 

which includes advising the National Council on Curriculum and Assessment on 

aspects of the curriculum likely to affect attendance at or participation in schoolô.  

 

The final chapter of the PLANET/Pobal report states: ñThere is a number of different 

Irish projects addressing family involvement locally and different national 

programmes also contain family involvement elements. Provision is limited, however, 

and generally focussed on areas classed as ódisadvantagedô. There is no system for 

early (i.e. the first five years) identification of families at risk of educational or social 

isolation; however, there are structures through which preventative and support 

programmes could be mediated (assuming additional resources were made available), 

the community-based public health service being a case in point.ò 

 

The PLANET/Pobal report ends with some suggestions about how greater family 

involvement in education can be fostered in Ireland. It states: óThere is a strong 

positive relationship between education, personal confidence, social class and parental 

involvement. In addition, the more academically successful a child, the greater is the 

extent of parental involvement. Thus, there is a strong rationale for interventions to be 

targeted on those who are hard-to-reach or whose children are perceived to be at risk 

of educational underachievement. The commitment required of schools and other 

providers is considerable because such families usually wait for an approach rather 

than seeking help.ô The report seeks programmes that have a strong commitment from 

school staff, are based on respect for families and which are well-funded, intensive in 

nature and externally evaluated.  

 

1.2  Research Process 

 

The research for this report was undertaken jointly by Ballymun Whitehall Area 

Partnership and Hibernian Consulting.  

 

Following a review of the PLANET/Pobal report by the team, discussions were held 

in relation to the focus of the research. To maintain consistency with this report, 

family (and indeed wider) involvement rather than the narrower parental involvement 
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in education was investigated, with questions asked of parents/guardians about 

support from a range of possible sources of support for the child.  

 

A questionnaire (attached as Annex 1) was developed following several meetings 

between Hibernian Consulting and Ballymun Whitehall Partnership staff. It 

comprised seven sections: 

 

 Introduction and initial screening questions 

 Basic information on the child 

 Social network of parent/guardian 

 Interaction and communication with school/preschool/childminder 

 Parent/guardian understanding of their role in relation to learning and education 

 Contact with support agencies 

 Information about the interviewee 

 

As stated, the questionnaire sought information on the social network and support 

structure of parents/guardians of school-going children in Ballymun. This research (on 

an issue not addressed by the PLANET/Pobal report) was done as information on the 

people who parents/guardians interact with, and rely on for support, may allow the 

Partnership to target interventions and advice through these people in the future, as 

well as working directly to support parents and guardians.  

 

Interviews were carried out on a face-to-face basis in July and August 2009 by 

Partnership staff. To gauge differences in experiences and attitudes of 

parents/guardians, efforts were made to obtain a cross section of respondents. 

 

Interviews were undertaken with 47 people, comprising 40 mothers, 6 fathers and one 

female guardian, i.e. 41 female and 6 male respondents. Questionnaires were 

completed for 16 children in preschool, 16 in primary school and 15 in secondary 

school (see Table 1.2). 

 

Table 1.2: Educational Level and Gender of Children of Parents Interviewed 

 Boys Girls  Total 

Preschool 7 9 16 

Primary School 8 8 16 

Secondary 8 7 15 

Total 23 24 47 

 

The 47 children of the parents interviewed attended 8 different preschools, 10 

different primary schools and 10 different secondary schools, as follows: 

 

 Preschools: T²r na nčg; Ballymun East; Little Rascals; Aladdinôs Cave; Sr. 

Majellaôs; Little MooMooôs and two named childminders; 

 Primary Schools: Holy Spirit Boys; Holy Spirit Girls; St. Josephôs Junior School; 

St. Josephôs Senior School; Virgin Mary Boys; Virgin Mary Girls; Our Lady of 

Victories Girls; Hold Child Boys; Scoil an tSeachtar Laoch; North Dublin 

National School Project. 

 Secondary Schools: Trinity Comprehensive; St. Maryôs Glasnevin; Plunket 

College; Beneavin College; St. Aidanôs CBS; Scoil Chaitr²ona; Mercy College 

Beaumont; Margaret Aylward Community College; Dominican College; Central 

Remedial Clinic. 
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Respondents were asked about their situations in relation to the world of work and the 

results are shown in Figure 1.1. 

 

Figure 1.1: Employment Status of Respondents 

Working full time

19%

Working part time

21%

Unemployed

21%

Working unpaid in 

the home

39%

 
Number of Respondents: 47 

 

Figure 1.1 shows that about one-fifth of parents/guardians interviewed were working 

full time with another one-fifth working part time and a further one-fifth unemployed. 

The remaining two-fifths of parents/guardians were working unpaid in the home. 

 

Respondents were also asked about their formal levels of education and the 47 

interviewees had levels of education as shown in Figure 1.2. 

 

Figure 1.2: Education Levels of Respondents 

No formal education 

or primary education 

only

6%

Lower secondary

42%

Higher secondary

17%

Technical or 

vocational

9%

PLC

11%

Third level Certificate, 

Diploma or higher

15%

 
Number of Respondents: 47 

 

In relation to the highest levels of education completed to date by the parents 

interviewed, 20 parents (42%) had been educated to lower secondary level, i.e. Junior 

Certificate or equivalent, the most common level of education,. This was followed by 

8 parents (17%) who were educated to Leaving Cert or equivalent level and 7 parents 

(15%) who had a third level qualification of some kind. A number of parents had also 

completed practical courses, e.g. ECDL, First Aid, secretarial etc. 

 

The ages of the parents interviewed reflect the ages that one would expect of parents 

with children of school-going age. Of the 47 parents, some 21 (45%) were aged 26-

35, with 20 (43%) aged 36-45. One parent was aged under 26, with four aged 46-55 

and one aged over 55.   
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Some 11 of the 47 parents (23%) were parenting alone. This compares to a figure of 

62% from the 2006 census as the proportion of families in Ballymun (of children aged 

under 15 years) headed by a lone parent (compared to a national figure of 21%). 

While the sample for this report was small, it indicates that a proportion of the parents 

in Ballymun defined as ólone parentsô by the census may in fact be parenting in 

association with another person.  

 

The interviews with 47 parents/guardians of young people from Ballymun do not 

constitute a sufficiently large sample on which to draw statistically significant 

conclusions. A much more detailed sample would be needed to build such results. 

However, the survey findings, as presented in subsequent chapters, are indicative of 

parental and family involvement in the education of children in Ballymun.  
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Chapter 2: Social Networks and Support Structures 

2.1 Nature of Social Networks 

 

Social networks are the people to whom a person turns for support when in need of 

help. They are usually made up of family (either nuclear or extended), friends, 

neighbours, and work or school colleagues. They can also include professionals
4
.  

 

A number of questions were asked of parents/guardians in Ballymun in relation to 

their social networks. These related to: 

 The parentsô level of contact with a list of some 20 different people, to establish 

who was in the parentsô social networks 

 Whether (and to what extent) parents receive advice or information from the range 

of people listed in relation to raising their child 

 Whether (and to what extent) the parents receive practical help (such as 

childminding) from the range of people listed in relation to raising their child 

 Whether (and to what extent) the parents receive emotional support from the range 

of people listed in relation to raising their child 

 Whether (and to what extent) the parents discuss their childôs education with the 

range of people listed 

 Whether (and to what extent) the child receives practical support in relation to 

their education from the range of people listed. 

 

Chapter 2 presents the findings in relation to the each of the above issues in turn. 

Detailed data on the responses to these survey questions is presented in Annex 2. 

 

2.2 Social Networks of Ballymun Parents  

 

The first issue related to the people with whom parents/guardians are in contact.  

 

The parents were presented with the following options as regards levels of contact: 

óNot applicable/relevantô and then five graded options: óMost daysô, óAt least once a 

weekô, óAbout once a monthô, óLess often than thisô and óNeverô. 

 

Responses of the 47 parents/guardians surveyed are shown in Table 2.1. As not all 47 

respondents had a relationship with the different people (e.g. some parents may not 

have had a brother, or a social worker etc.), the number of parents for whom the 

person in the social network was applicable is shown in the column óTotal Applicable 

Responsesô. The remaining columns break down the applicable responses.  

                                                
4 There is a considerable sociological literature on social networks, dating back to the late-1800s, which 

has expanded considerably in recent decades.   



 12 

 

Table 2.1: Level of Contact by Survey Respondents with Different People in their Social 

Network (Number of Parents) 

   

Total 
Applicable 

Responses 

Of Which é 

Most 

Days 

At least 

once a 
week 

About 

once a 
month 

Less 

often 
than this 

Never 

Your Mother  35 30 3 1 0 1 

Your Father 32 23 4 2 0 3 

Other Grandmother 

(not your mother) 

 
40 

 
7 

 
11 

 
4 

 
6 

 
12 

Grandfather (not 

your father)  

 

25 

 

1 

 

5 

 

3 

 

7 

 

9 

Partner  38 37 1 0 0 0 

Child's Parent/Other 

Parent 

 

31 

 

17 

 

2 

 

1 

 

4 

 

7 

Your Sister(s) 40 29 5 4 2 0 

Your Brother(s)  41 13 12 9 6 1 

Child's Brother(s) or 

Sister(s) 

 

35 

 

30 

 

2 

 

2 

 

1 

 

0 

Work Colleagues 20 15 3 2 0 0 

Neighbours 46 29 13 0 1 3 

Friends 47 30 10 2 3 2 

Social Worker 16 0 0 2 1 13 

HSCL Coordinator  23 1 3 2 3 14 

GP 45 0 2 7 33 3 

Childôs Teacher 31 12 2 7 10 0 

School Principal 31 6 4 5 13 3 

Preschool Staff 15 15 0 0 0 0 

Preschool Leader 15 11 2 1 1 0 

Paid Childminder 2 1 1 0 0 0 

Other 17 4 4 6 2 1 

Based on survey of 47 parents 

 

The column headed óTotal Applicable Responsesô shows the number of parents for 

whom each of the different potential members of the social network was applicable. 

The categories scoring the highest were ófriendsô (relevant to all parents) and 

neighbours (relevant to 46 of 47 parents).  

 

A variation on the above would be to exclude the final column i.e. that entitled 

óNeverô, indicating that while this person is applicable to the parent, they do not have 

a relationship with them. Removing these numbers makes some limited change to the 

overall picture of the social networks. The people with the highest óNeverô scores are 

the childôs other grandparents (i.e. other than the respondentôs own parents), the 

childôs other parent (with whom 7 respondents never had contact), social workers and 

Home School Community Liaison (HSCL) Coordinators.  

 

Table 2.1 therefore indicates that parents come into contact with a large number of 

other people, to a greater or lesser extent. Their social networks include immediate 

family members; friends, neighbours and work colleagues (where applicable); and 

professionals such as social workers, teachers, preschool workers and GPs.  
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The results indicate however that, while parents may have many people in their social 

networks, they do not have the same levels of contact with these different people.  

 

Table 2.1 (second column) shows those people with whom respondents have contact 

ómost daysô. While this does not capture the depth of the contact (it could be a casual 

conversation or a detailed discussion), it shows that the people with whom the parents 

have contact ómost daysô are, in the following order: 

 

 The respondentôs partner (37 of the 47) 

 The respondentôs own mother, the childôs siblings and the respondentôs friends 

(each 30 of the 47) 

 The respondentôs sister and the respondentôs neighbours (each 29 of the 47) 

 

The extent to which the parents interviewed have contact with the wider range of 

people in their social network on ómost daysô, is shown in Table 2.2, with the figures 

presented as a percentage of the total number of parents interviewed (i.e. 47).  

 
Table 2.2: Level of Contact by Parents with Different People ï óMost Daysô  

People with whom at least 75% 

of parents have contact most 
days 

Partner (79%) 

People with whom 50-75% of 

people have contact most days 

Respondentôs mother (64%), Friends (64%), Childôs 

siblings (64%), Sister (62%), Neighbours (62%) 

People with whom 25-50% of 
people have contact most days 

Respondentôs father (49%), Childôs other parent
5
 (36%), 

Preschool staff (32%), Work colleagues (32%), 

Respondentôs brother (28%), Childôs teacher (26%)   

People with whom under 25% of 

parents have contact most days 

Preschool leader (23%), Other grandmother (15%), 

Childôs school principal (13%), Paid childminder (2%), 
Other grandfather (2%), HSCL Coordinator (2%), Social 

worker (0%), GP (0%) 

 

Table 2.2 refers to contact that occurs ómost daysô ï the answers would vary if one 

calculates contact at the level of óat least once a weekô, or óat least once a monthô etc. 

ï as seen from Table 2.1. The óotherô people in Table 2.1 with whom parents have 

contact ómost daysô were a personal assistant for a child with a disability, the HSE 

Home Support service (one parent) and other family members: an aunt, cousins, 

nephews/nieces and a brother-in-law.  

 

As one would expect, Table 2.2 suggests that contact with professionals such as social 

workers, HSCL Coordinators and GPs is low on a ómost daysô basis. Contact with the 

childôs other grandparents (i.e. other than the respondentôs own parents) is also 

relatively low at this level. These people are generally seen on a less frequent basis.  

 

In relation to education, Tables 2.1 and 2.2 present figures in relation to the childôs 

teacher, school principal, preschool staff, preschool leaders and childminders. Table 

2.1 shows that all 31 of those parents interviewed who had children in primary or 

secondary school have some degree of contact with the childôs teacher(s) and this is 

true of 28 of the 31 parents in relation to the school principal. Some 12 of these 31 

parents have contact most days with their childôs teacher and 7 of the 31 have contact 

most days with the school principal.  

 

                                                
5 There will be overlap in some cases between the parentôs partner and the childôs parent/other parent 
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For younger children, Table 2.1 suggests a high degree of ongoing contact between 

parents and preschool staff and childminders. This would perhaps be expected as 

many parents will bring their child to, and collect their child from, the preschool or 

childminder each day. (The figures are lower in Table 2.2 as these figures are 

influenced by the fact that only 16 of the 47 respondents had children in preschool)
6
.  

 

2.3 Sources of Advice and Information 

 

Having established the nature of the parentsô social networks, survey questions probed 

these networks further, and responses to these questions are presented in this and 

subsequent sections. In relation to the different people in the social networks, the first 

of these questions asked: óDoes this person/these people give you advice or 

information about raising your child?ô 

 

Options for respondents were óNot relevant/applicableô, with five gradations then 

offered: óYes, a large amountô; óYes, quite a bitô; óYes, a certain amountô; óYes, but 

not muchô; and óNeverô. 

 

Table 2.3: Levels of Advice or Information Received by Survey Respondents from 

Different People in relation to Raising of Child 

   
Total 

Applicable 

Responses 

Of Which é 

A Large 

Amount 

Quite a 

Bit 

A 

Certain 

Amount 

Not 

much 

Never 

Your Mother  35 17  7 2 7 2 

Your Father 31 9 4 2 7 9 

Other Grandmother 

(not your mother) 

40 3  3 3 7 24 

Grandfather (not 

your father)  

25 0 1 0 4 20 

Partner  38 30 6 2 0 0 

Child's Parent/Other 

Parent 

31 15 2 2 3 9 

Your Sister(s) 40 8 8 6 8 10 

Your Brother(s)  42 2 3 4 13 20 

Child's Brother(s) or 

Sister(s) 

33 3 2 2 6 20 

Work Colleagues 20 1 2 2 8 7 

Neighbours 45 2 3 4 6 30 

Friends 47 4 5 9 14 15 

Social Worker 16 1 0 1 0 14 

HSCL Coordinator  23 0 1 0 3 19 

GP 45 3 1 2 7 32 

Childôs Teacher 31 4 2 2 5 18 

School Principal 30 2 0 2 5 21 

Preschool Staff 15 3 3 3 1 5 

Preschool Leader 15 1 0 3 2 9 

Paid Childminder 2 0 1 0 1 0 

Other 17 2 3 3 3 6 

Based on survey of 47 parents 

                                                
6 Percentage figures, both of all responses to the survey, and of applicable responses, are presented in 

the tables in Annex 2.  
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The column in Table 2.3 relating to óTotal Applicable Responsesô is similar to that in 

Table 2.1, as one would expect. This represents the number of respondents for whom 

this person was applicable for this question. 

 

Table 2.3 shows a number óapplicableô people from whom many parents do not 

receive advice or information on raising their child. High scores in this regard include: 

 

 Other grandmother and grandfather, i.e. the childôs grandparents other than the 
respondentôs own parents; 

 The respondentôs brother(s); 

 The respondentôs neighbours; 

 The respondentôs friends; 

 Social workers, HSCL Coordinators and GPs; 

 The childôs teacher(s) or school principal. 

 

This indicates that while some of the above people (such as neighbours and friends) 

may be in the respondentsô social networks, many parents do not turn to them for 

advice or information on raising their child. It demonstrates a distinction between the 

ósocial networkô and a subset of this network from whom such advice or information 

(at least in large quantities) is received.  

 

By contrast, Table 2.3 shows that the three people most commonly relied on óa large 

amountô as regards information or advice on raising their child are (in order): 

 

 The partner of the parent/respondent (30 of the 47 parents); 

 The mother of the parent/respondent (17 of the 47 parents); 

 The childôs other parent (15 of the 47 parents).  

 

The respondentôs own father (8 respondents) and sister(s) (7 respondents) are the next 

most common sources of óa large amountô of advice and information.  

 

The figures in relation to óa large amountô of advice and information in relation to the 

child, expressed in percentage terms, are shown in Table 2.4. 

 

Table 2.4: Extent to Which óA Large Amountô of Advice or Information in relation to 

raising their child is received by Parents from Different People 

People from whom at least 75% 

of parents receive óa large 

amountô of advice or information 

 

People from 50-75% of parents 

receive a large amount of advice 

or information 

Partner (64%) 

People from whom 25-50% of 
parents receive a large amount of 

advice or information  

Respondentôs mother (36%), Childôs other parent (32%)  

People with whom under 25% of 
parents receive a large amount of 

advice or information  

Respondentôs father (19%), Sister(s) (17%), Friends (9%), 
Childôs teacher (9%), Childôs brothers or sisters (6%), 

Other grandmother (6%), Preschool staff (6%), GP (6%), 

Paid childminder (4%), Childôs school principal (4%), 

Neighbours (4%), Brother(s) (4%), Work colleagues 
(2%), Social worker (2%), Preschool leader (2%), Other 
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grandfather (0%), HSCL Coordinator (0%) 

 

The people in Table 2.3 under óotherô from whom some parents receive a large 

amount of information were HSE Home Support (one parent) and the HSE Early 

Intervention Team (one parent).  

 

Table 2.4 shows that, while there is a small number of people to whom many parents 

turn for information and advice, there is a wider range of people to whom at least 

some people turn for advice and information and these include the childôs teacher and 

preschool staff.   

 

2.4 Sources of Practical Help in Raising a Child  

 

The next survey question asked respondents, in relation to those people in their social 

networks: óDoes this person/these people give you practical help raising your child 

(e.g. childminding)?ô As such, this question implies that the person involved would 

probably need to live relatively close to the respondent and have the time to provide 

such practical help. Responses received from the 47 parents/guardians surveyed in 

Ballymun are shown in Table 2.5.  

 
Table 2.5: Levels of Practical Help Received by Survey Respondents from Different 

People as regards Raising of Child (e.g. childminding)  

   

Total 
Applicable 

Responses 

Of Which é 

A Large 
Amount 

Quite a 
Bit 

A 
Certain 

Amount 

Not 
much 

Never 

Your Mother  35 18 5 4 2 6 

Your Father 31 7 6 7 2 9 

Other Grandmother 

(not your mother) 

 

40 2 5 4 5 24 

Grandfather (not 

your father)  

 

25 0 2 0 2 21 

Partner  38 31 4 2 0 1 

Child's Parent/Other 

Parent 

 

31 14 4 2 2 9 

Your Sister(s) 40 8 9 9 5 9 

Your Broth er(s) 42 0 3 5 10 24 

Child's Brother(s) or 

Sister(s) 

 

34 

 

7 

 

1 

 

4 

 

3 

 

18 

Work Colleagues 20 0 1 1 2 16 

Neighbours 46 0 6 2 10 28 

Friends 47 0 5 8 15 19 

Social Worker 16 0 0 0 0 16 

HSCL Coordinator  23 0 0 0 0 23 

GP 45 0 0 0 0 45 

Childôs Teacher 31 0 0 1 1 29 

School Principal 30 0 0 0 0 30 

Preschool Staff 15 1 1 1 0 12 

Preschool Leader 15 1 0 0 0 14 

Paid Childminder 2 1 1 0 0 0 

Other 17 3 0 2 1 11 

Based on survey of 47 parents 
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Table 2.5 shows that, in relation to óa large amountô of practical help, the pattern is 

similar to the responses in relation to advice and information. The top three people 

from whom a large amount of practical help is received are (in order of importance): 

 

 The partner of the parent/respondent (31 of the 47 parents); 

 The mother of the parent/respondent (18 of the 47 parents); 

 The childôs other parent (14 of the 47 parents). 

 

The next most common sources of a large amount of practical help were the parentôs 

own sister(s) (8 of 47), the parentôs father (7 of 47) and the childôs siblings (7 of 47).  

 

As with the previous question, friends and neighbours, who feature strongly in the 

parentsô social networks, are not very important as regards the provision of practical 

help in raising the child. As one might expect, professionals (including those relating 

to education) also play a minimal also as regards practical help. 

 

The figures in relation to óa large amountô of practical help in raising the child, 

expressed in percentage terms (of all 47 parents), are shown in Table 2.6. 

 

Table 2.6: Extent to Which óA Large Amountô of Practical Help in relation to raising 

their child is received by Parents from Different People 

People from whom at least 75% 

of parents receive óa large 

amountô of practical help 

 

People from 50-75% of parents 

receive a large amount of 

practical help 

Partner (66%) 

People from whom 25-50% of 
parents receive a large amount of 

practical help 

Respondentôs mother (38%), Childôs other parent (30%)  

People with whom under 25% of 

parents receive a large amount of 
practical help 

Respondentôs sister(s) (17%), Respondentôs father (15%), 

Childôs brothers or sisters (15%), Other grandmother 
(4%), Preschool staff (2%), Preschool leader (2%), Paid 

childminder (2%), Childôs school principal (0%), 

Neighbours (0%), Brother(s) (0%), Work colleagues 
(0%), Social worker (0%), Friends (0%), Childôs teacher 

(0%),  Other grandfather (0%), GP (0%), HSCL 

Coordinator (0%) 

 

The people in Table 2.5 under óotherô from whom a large amount of practical help in 

relation to raising their child is received were a brother-in-law, HSE Home Support 

and the HSE Early Intervention Team.  

 

Table 2.6 shows that, perhaps as one would expect, there is a range of people who do 

not provide a large amount of advice and information to any of the parents 

interviewed.  

 

2.5 Sources of Emotional Support as regards Child Raising  
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Emotional support was the focus of the next survey question, which asked the 47 

parents: óDoes this person/these people give you emotional support in relation to 

raising your child?ô Responses to this question are shown in Table 2.7.  

 

Table 2.7: Levels of Emotional Support Received by Survey Respondents from Different 

People in relation to Raising of Child 

   
Total 

Applicable 

Responses 

Of Which é 

A Large 

Amount 

Quite a 

Bit 

A 

Certain 

Amount 

Not 

much 

Never 

Your Mother  35 22 6 5 1 1 

Your Father 31 12 4 6 3 6 

Other Grandmother 

(not your mother) 

 

39 3 3 3 5 25 

Grandfather (not 

your father)  

 
25 1 0 2 1 21 

Partner  38 33 3 1 0 1 

Child's Parent/Other 

Parent 

 

31 16 0 2 2 11 

Your Sister(s) 40 14 10 6 4 6 

Your Brother(s)  42 4 3 6 11 18 

Child's Brother(s) or 

Sister(s) 

 

32 2 5 1 6 18 

Work Colleagues 20 1 2 3 3 11 

Neighbours 46 0 2 10 3 31 

Friends 47 4 10 15 7 11 

Social Worker 16 1 0 1 0 14 

HSCL Coordinator  23 0 1 2 0 20 

GP 45 2 2 3 4 34 

Childôs Teacher 31 1 1 1 5 23 

School Principal 31 0 0 3 4 24 

Preschool Staff 15 0 0 1 4 10 

Preschool Leader 15 0 0 1 4 10 

Paid Childminder 2 0 2 0 0 0 

Other 17 3 2 2 0 10 

Based on survey of 47 parents 

 

In relation to sources of emotional support, Table 2.5 suggests that the top five 

sources of support are as follows (in relation to providing óa large amountô of 

emotional support): 

 

 The partner of the parent/respondent (33 of the 47 parents); 

 The mother of the parent/respondent (22 of the 47 parents); 

 The childôs parent/other parent (16 of the 47 parents); 

 The parentôs own sister(s) (14 of the 47 parents); 

 The parentôs father (12 of the 47 parents). 

 

Friends are cited as providing óa large amountô of support in 4 cases, óquite a bitô of 

support in 10 cases, and óa certain amountô of support in a further 15 cases.  

 

Figures in relation to óa large amountô of emotional support in raising the child, 

expressed in percentage terms, are shown in Table 2.8. 
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Table 2.8: Extent to Which óA Large Amountô of Emotional Support in relation to 

raising their child is received by Parents from Different People 

People from whom at least 75% 
of parents receive óa large 

amountô of emotional support 

 

People from 50-75% of parents 
receive a large amount of 

emotional support 

Partner (70%) 

People from whom 25-50% of 

parents receive a large amount of 
emotional support  

Respondentôs mother (47%), Childôs other parent (34%), 

Respondentôs sister(s) (30%), Respondentôs father (26%) 

People with whom under 25% of 

parents receive a large amount of 

emotional support 

Brother(s) (9%), Friends (9%), Other grandmother (6%), 

Childôs brothers or sisters (4%), Work colleagues (2%), 

Social worker (2%), Childôs teacher (2%),  Other 
grandfather (2%), GP (0%), HSCL Coordinator (0%), 

Preschool staff (0%), Preschool leader (0%), Paid 

childminder (0%), Neighbours (0%), Childôs school 
principal (0%) 

 

The people listed under óotherô in Table 2.7 in relation to the provision of a large 

amount of emotional support to parents in relation to raising their child were 

Geraldstown House, HSE Home Support and the HSE Early Intervention Team.  

 

Table 2.8 shows that, after the top five people who provide a large amount of 

emotional support to parents, the next most important sources of emotional support 

are the brothers of parents, and friends.  

 

2.6 Discussion of the Childôs Education 

 

The next survey question asked respondents: óDo you discuss your childôs education 

with this person/these people?ô Responses from the 47 parents interviewed in 

Ballymun are shown in Table 2.9.  

 

Table 2.9: Level of Discussion by Survey Respondents with Different People as regards 

Childôs Education  

   

Total 

Applicable 
Responses 

Of Which é 

A Large 

Amount 

Quite a 

Bit 

A 

Certain 
Amount 

Not 

much 

Never 

Your Mother  35 24 3 3 3 2 

Your Father 32 14 1 3 7 7 

Other Grandmother 

(not your mother) 

 

40 4 3 9 2 22 

Grandfather (not 

your father)  

 

25 0 1 3 1 20 

Partner  38 34 3 1 0 0 

Child's Parent/Other 

Parent 

 
31 17 1 1 5 7 

Your Sister(s) 40 16 9 8 3 4 

Your Brother(s)  42 6 3 5 9 19 

Child's Brother(s) or 

Sister(s) 

 
32 2 3 5 4 18 

Work Colleagues 20 0 2 2 5 11 
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Neighbours 46 0 1 10 3 32 

Friends 47 2 6 18 8 13 

Social Worker 16 1 0 0 0 15 

HSCL Coordinator  23 1 1 3 1 17 

GP 45 0 1 1 2 41 

Childôs Teacher 31 9 6 5 7 4 

School Principal 30 3 2 6 3 16 

Preschool Staff 15 7 2 2 1 3 

Preschool Leader 15 4 1 3 3 4 

Paid Childminder 2 0  2 0 0 0 

Other 17 3 2 3 3 6 

Based on survey of 47 parents 

 

Following the pattern seen in the previous questions, the people with whom parents 

discuss their childôs education óa large amountô are as follows: 

 

 The partner of the parent/respondent (34 out of 47); 

 The mother of the parent/respondent (24 out of 47); 

 The childôs parent/other parent (17 out of 47); 

 The sister(s) of the respondent (16 out of 47); 

 The father of the respondent (14 out of 47). 

 

The figures in relation to óa large amountô of discussion in relation to the childôs 

education, expressed in percentage terms (of the 47 interviewees), are shown in Table 

2.10. 

 
Table 2.10: Extent to Which óA Large Amountô of Discussion in relation the childôs 

education is held with Different People 

People with whom at least 75% 

of parents discuss their childôs 
education óa large amountô 

 

People with whom 50-75% of 

parents discuss their childôs 

education a large amount 

Partner (72%), Respondentôs mother (51%) 

People with whom 25-50% of 

parents discuss their childôs 

education a large amount  

Childôs other parent (36%), Respondentôs sister(s) (34%), 

Respondentôs father (30%) 

People with whom under 25% of 
parents discuss their childôs 

education a large amount  

Childôs teacher (19%),  Preschool staff (15%), Brother(s) 
(13%), Preschool leader (9%), Other grandmother (9%), 

Childôs brothers or sisters (4%), Friends (4%), Social 

worker (2%), Other grandfather (2%), HSCL Coordinator 
(2%), Paid childminder (0%), Work colleagues (0%), GP 

(0%), Neighbours (0%), Childôs school principal (6%) 

 

The people listed under óotherô in Table 2.9 with whom parents held a large amount of 

discussion in relation to their childôs education were a brother-in-law, HSE Home 

Support and the HSE Early Intervention Team.  

 

In relation to professionals working in the education sector, Tables 2.9 and 2.10 

shows that a large amount of discussion in relation to the childôs education is held 

with the childôs teacher and preschool staff in relation to a significant minority of 

parents. For parents of a child in primary or secondary school (31 parents in the 

survey), 9 have óa large amountô of discussion with the childôs teacher and 6 have 
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óquite a bitô of discussion. For parents of a child in preschool (16 parents in the 

survey), 7 have óa large amountô of discussion with preschool staff in relation to the 

childôs education and a further 2 have óquite a bitô of such discussion.  

 

2.7 Practical Support to Child in relation to Education 

 

The final question in relation to sources of support asked parents: óDoes this person 

give your child practical support in relation to their education?ô Reponses received in 

relation to this question are shown in Table 2.11. 

 
Table 2.11: Levels of Practical Support Given to Child by Different People in relation to 

Education 

   
Total 

Applicable 

Responses 

Of Which é 

A Large 

Amount 

Quite a 

Bit 

A 

Certain 

Amount 

Not 

much 

Never 

Your Mother  35 15 10 4 1 5 

Your Father 31 6 8 4 4 9 

Other Grandmother 

(not your mother) 

 

40 2 3 3 5 27 

Grandfather (not 

your father)  

 
25 1 1 0 3 20 

Partner  38 26 5 3 3 1 

Child's Parent/Other 

Parent 

 

31 14 5 0 1 11 

Your Sister(s) 40 10 6 3 6 15 

Your Brother(s)  42 2 2 6 5 27 

Child's Brother(s) or 

Sister(s) 

 

32 9 2 9 0 12 

Work Colleagues 20 1 0 0 1 18 

Neighbours 46 0 0 2 4 40 

Friends 47 1 0 4 6 36 

Social Worker 16 0 0 0 0 16 

HSCL Coordinator  23 0 0 1 0 22 

GP 45 0 0 0 0 45 

Childôs Teacher 31 10 6 6 0 9 

School Principal 31 2 1 3 3 22 

Preschool Staff 15 7 2 2 1 3 

Preschool Leader 15 5 2 1 1 6 

Paid Childminder 2 1 1 0 0 0 

Other 17 3 3 2 1 8 

 

Table 2.11 shows that the people who provide the most practical help to the child in 

relation to education are as follows: 

 

 The partner of the parent/respondent (26 out of 47); 

 The mother of the parent/respondent (15 out of 47); 

 The childôs parent/other parent (14 out of 47); 

 The childôs teacher (10 out of 47); 

 The sister(s) of the parent/respondent (10 out of 47); 

 The childôs siblings (9 out of 47); 

 Preschool staff (7 out of 47); 
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 The father of the parent/respondent (6 out of 47); 

 Preschool leaders (5 out of 47).  

 

The list above shows that, in addition to the people who were seen from the responses 

to earlier questions as providing support to the parents, educational professionals are 

also relatively important sources of óa large amountô of practical help for the child in 

relation to education. This is true both in relation to preschool staff and leaders and in 

relation to childrenôs teachers at school.  

 

The data in relation to a large amount of practical help for the child in relation to 

education, as expressed in percentage form, is shown in Table 2.12.   

 
Table 2.12: Extent to Which óA Large Amountô of Practical Help is provided to the child 

in relation to education by Different People 

People from whom at least 75% 
of parents say their child receives 

óa large amountô of practical help 

 

People from whom 50-75% of 

parents say their child receives a 
large amount of practical help 

Partner (55%) 

People from whom 25-50% of 

parents say their child receives a 
large amount of practical help 

Respondentôs mother (32%), Childôs other parent (30%)  

People from whom under 25% of 

parents say their child receives a 

large amount of practical help 

Childôs teacher (21%),  Respondentôs sister(s) (21%), 

Childôs brothers or sisters (19%), Preschool staff (15%), 

Respondentôs father (13%), Preschool leader (11%), 
Other grandmother (4%), Paid childminder (2%), Childôs 

school principal (4%), Brother(s) (4%), Work colleagues 

(2%), Friends (2%), Other grandfather (2%), GP (0%), 

Neighbours (0%), Social worker (0%), HSCL Coordinator 
(0%) 

 

The people listed in Table 2.11 under óotherô as regards providing a large amount of 

practical help to the child in relation to education were a brother-in-law, HSE Home 

Support and the HSE Early Intervention Team. 

  

2.8 Other Sources of Information or Support 

 

As well as the support received from other people, the parents/guardians from 

Ballymun were asked to indicate from what other sources did they receive 

information or support about their childôs education. 

 

Table 2.13 shows that the internet and books were the most popular options, with 49% 

and 47% of respondents using them. With the internet as the single other most 

important source of information for parents, this indicates how this medium (which 

would not have existed 15 years ago) has become an important tool for many parents.  

 

Table 2.13: Sources of Information Other than Personal Contacts 

 Number %  

Internet  23 49 

Books 22 47 

TV 12 26 
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None 10 21 

Magazines 8 17 

Radio 5 11 

Other 15 32 

Note: 28 parents/guardians gave more than one answer 

 

Sources cited under óotherô included the library, newspapers, local school information 

packs, the Lifestart programme and a seminar in the childôs school. 

 

Table 2.13 does not relate to the frequency with which the parents use these different 

sources of information and, as such, they are likely to include both frequent users as 

well as parents who seek information on particular topics from time to time, e.g. when 

a child has a particular need or difficulty.  

 

Some 37 of the 47 parents/guardians interviewed used at least one source (other than 

personal contacts) to get information or support regarding their childôs education, 

meaning that 10 parents or guardians (over 20%) used none of these other sources. 

This latter group therefore receives all of its information on their childôs education 

from the different people in their social network, which means it is of particular 

importance for them that this information is correct.  
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Chapter 3: Interaction and Communication 

3.1 Issues Addressed in relation to Interaction and 
Communications   

 

Issues relating to interaction and communications by parents with schools, preschools 

and childminders are addressed in Chapter 3 (which broadly corresponds to Section B 

of the questionnaire). The following sections address in turn: 

 

 General attitudes of parents towards schools, preschools and childminders; 

 Issues relating to written communication; 

 Issues relating to verbal communication; 

 Issues relating to meetings between parents and teachers/staff in school, 

preschools and with childminders; 

 Contact with a range of support agencies other than schools.  

 

3.2 General Attitudes to School/Preschool/Childminder 

 

The parents/guardians were asked about the extent to which they feel welcome and óat 

homeô, or unwelcome and like an outsider, when they visit their childôs school or 

preschool or childminder ï responses are presented in Table 3.1.  

 
Table 3.1: How Parents Feel when Visiting Childôs School/Preschool/Childminder 

 No. of 

Responses 

Extremely 

Welcome 

Somewhat 

Welcome 

Somewhat 

Unwelcome 

Unwelcome 

Preschool 16 14 
(88%) 

1 
(6%) 

0 
(0%) 

1 
(6%) 

Primary 16 12 

(75%) 

4 

(25%) 

0 

(0%) 

0 

(0%) 

Secondary 15 7 
(47%) 

2 
(13%) 

6 
(40%) 

0 
(0%) 

Total for all 

Respondents 

47 33 

(70%) 

7 

(15%) 

6 

(13%) 

1 

(2%) 

 

The final row of Table 3.1 indicates that, overall, some 70% of parents feel extremely 

welcome in visiting their childôs school/preschool/childminder, with a further 15% 

feeling somewhat welcome. 

 

Table 3.1 suggests differences at the different levels of education. The table shows 

that the vast majority of preschool parents (88%) and primary school parents (75%) 

feel extremely welcome when they visit their childôs school or preschool or 

childminder. From both of these categories, only one parent feels unwelcome in this 

regard. However, the figure is lower in relation to secondary schools, with just under 

half of the parents (47%) feeling extremely welcome and a further 15% feeling 

somewhat welcome. This leaves 40% of the parents of secondary school children who 

feel ósomewhat unwelcomeô when they visit their childôs school.  

 

The results from Table 3.1 for the data relating to parents who feel óextremely 

welcomeô or ósomewhat welcomeô is shown visually in Figure 3.1. 
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Figure 3.1: Proportion of Parents Feeling óExtremely Welcomeô or óSomewhat 

Welcomeô when Visiting Childôs School/Preschool/Childminder 
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An analysis of the data from Table 3.1 and Figure 3.1 was undertaken based on the 

level of education of the parents interviewed. This showed that, of 23 parents who 

were educated to Junior Cert level or below, 14 (61%) felt óextremely welcomeô and 4 

(17%) felt ósomewhat welcomeô when visiting their childôs preschool or school or 

childminder. For the 24 parents educated to a higher level than this, i.e. to Leaving 

Cert level or above, 19 (79%) felt óextremely welcomeô and (13%) felt ósomewhat 

welcomeô. While the numbers of parents involved are small, this suggests a possible 

link between parentsô own levels of education and their likelihood to feel welcome (or 

to be welcomed) when visiting their childôs school.  

 

The parents in Ballymun were also asked the following question: óIn general, do you 

have to do the work to interact or engage with the school/preschool/childminder or is 

the school/preschool/childminder good at engaging with you?ô Answers to this 

question are presented in Table 3.2.  

 

Table 3.2: Views of Parents on Work Required to Interact or Engage with Childôs 

School/ Preschool/ Childminder  

 No. of 

Responses 

School/Preschool/Child-

minder is good at 

Engaging with me 

Somewhere 

between the 

Two 

I Generally 

Have to Do 

the Work  

Preschool 16 12 

(75%) 

3 

(19%) 

1 

(6%) 

Primary 16 9 

(56%) 

4 

(25%) 

3 

(19%) 

Secondary 15 4 

(27%) 

5 

(33%) 

6 

(40%) 

Total for all 

Respondents 

47 25 

(53%) 

12 

(26%) 

10 

(21%) 

 

The final row of Table 4.2 shows that just over half of the parents interviewed (53%) 

feel that their childôs school or preschool or childminder is good at engaging with 

them, with one in five saying that they generally have to do the work and the 

remaining parents saying the balance is somewhere between these two situations. 
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As with the previous table, there appear to be differences by level of education, b ased 

on the views of the parent interviewed. Table 3.2 shows that most parents with 

children at preschool (75%) and at primary school (56%) said that their childôs school 

or preschool or childminder was good at engaging with them. The figures for those 

saying that they had to generally do the work were relatively low (although 3 parents 

or 19% of parents at the primary school level) did say this. However, there is a 

somewhat different pattern for secondary schools, with just over one quarter of the 15 

parents interviewed saying that their childôs school is good at engaging with them and 

6 parents (40%) saying that they generally have to do the work of engaging.  

 

This suggests that improvements are possible for secondary schools as regards 

engagement with parents, and this is shown visually in Figure 3.2. 

  

Figure 3.2: Views of Parents on Work Required to Interact or Engage with Childôs 
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3.3 Written Communications  

 

The first question as regards written communication asked if parents ever receive 

written information from their childôs school/preschool/childminder (including 

newsletters or notes in the childôs school journal). The survey found that 87% of all 

parents receive written communications, with this figure breaking down as follows: 

 

 94% of parents/guardians of primary school children and 93% of 

parents/guardians of secondary school children receive written communication 

from their childôs school 

 75% of preschool parents/guardians receive such communications, the somewhat 

lower figure perhaps due to a higher level of face-to-face contact with parents. 

 

Parents were asked if this written communication contained information on general 

activities (e.g. newsletters), or related specifically to their child, or both. Answers 

from the parents are shown in Figure 3.3.  
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Figure 3.3: Nature of Written Communication received by Parents/Guardians 
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Number of Respondents: 47 

 

The data by level of education shows that, for the 47 parents interviewed, written 

communication containing general information only is provided by 38% of 

preschools, 19% of primary schools and 40% of secondary schools. Information 

relating to the child only is provided by 25% of preschools, no primary schools and 

7% of secondary schools. Information relating to both general activities and the child 

is provided by 13% of preschools, 75% of primary schools and 47% of secondary 

schools.  

 

Parents were asked to what extent they were happy with the written communication 

received from the school/preschool/childminder. At an overall level, just over half of 

all parents (55%) were óhappy and satisfiedô with the written communication, with 

most of the others (41%) ósomewhat happyô although with room for improvement. 

Responses to this question by level of education are shown in Figure 3.4. 

 

Figure 3.4: Proportion of Parents óHappy and Satisfiedô or óSomewhat Happyô with 

Written Communication from School/ Preschool/Childminder 
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Based on 43 responses 

 

Figure 3.4 shows that the highest proportion of parents that was óhappy and satisfiedô 

related to parents with children in primary school (73%), which compared to 57% of 

parents at preschool level and 33% in relation to secondary schools. The proportions 

that were ósomewhat happyô (but with room for improvement) was 53% for secondary 

schools, 43% for preschools and 27% for primary schools. One parent from second 

level was ósomewhat unhappyô with one óunhappy/dissatisfiedô. This suggests some 

potential room for improvement.  
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In terms of written communication by parents to the schools, the parents were asked if 

they ever write notes to the school/preschool or to the teacher/playgroup 

leader/childminder in relation to how their child is getting on (excluding sick notes). 

At an overall level, the responses show that 19% of parents had written such notes, 

breaking into no parents at preschool level, 25% at primary school level and 33% at 

secondary level. This indicates relatively low written communication in this direction.  

 

A final question relating to written communication asked parents how they would like 

to receive written information from their childôs school/preschool/childminder. 

Answers for all parents are shown in Figure 3.5.  

 

Figure 3.5: How would you like to receive written information? 
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Note: Multiple answers were possible and some parents/guardians gave more than one 

answer 

 

The breakdown of the answers by level of education shows that óBy Handô was the 

most popular option at both preschool and primary levels (53% and 44%), with óIn the 

Childôs schoolbagô the second most popular option at these levels (19% and 36% 

respectively). At second level, the most popular option was to receive written 

information in the post (35%), followed by óBy Handô and óBy textô (with 17% each).  

 

3.4 Verbal Communications 

3.4.1 Verbal Communication with Childôs Teacher/Playschool 
Leader/Childminder 

 

The first set of questions around verbal communications related to the person directly 

teaching or minding the child and the first question asked the parents and guardians 

how often they spoke to their childôs teacher. Responses are shown in Table 3.3. 

 

Table 3.3: Frequency with which Parents Talk to Childôs Teacher/Playgroup Leader/ 

Childminder  
 No. of 

Responses 
Most 
Days 

At least 
once a 

week 

About 
Once a 

Month 

Less 
Often than 

This 

Never 

Preschool 16 16 
(100%) 

0 
(0%) 

0 
(0%) 

0 
(0%) 

0 
(0%) 

Primary 16 7 3 3 3 0 
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(44%) (19%) (19%) (19%) (0%) 

Secondary 15 2 

(13%) 

1 

(7%) 

3 

(20%) 

9 

(60%) 

0 

(0%) 

Total for all 

Respondents 

47 25 

(53%) 

4 

(9%) 

6 

(13%) 

12 

(26%) 

0 

(0%) 

 

Table 3.3 shows a high level of verbal communication between preschool parents and 

playgroup leaders/childminders, with all parents of children at this level saying they 

spoke to the playgroup leader or childminder ómost daysô. As perhaps one would 

expect, the figure falls for parents of primary school children (44% talk to the childôs 

teacher most days) and for parents of second level students (13% talk to the childôs 

teacher most days).  

 

The final column in Table 3.3 shows that there are no parents who never talk to their 

childôs teacher. However, at second level, 9 of the 16 parents interviewed (60%) talk 

to their childôs teacher less frequently than once a month, indicating a relatively low 

level of ongoing interaction.   

 

An analysis of the data in Table 3.3 by the parentsô level of education showed that, for 

the 23 parents educated to Junior Cert level or below, 11 (48%) talk to their childôs 

teacher ómost daysô, with 2 (13%) talking to the teacher at least once a week, 4 (17%) 

talking to the teacher about once a month, and 5 (22%) talking to the teacher less 

often than this. The equivalent figures for the 24 parents educated to Leaving Cert 

level or higher were: Most days ï 14 (58%); At least once a week ï 1 (4%); About 

once a month ï 2 (8%); Less often than this ï 7 (29%). While the numbers of parents 

interviewed was relatively small, this suggests that a higher proportion of the parents 

with higher levels of education talk more frequently to teachers, but also that a higher 

proportion of this group talk to teachers less often than once a month.  

 

Further analysis of the data in Table 3.3 showed that, of the 19 parents in paid 

employment (working either full-time or part-time), 9 (47%) spoke to the teacher 

ómost daysô, 1 (5%) spoke to the teacher at least once a week, 2 (10%) spoke to the 

teacher about once a month and the remaining 7 (37%) spoke to the teacher less often 

than this. The equivalent figures for the 28 parents who were either working in the 

home (e.g. housewives) or were unemployed were: Most days ï 16 (57%); At least 

once a week ï 3 (11%); About once a month ï 4 (14%); Less often than this ï 5 

(18%). This suggests somewhat greater contact with teachers by parents who are not 

in paid employment with a higher proportion of those parents in paid employment 

talking to their childôs teacher less often than once a month.   

 

The converse of the figures in Table 3.3 are perhaps seen in Figure 3.6 which shows 

the proportions of Ballymun parents that would like to talk more to their childôs 

teacher or playgroup leader or childminder.  
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Figure 3.6: Would you like to talk more to your child's teacher/play group 

leader/childminder? 

                                         

                                                Response: Yes 

 
Number of Respondents: 47 

 

The pie-chart in Figure 3.6 shows the answers for all parents, with 34% of parents 

saying they would like to talk more to their childôs teacher, 57% saying they did not 

want more contact and 9% undecided. These figures varied by level of education as 

shown in the bar-chart. Preschool parents/guardians are happiest with their level of 

interaction with preschool staff, with just 25% stating that they would like to talk 

more to their childôs teacher. The figure rises to 31% for primary school parents and 

47% for secondary school parents.  

 

Figure 3.6 therefore suggests a desire for greater interaction from a minority of 

parents at all levels of education, with the highest demand at second level.  

 

A third question in relation to verbal communication with teachers/playgroup 

leaders/childminders asked if parents feel that these people listen to them and take 

their views seriously. 

 

The pie-chart in Figure 3.7 suggests that over three-quarters of parents as a whole 

(77%) feel that their childôs teacher takes their views seriously, with fewer than one in 

five feeling that they do not.  

 

Figure 3.7: Do you feel the teacher takes your views seriously? 

                  

                                                      Response: Yes 

 
Number of Respondents: 47 
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The bar chart in Figure 3.4 suggests some differences by level of education in relation 

to the proportion of parents feeling their views are taken seriously by teachers. At 

preschool and primary school level, answers in this regard were 88% in each case, but 

the figure fell to 53% for secondary school parents/guardians, with 40% saying they 

did not feel they were listened to, with their views not taken seriously. 

 

The data behind Figure 3.4 was analysed in relation to the parentsô own levels of 

education. This showed that, for the 23 parents educated to Junior Cert level or below, 

15 (65%) felt their views were taken seriously, with 7 (30%) feeling they were not, 

and 1 person (4%) unsure. For the 24 parents educated to Leaving Cert level or 

higher, 21 (88%) felt their views were taken seriously, with 2 parents (8%) feeling 

they were not and 1 parent (4%) unsure. This shows a tendency, for the parents 

interviewed, to be more likely to feel their views are taken seriously by schools the 

higher their own level of education. 

 

3.4.2 Verbal Communication with School/Preschool Principal  

 

The survey also asked about verbal communication with the principal of the preschool 

or school and, in this regard, parents were first asked about the frequency of this 

communication. Answers are shown in Table 3.4.  

 

Table 3.4: Frequency with which Parents Talk to Childôs School or Preschool Principal 
 No. of 

Responses 
Most 
Days 

At least 
once a 

week 

About 
Once a 

Month 

Less 
Often than 

This 

Never 

Preschool 13 8 
(62%) 

2 
(15%) 

1 
(8%) 

2 
(15%) 

0 
(0%) 

Primary 16 3 

(19%) 

3 

(19%) 

4 

(25%) 

6 

(38%) 

0 

(0%) 

Secondary 15 2 
(13%) 

0 
(0%) 

0 
(0%) 

11 
(73%) 

2 
(13%) 

Total for all 

Respondents 

44 13 

(30%) 

5 

(11%) 

5 

(11%) 

19 

(43%) 

2 

(5%) 

 

As with contact at the level of the teacher or playgroup leader, Table 3.4 shows that 

verbal communications with the person who runs the school or preschool is highest 

for the youngest children, with 8 of the 13 respondents at preschool level (62%) 

saying that they had such interaction most days. This fell to 19% at primary level and 

13% at second level. This is perhaps as expected as such very regular contact will be 

more difficult as the institution gets larger.  

 

Table 3.4 also shows that, at second level, the vast majority of parents have quite 

infrequent contact with the school principal, with 73% saying that they talk to the 

principal less often than once a month and 13% saying that they never talk to the 

principal.   

 

Parents were asked whether they would like their level of verbal interaction with the 

school or preschool principal to increase. The pie-chart in Figure 3.8 shows that fewer 

than one in five (18%) would like to talk more to the school principal, while almost 

four out of five (77%) are happy with the current situation.  
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Figure 3.8: Would you like to talk more to your child's school principal?  

                     

                                              Response: Yes 

 
 

Number of Respondents: 44 (Three preschool parents/guardians did not answer this 

question) 

 

The bar-chart in Figure 3.8 suggests minimal difference between the different levels 

of education, with 15% of preschool parents, 19% of primary level parents and 20% 

of second-level parents wishing to talk more to the school principal.  

 

Based on the interaction that parents have with the preschool and school principals, 

they were asked if they feel they are listened to by the principals, and their views 

taken seriously. 

 

Figure 3.9: Do you feel the preschool or school principal takes your views seriously? 

                                                     Response: Yes 

 
Number of Respondents: 44 (Three preschool parents/guardians did not answer) 

 

The pie-chart in Figure 3.9 shows that, for all parents, some two-thirds (66%) believe 

that their views are taken seriously by the school principals, with one in five (20%) 

saying that they are not, and the remaining 14% unsure.  

 

The bar-chart in Figure 3.9 shows that the proportion of parents who believe that their 

views are taken seriously varies considerably as between preschool (85% believe this) 

and primary school (81% of parents believe this) on the one hand, and parents at 

secondary level on the other, where only 33% believe that the school principal takes 

their views seriously (with 47% believing their views are not taken seriously and 20% 

unsure). 
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3.4.3 Happiness with Verbal Communication 

 

In relation to the overall level of verbal communication with the school/ preschool/ 

childminder attended by their child, parents were asked how happy they were with 

this. For all parents, responses suggested that 62% were óhappy and satisfiedô in this 

regard, with 23% ósomewhat happyô (with room for improvement), 9% ósomewhat 

unhappyô and 6% óunhappy/dissatisfiedô. Figure 3.10 shows a breakdown by level of 

education, with each bar showing the proportions óhappy and satisfiedô, and 

ósomewhat happyô (with room for improvement). 

 
Figure 3.10: Proportion of Parents óHappy and Satisfiedô or óSomewhat Happy but 

Could be Improvedô on Verbal Communication with School/ Preschool/Childminder  
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Figure 3.10 shows that 88% of preschool parents were óhappy and satisfiedô with their 

level of verbal interaction, with another 7% ósomewhat happyô, suggesting high levels 

of satisfaction in this regard. For primary level parents, the equivalent figures are 69% 

and 31%, again suggesting a good level of satisfaction. However, at second level, 

reflecting answers to previous questions, the equivalent figures are 27% and 33%, 

with the data showing 27% ósomewhat unhappyô and 13% óunhappy/dissatisfiedô.  

 

3.5 Parent-Teacher Meetings 

 

One way in which parents interact with schools and teachers is through parent-teacher 

or parent-childminder meetings and a number of questions were asked in this regard.  

 

Parents were firstly asked about the frequency with which they attend these meetings. 

Some 40 parents answered this question, with 7 preschool parents saying that it did 

not apply to them. For parents in preschools that do not hold formal parent-teacher 

meetings, some parents/guardians interviewed felt that such meetings would be a 

good idea, and comments included the following: 

 

 ñThey should have parent-teacher meetings so they can fill you in on what they are 

doing and you can follow up at homeò 

 ñI would like them to talk about what activities they are planning to do with the 

children and provide a general overview of the curriculumò 

 

There may be less demand for very young children however and one parent noted: 

ñWe donôt have official parent teacher meetings, but I am happy with informal chats. I 

have a chat with the childminder every day so I know everything that goes on.ò  



 34 

 

Of the 40 parents who did have parent-teacher meetings, 39 said that they always 

attend these meetings, with just one parent (at second level) not always (but 

sometimes) attending. This suggests high overall attendance by parents at these 

meetings.  

 

The Ballymun parents were then asked about their level of happiness with these 

meetings. The final row in Table 3.5 shows that, of the 40 parents for whom this 

question was relevant, 28 (70%) were happy and satisfied with the meetings, with a 

further 8 (20%) somewhat satisfied, but with room for improvement. 

 

Table 3.5: Level of Happiness of Parents with Parent-Teacher/Parent-Childminder 

Meetings  

 No. of 

Responses 

Happy and 

Satisfied 

Somewhat 

Happy but 
Could be 

Improved 

Somewhat 

Unhappy 

Unhappy/ 

Dissatisfied 

Preschool 9 9 

(100%) 

0 

(0%) 

0 

(0%) 

0 

(0%) 

Primary 16 14 

(88%) 

1 

(6%) 

1 

(6%) 

0 

(0%) 

Secondary 15 5 

(33%) 

7 

(47%) 

2 

(13%) 

1 

(7%) 

Total for all 

Respondents 

40 28 

(70%) 

8 

(20%) 

3 

(8%) 

1 

(3%) 

Note: Seven parents of preschool children did not answer this question as they indicated that 

the question was not applicable to them, presumably because there were no parent-teacher 
meetings organised in their childôs preschool 

 

These positive overall results showed some variation by level of education, as shown 

in Table 3.5 and in Figure 3.11. All parents of preschool parents, and just under 90% 

of primary school parents, were happy and satisfied with the parent-teacher meetings. 

However, at secondary level, this figure fell to 33%, with a further 47% ósomewhat 

happyô, but with scope for improvement.  

 

Figure 3.11: Proportion of Parents óHappy and Satisfiedô or óSomewhat Happyô with 

Parent-Teacher/Parent-Childminder Meetings 
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Parents were given an opportunity to comment on the parent-teacher meetings. 

Positive comments included the following: 
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 ñThe meetings are very good ï you are shown the curriculum and timetableò 

(Preschool parent) 

 ñStaff make you relaxed when you go in, and keep you informed on your childôs 

progress. We were laughing through the meeting ï there was a sense of fun. I felt 

it was a fun place for my child to be.ò (Preschool parent) 

 ñTeachers are clear and always give time for feedbackò (Preschool parent) 

 ñParent-teacher meetings are comfortable. The teacher explains everything well 

and I feel I can discuss things with themò (Primary school parent) 

 ñTeachers are observant ï they are quick to note and address issuesò (Primary 

school parent) 

 ñItôs good to be able to see the childôs work and to be able to talk about itò 

(Primary school parent) 

 ñItôs one-to-one so you get an opportunity to speak properly rather than in a 

hallway with other people aroundò (Primary school parent) 

 ñYou have the opportunity to ask questionsò (Primary school parent) 

 

However, there were also some less positive experiences and comments, which 

included the following: 

 

 ñThe meetings need to be better organisedò (Primary school parent) 

 ñThey are not very private. Conversations can be overheardò (Secondary school 

parent) 

 ñParent-teacher meetings are too negative; they do not support or encourage my 

son. I felt intimidated as though I were the childò (Secondary school parent) 

 ñIn the hall, parents have to queue. I could be hours waiting to see one of my 

childrenôs teachersò (Secondary school parent) 

 ñMeetings are not frequent enough and could be more constructiveò (Secondary 

school parent) 

 ñI didnôt have a wholly positive experience at meetings. Some teachers werenôt 

accessible. The school took my name and number but the teachers never called 

me. I queued a few times and then the line was closed and left without seeing the 

teacherò. (Secondary school parent) 

 ñNo privacy as everyone is in a small hall. This is a problem if your child has 

difficulties as everyone else can hear. Some teachers didnôt really know my 

daughter ï it was a ótick boxô exercise. As a middle of the road student she goes 

unnoticed unlike an A student or a troublesome studentô (Secondary school parent) 

  ñI was unhappy with what I felt was a teacherôs rude comment about my 

daughterò (Secondary school parent) 

 

The above comments therefore serve to flesh out, especially at secondary level, what 

parents see as potential improvements in relation to parent-teacher meetings.  

 

There was also a number of comments on the timing of meetings, with parents 

seeking more flexibility on meeting times to suit both parents who could best attend 

during school hours and working parents/guardians.  

 

3.6 Contact with Support Agencies 
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Aside from their interaction with teachers and schools, the survey also asked 

parents/guardians if they receive support from other organisations in relation to 

parenting or helping their children with their education. 

 

Organisations mentioned by more than one parent are shown in Table 3.6. This shows 

that the three organisations most commonly mentioned were the HSCL scheme, 

CAFTA and the Ballymun Whitehall Area Partnership, although all of these were 

mentioned by relatively small numbers of parents.  

 
Table 3.6: Support Agencies with which Ballymun Parents have contact 

 Number 

Home School Community Liaison Scheme 7 

Community and Family Training Agency (CAFTA) 6 

Ballymun Whitehall Area Partnership 5 

Ballymun Regional Youth Resources (BRYR) 3 

HSE Speech and Language Therapy 3 

Dublin Northwest Childcare Resource Centre 2 

Geraldstown House  2 

Mater Hospital ï Child Guidance Clinic  2 

 

Other organisations mentioned by parents as providing support to them in relation to 

parenting or helping their children with education were: Early Intervention (service of 

YoungBallymun); Ballymun Adult Read and Write; HSE (Child Psychology); HSE 

(Home Support); Ballymun Womenôs Resource Centre, Ballymun Menôs Centre; 

Otherworld Festival; All Sorts Club; Parents Network; Lifestart; Childminding 

Advisory Service; Poppintree Community Centre; Mother and Child Clinic; Reco and 

St Pappinôs Boxing Club. 

 

The most common reason cited for not using a particular support agency was that the 

respondent did not know about them or their services. Despite the work already 

undertaken in communicating about the work of local organisations, this suggests 

scope for even further work to be undertaken in this regard.  

 

3.7 Overall Happiness with Support Received  

 

The Ballymun parents interviewed were asked about their overall level of happiness 

with the level of support that they receive in relation to their childôs education. 

 

Table 3.7 shows that all 47 parents responded to this question and the final row shows 

that, for all parents, 60% said that they were happy and satisfied with the support 

received, with another 30% somewhat happy, with room for improvement. This 

represents a relatively high general level of satisfaction. (However, even for people 

who are óhappy and satisfiedô, this does not mean there is no room for further supports 

to be provided.)  

 
Table 3.7: Overall Level of Happiness of Parents with Support Received in relation to 

Childôs Education  

 No. of 

Responses 

Happy and 

Satisfied 

Somewhat 

Happy but 
Could be 

Improved 

Somewhat 

Unhappy 

Unhappy/ 

Dissatisfied 
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Preschool 16 11 

(69%) 

4 

(25%) 

1 

(6%) 

0 

(0%) 

Primary 16 12 
(75%) 

3 
(19%) 

1 
(6%) 

0 
(0%) 

Secondary 15 5  

(33%) 

7 

(47%) 

0 

(0%) 

3 

(20%) 

Total for all 
Respondents 

47 28 
(60%) 

14 
(30%) 

2 
(4%) 

3 
(6%) 

 

Table 3.7 (and Figure 3.12, which presents the data graphically) shows that there is 

some level of difference between the views of parents at the different levels of 

education. Parents of preschool and primary children are more likely to be happy and 

satisfied, although there is a proportion (over one quarter of parents in both cases) 

who would like more support. At second level, however, only one-third of parents are 

happy and satisfied, with one in five parents unhappy and dissatisfied.    

 
Figure 3.12: Proportion of Parents óHappy and Satisfiedô or óSomewhat Happyô about 

Overall Support Received in relation to Childôs Education 
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Answers in relation to the overall happiness of parents with support at second level 

mirrors some of the answers presented earlier in this chapter and suggests a particular 

gap in supports for, and communications with, a proportion of parents of second level 

students.  

 

The data for Table 3.7 and Figure 3.12 was analysed further based on the education 

level of the parents. This showed that, of the 23 parents with education levels of 

Junior Cert or below, 12 (52%) were happy and satisfied with the level of support 

received in relation to their childôs education, with 8 (35%) somewhat happy, 1 (4%) 

somewhat unhappy and 2 (9%) unhappy or dissatisfied. For the 24 parents educated to 

Leaving Cert level or above, equivalent figures were: Happy and satisfied ï 16 (67%); 

Somewhat happy ï 6 (25%); Somewhat unhappy ï 1 (4%); Unhappy/Dissatisfied ï 1 

(4%). This suggests that parents with higher levels of education were somewhat 

happier overall with the current levels of support received.  

 

The data was also analysed in relation to the parentsô status as regards the labour 

market. This showed that, of 19 parents in paid employment (full-time or part-time), 

14 (74%) were happy and satisfied with the current level of support they receive, 3 

(16%) were somewhat happy, with the remaining two (11%) unhappy or dissatisfied. 

For the 28 parents who were either unemployed or working in the home (e.g. as a 

housewife), 14 (50%) were happy and satisfied, 11 (39%) were somewhat happy with 
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2 (7%) somewhat unhappy and 1 (4%) unhappy or dissatisfied. This suggests ratings 

of about 90% of both groups being happy (to a greater or lesser extent) but with 

parents in paid employment relatively more likely to be happy and satisfied with 

current supports and parents not in paid employment relatively more likely to be 

somewhat satisfied (but seeing scope for improvement in the supports).   
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Chapter 4: Role of Parents and Other Comments 

4.1 Views on Parental Involvement in Education 

 

Chapter 4 broadly corresponds to Section C of the questionnaire, which sought the 

views of parents surveyed on their roles in their childrenôs education. Chapter 4 

addresses: 

 

 Views of the parents interviewed on the importance of parents/guardians being 

involved in their childôs education, and the extent to which they are involved in 

practice; 

 Whether parents would like a greater level of involvement; 

 Level of involvement by parents with school activities; 

 Barriers that the parents face in being involved with their childrenôs education; 

 Suggestions that parents made to underpin greater involvement with their 

childrenôs education, and with schools, preschools and childminders. 

 

To begin with, the parents/guardians interviewed in Ballymun were asked whether, in 

their opinion, it is important for parents or guardians to get involved with a childôs 

education. All 47 parents said that it was óvery importantô that parents or guardians 

are involved with their childôs education. 

 

The parents/guardians were also asked if they currently help their child with his or her 

education. All but one of the 47 parents said that they did (the exception was the 

parent of a student in sixth year in secondary school).  

 

These answers suggest that the parents interviewed take seriously their role of 

supporting their child in relation to education. 

 

The parents were asked for examples of how they help their children in relation to 

education and all were able to provide examples. Box 4.1 presents answers from some 

of the parents of children at preschool and primary school levels. 

 

Box 3.1: Examples of Help Provided by Parents/Guardians to Children at Preschool and 

Primary school Levels 

 
óI sit with him when he is doing his homework and try to involve him with work at home 

relating to school subjects e.g. shopping lists, bills etcô 

 

óI do jigsaws with him to help to improve his attention spanô 
 

óI have signs around the house to assist her in learning to readô 

 
óI read to him at nightô 

 

óWe go on trips and visits to the libraryô 
 

óWe do arts and crafts, mask making, colouring etcô 

 

óI let her play maths games on the computerô 
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óI bought extra books to keep the kids busy during the holiday periodô 

 

óWe play board games togetherô 
 

óI get her magazines, books and newspapers and read with herô 

 
óI talk to him about his day at school, I read to him and I make sure he never misses a day at 

school unless he is sickô 

 

 

Box 4.1 shows the commitment of many parents to assisting their children, and the 

efforts they take in this regard. The responses suggest that, at primary level, there is 

an emphasis on supervising and assisting children with homework, with many parents 

saying that they were involved in ensuring the childôs homework was done. 

 

At the secondary school level, parents also try to provide support for their children 

and emotional and practical supports, as well as support around homework, was 

mentioned. A sample of comments from parents at this level are shown in Box 4.2.  

 

Box 4.2: Help Provided by Parents/Guardians to Children at Second Level on Education 

ï Examples provided by Parents/Guardians 

 

óI buy him extra booksô 

 

óI listen to him and try to understand him. I support him by agreeing to disagree at times and 
recognising him as a personô 

 

óI get him to do his homework when he comes in from school. I turn off the TV and sit with 
him when he is doing his homeworkô 

 

 óI help her with projects and essays ï research skills, internet searches etc. I walk her to the 
bus stop every morning to ensure she gets on. I also buy her books and uniform and pay for 

school related activities and equipmentô 

 

óI talk to him about his progress and what heôll do in the future. I give him as much advice as 
I can, e.g. if he has a problem with a subject I encourage him to talk to his teachersô 

 

óI sit down and talk through any problems with teachersô 
 

óI used to help him more when he was in primary school. He seems to get no homework from 

(named secondary school).ô 

 

 

Boxes 4.1 and 4.2 suggest that many parents and guardians recognise the importance 

of helping their children in relation to education and try to do so. The fact that helping 

with or supervising homework is seen as the key role shows that schools are perceived 

as having the lead role in relation to education with the role of the parent, in many 

instances, as being about making sure the child is keeping up etc. The mention of 

emotional support at second level may also indicate how parents need different skills 

to support their child through different levels of education.  

 

Notwithstanding their current involvement, parents were asked if they would like a 

greater role in their childôs education. Across all of the parents, some 53% said that 

they would like a greater role in their childôs education, with 47% saying that they 
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would not, i.e. that their current involvement is sufficient. This represents a large 

proportion of parents who would like this role to increase.  

 

The extent to which the parents would like a greater role in their childrenôs education, 

broken down by level of education, is shown in Figure 4.1.  

 

Figure 4.1: Proportion of Parents Wanting a Greater role with Childôs Education 
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Figure 4.1 shows that 50% of preschool parents, 42% of primary school parents and 

67% of secondary school parents/guardians would like a greater role in their childôs 

education. This may reflect the lower current level of involvement of parents at 

secondary level, as seen in Chapter 3.  

 

The data behind Figure 4.1 was analysed further in relation to the parentsô own 

educational levels. This showed that, of 23 parents educated to Junior Cert level or 

below, 15 (65%) wanted more involvement in their childôs education, with 8 (35%) 

feeling the current level of involvement was okay. For 24 parents educated to Leaving 

Cert level or higher, equivalent figures were 10 (42%) and 14 (58%). This suggests 

that those parents interviewed who themselves had higher levels of education tend to 

be more content with their current level of involvement in their childôs education, 

with a higher proportion of those parents who have a low level of education wanting 

to increase their involvement in their childôs education.  

 

The data from Figure 4.1 was also analysed in relation to the parentsô status in relation 

to the labour market. This showed that, of the 19 parents in paid employment (full-

time or part-time), 7 (37%) wanted more involvement in their childrenôs education 

and 12 (63%) were happy with the current level of involvement. For the 28 parents 

either unemployed or working in the home (e.g. as housewives), the equivalent figures 

were 18 (64%) wanting more involvement and 10 (36%) happy with the current 

situation. This suggests that those parents in paid work are relatively more content 

with their current levels of involvement (and, while based on small numbers, those in 

part-time employment appear most contented of all) with parents not in paid work 

more likely to want to increase their role in their childôs education.  

 

Figure 4.1 does not focus just on schools (it could also relate to activities in the home 

for example). Parents were separately asked if they would like more involvement with 

the childôs school or preschool or childminder. In this regard, some 37% of 

parents/guardians of preschool children, 31% of primary school children and 40% of 

secondary school students said that they would like more involvement (giving a figure 
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for all parents of 36%). This indicates that a substantial number of parents would like 

more such involvement.  

 

These figures, i.e. in relation to involvement with the childôs school or preschool or 

childminder, were analysed as regards the parentsô own levels of education. This 

analysis found that, of 23 parents educated to Junior Cert level or below, 10 (43%) 

wanted more involvement with their childôs school, with 13 (57%) happy with their 

current level of involvement and contact. For the 24 parents educated to Leaving Cert 

level or higher, equivalent figures were 7 (29%) wanting more involvement with the 

schools and 15 (63%) not wanting this, with 2 parents (8%) unsure. This suggests a 

slightly higher level of happiness with the current situation among parents with higher 

levels of education, with a slightly higher desire for more involvement with schools 

from parents with lower levels of education.  

 

Of the 19 parents in paid employment (either full-time or part-time), only 4 (21%) 

wanted greater involvement with their childôs school or preschool or childminder, 

with 14 (74%) happy with the current situation and one (5%) unsure. By contrast, of 

28 parents either unemployed or working in the home, 13 (46%) wanted more 

involvement with their childôs school, with 14 (50%) saying that they did not, and 1 

4%) unsure. Based on the relatively small number of parents interviewed, this 

suggests a greater desire for more involvement with schools among the parents who 

are not in paid employment.  

 

4.2 Involvement with School Activities 

 

Parents and guardians interviewed in Ballymun were asked about activities that may 

happen at their childôs preschool or school or with their childminder, and whether 

they attend these activities. Answers for the 47 parents are shown in Table 4.1. 

 

Table 4.1: Attendance by Parents at School Activities and Events (No. of Parents) 

 No. where 

Activity 

Happens 

Parent 

Always 

Attends 

Parent 

Sometimes 

Attend 

Parent 

Doesnôt 

Attend 

Parent 

Not 

Invited 

School plays/ 
musicals/concerts 

 
34 

 
24 

 
1 

 
2 

 
6 

Sports days or events 44 14 2 1 27 

Open days 32 22 7 1 2 

Fundraising activities 36 8 7 4 16 

School trips 42 6 2 5 29 

 

Table 4.1 shows that all five of the events listed in the left hand column are relatively 

common in schools, with sports days/events and school trips the most common. The 

highest level of attendance by parents is at school plays/musicals/concerts, with 24 of 

the 47 parents always attending these events (51%), followed by 22 parents (47%) 

who attend open days.  

 

The responses also showed that the different events and activities are quite common at 

all levels of education, as shown in Table 4.2.  

 
Table 4.2: Frequency of Activities and Events in Preschools, Primary Schools and 

Secondary Schools 
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 No. of 

Preschools 
Having Activity 

(16 parents) 

No. of Primary 

Schools having 
Activity  

(16 parents) 

No. of 

Secondary 
Schools having 

Activity  

(15 parents) 

School plays/ 
musicals/concerts 

 
12 

 
12 

 
10 

Sports days or events 14 16 14 

Open days 9 8 15 

Fundraising activities 7 15 14 

School trips 12 15 15 

 

Table 4.2 shows that fundraising events are less common at preschool level, but take 

place in almost all primary and secondary schools to which the children of the parents 

interviewed attend. The most common kind of activity across the three levels of 

education is sports days/events.  

 

A number of other activities were mentioned by parents including: play day for 

parents; birthday and Christmas parties; celebration of international day; dressing up 

for Halloween, awards ceremonies and coffee mornings.  

 

To probe their knowledge of schemes/activities in the preschool/school or with the 

childminder, parents were asked if they could name three different schemes or 

activities taking place.  

 

Many of the parents mentioned sports-related activities in answer to this question, 

with a range of sports mentioned, some of which may take place outside the school 

premises (e.g. basketball, swimming etc.). Music-related activities, and dancing, were 

also mentioned by a number of parents. 

 

The most common scheme or programme relating to academic matters was the óMaths 

for Funô scheme, which was specifically mentioned by five parents. Programmes 

relating to health and nutrition, computers, drama, speech therapy, cooking and art 

were also mentioned by parents.  

 

4.3 Barriers for Parents to Greater Involvement 

 

Parents and guardians were asked about the factors that make it difficult for them to 

be more involved in their childôs education. For the 47 interviewees, the numbers who 

chose each option are shown in Table 4.3. 

 
Table 4.3: Barriers to Parents Playing a Greater Role in their Childôs Education  

Barrier No. of Parents (out of 47) 

Too busy looking after other children 14 

Too busy with work commitments  9 

No chance to get involved  8 

Lack confidence 6 

Child dislikes school/preschool/childminder 6 

Lack of information about activities in the school or preschool 

or childminder 

6 

Not comfortable with school/preschool/childminder 4 

Literacy issues ï I donôt feel comfortable helping my child with 3 
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his/her homework 

Afraid that the school/preschool/childminder will want money 

from me  

1 

Do not think it is important  1 

Lack of transport to school/preschool/childminder 0 

Number of parents saying other barriers apply 7 

Parents saying that none of these barriers apply 11 

 

Table 4.3 shows that the biggest obstacle to parents playing a greater role in their 

childôs education is the work and time required in looking after other children, 

followed by the demands of other work commitments. The third most cited barrier is 

the lack of opportunity in getting involved to a greater extent.  

 

Table 4.3 also shows that, for some parents, there are literacy issues, and confidence 

issues, that prevent them having a greater involvement with their childrenôs education.  

 

The pattern of barriers varies somewhat between the different levels of education as 

shown in Table 4.4.  

 

Table 4.4: Barriers to Parents Playing a Greater Role in their Childôs Education, by 

Level of Education 
Preschool 

(16 responses) 
Primary School 

(16 responses) 
Secondary School 

(15 responses) 
Looking after other 
children 

5 Looking after other 
children 

4 Looking after other 
children 

5 

Work commitments 3 Work commitments 3 Child dislikes school/ 

preschool 

5 

No chance to get 

involved 

3 Literacy issues 2 No chance to get 

involved 

4 

Lack of information  3 No chance to get 

involved 

1 Work commitments 3 

Lack confidence 2 Lack confidence 1 Lack confidence 3 

Uncomfortable in 

school/ preschool 

1 Child dislikes school/ 

preschool 

1 Lack of information 3 

Child dislikes school/ 
preschool 

0 Lack of information 0 Uncomfortable in 
school/ preschool 

3 

Literacy issues 0 Uncomfortable in 

school/ preschool 

0 Literacy issues 1 

Itôs not important 0 Itôs not important 0 Itôs not important 1 

Want money 0 Want money 0 Want money 1 

Transport issues 0 Transport issues 0 Transport issues 0 

Other reasons 1 Other reasons 3 Other reasons  3 

None of the above 6 None of the above 5 None of the above  0 

Number of Respondents: 47 

 

Table 4.4 suggests that about one-third of parents at preschool and primary levels do 

not experience barriers in terms of involvement in their childôs education. It also 

shows that the lowest level of barriers appears to be experienced by parents of 

children at primary school level. 

 

Issues in relation to ólack of informationô and óno chance to get involvedô appear to be 

bigger factors at preschool and at secondary level, compared to primary level 

(although they still apply to only about 20% of parents). 
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The number of parents saying their child ódislikes school/preschoolô was 0 at 

preschool level and 1 at primary level, but rose to 5 at second level, suggesting a jump 

in the proportion of young people who dislike going to school at second level.  

 

The data behind Table 4.4 was analysed further as regards the parentsô own levels of 

education. Table 4.5 shows the barriers to parents playing a greater role in their 

childôs education, as perceived by two groups of parents: the 23 parents educated to 

Junior Cert level or below and the 24 parents educated to Leaving Cert level or 

higher.  

 

Table 4.5: Barriers to Parents Playing a Greater Role in their Childôs Education, 

broken down by Parentsô Level of Education (Number of Parents) 

Parents Educated to Junior Cert or 

Below (23 parents) 

Parents Educated to Leaving Cert or 

Higher (24 parents) 

Too busy looking after children 9 Too busy looking after children 5 

Child dislikes school 6 Too busy with work commitments  5 

Lack confidence 5 No chance to get involved  4 

No chance to get involved 4 Lack of information about activities  4 

Too busy with work commitments  4 Lack confidence 1 

Not comfortable with school 3 Not comfortable with school 1 

Literacy issues 2 Literacy issues 1 

Lack of information about activities  2 Child dislikes school  0 

Do not think it is important  1 Do not think it is important  0 

Afraid school will want money  1 Afraid school will want money 0 

Lack of transport 0 Lack of transport 0 

None of the above  2 None of the above 7 

 

Table 4.5 shows that there was an almost identical number of parents in the two 

groups for which the analysis was done. However, of the barriers cited on the 

questionnaire, the group of 23 less well educated parents cited 37 barriers (some 

parents citing more than one barrier) whereas the group of 24 better educated parents 

cited only 21 barriers. This suggests that better educated parents face, or perceive that 

they face, fewer barriers as regards taking a greater role in their childôs education. The 

table also shows that whereas only two of the less well educated parents said they 

faced none of the barriers listed, seven of the better educated parents said this.  

 

Of the specific barriers cited, the biggest difference is in the barrier óChild dislikes 

school/preschool/childminderô which is cited by six parents from the less well 

educated group and no parents in the better educated group. This suggests a link 

between a child disliking school (or at least that being the perception of his or her 

parent) and the parent themselves having a relatively low level of education.  

 

The data on the barriers facing parents was also analysed in relation to the parentsô 

labour market situations.  Table 4.6 shows the barriers to parents playing a greater 

role in their childôs education, as perceived by two groups of parents: the 19 parents in 

paid employment (in full-time or part-time jobs) and the 28 parents who were either 

unemployed or working unpaid in the home (e.g. as housewives).   
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Table 4.6: Barriers to Parents Playing a Greater Role in their Childôs Education, 

broken down by Parentsô Employment Status (Number of Parents) 

Parents in Paid Employment  

(19 parents) 

Parents not in Paid Employment 

(28 parents) 

Too busy with work commitments  7 Too busy looking after children 10 

Too busy looking after children 4 Lack confidence 6 

No chance to get involved 3 No chance to get involved  5 

Not comfortable with school 1 Lack of information about activities  4 

Lack of information about activities  2 Child dislikes school  6 

Do not think it is important  1 Not comfortable with school 3 

Child dislikes school 0 Literacy issues 3 

Lack confidence 0 Too busy with work commitments  2 

Literacy issues 0 Afraid school will want money 1 

Afraid school will want money  0 Do not think it is important  0 

Lack of transport 0 Lack of transport 0 

None of the above  8 None of the above 5 

 

Table 4.6 shows that, of the barriers listed in the questionnaire, the 19 parents in paid 

employment cited 18 barriers between them (with parents having the option of 

choosing multiple barriers) compared to the 28 parents not in paid employment, who 

cited 40 barriers between them. This suggests that parents not in paid employment are 

more likely to face, or perceive that they face, more barriers in playing a greater role 

in their childôs education.  

 

Table 4.6 also shows some differences between the specific barriers cited. It shows 

that six parents not in paid employment feel they lack the confidence to play a greater 

role in their childôs education, compared to no parents in paid employment who feel 

this. Parents not in paid employment are also more likely to face literacy barriers and 

to say that they are not comfortable with their childôs school or preschool or 

childminder.  

 

4.4 Suggestions to Encourage Engagement 

 

To end the survey, parents were asked if there was anything they would like to see to 

facilitate improved engagement with their childôs education. A number of comments 

were made, as listed in Box 4.1.  

 

Box 4.1: Comments on Improvements Parents would like for  Family Involvement 
 

 ñEarly intervention team should have a local presence ï at the moment, their courses are in 

townò (Preschool parent) 

 ñParentsô Association volunteer parents group. A óMammy in the Roomôò (Preschool 

parent) 

 ñCoffee mornings to meet other parents so we could hear more about what is going onò 

(Preschool parent) 

 ñSchedule so you know what is happening and can follow progressò (Preschool parent) 

 ñHave more community members on the board. Ask parents to be involved on a voluntary 

basisò (Preschool parent) 

 ñTell us what is on so we can get involvedò (Preschool parent) 
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  ñAsk parents more if they want to get involved in the school and trust them moreò 
(Primary school parent) 

  ñInformal discussions with other groups of parentsò (Primary school parent) 

 ñCourses in Irish for parents with a view to helping the childò (Primary school parent) 

 ñHave a talk on how children learnò (Primary school parent) 

 

 ñMore one-to-one contact between student, teacher and parent. Have set time so teachers 

do not have to leave to go to classò (Secondary school parent) 

 ñAdditional services for dyslexic students, including information on support groups and 

how to help my childò (Secondary school parent) 

 ñSchool could be more accessible and friendly. The unfriendliness makes it harder to go 

down thereò(Secondary school parent) 

 ñComputer courses for parents so I can help my son more with his workò (Secondary 

school parent) 

 ñSometimes parents might not be familiar with the subjects their children do. A school 

could offer classes for parents so they can help their childrenò (Secondary school parent) 

 ñHave something in the school involving parents, allowing us to mix with the children in 

the school. Having parents in the school would stop children messingò (Secondary school 

parent) 

  ñItôs up to each and everyone to get involvedò (Secondary school parent) 

 

 

Parents/guardians were also asked for any further comments on supports they would 

like to see around their childôs education. A number of parents commented that they 

were happy with the existing supports, and praised their childrenôs schools or 

preschools or childminders in this regard. There were also a small number of 

comments about cutbacks or possible cutbacks and the implications that they could 

have on children, particularly weaker children or children with disabilities.  

 

Comments as to potential changes that could be made, or other suggestions, are shown 

in Box 4.2.  

 

Box 4.2: Comments from Parents on supports they would like for  their childôs education  

 
 ñIn relation to school registration, there should be advice on what is available, entry 

requirements, waiting lists etc.ò (Preschool parent) 

 ñMore after-school care, homework clubs etcò (Preschool parent) 

 

 ñCommunity based affordable or free after-school or homework clubsò (Primary school 

parent) 

 ñSixth year mentors for students moving into secondary schoolò (Primary school parent) 

 ñI would like my daughter to get one-to-one tuition to help her with subjects in which she 

needs assistanceò (Primary school parent) 

 ñThere should be additional supports for children aged 12-16ò (Primary school parent) 

 

 ñBook schemes in secondary schoolsò (Secondary School parent) 

 ñMore feedback from teachers and a more friendly attitude from teachersò (Secondary 

School parent) 

 ñThere should be reports after teachers meet parents and parents meet the board. It should 

be open and nothing kept secret.ò (Secondary school parent) 

 ñMore after-school activities for secondary school students, especially homework support 

e.g. a study group for maths that I canôt help my boys with. This could be based in a youth 

facility and manned by teachers.ò (Secondary school parent) 
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 ñBRYR could do more. They only work with 10 year olds and up and could get children 
younger than 10 involved. There are very few activities for under 10 year olds.ò 

(Secondary school parent) 

 ñTeachers should speak to students more and learn who they areò (Secondary school 

parent) 

 ñThere should be more information on whatôs available and what organisations are 

available to parents/guardiansò (Secondary school parent) 
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Chapter 5: Key Findings and Conclusions 

5.1 Overview of Study 

 

This research study in relation to the involvement of parents and other family 

members in Ballymun with childrenôs education was undertaken jointly by Hibernian 

Consulting and Ballymun Whitehall Area Partnership, between December 2008 and 

September 2009. 

 

The study builds on a report prepared for PLANET and Pobal in 2008 on family 

involvement in education. This drew on international research to show that links and 

consistency between a childôs home and school environments tend to support a childôs 

educational development. It found that, while there was policy support for such 

linkage in Ireland, practical provision to facilitate parental and family involvement 

was limited. The report called for more such programmes, especially in areas that tend 

to experience educational disadvantage.   

 

In seeking to follow-up on the national research, this study explored the social 

networks of parents in Ballymun (an issue not addressed in the national research), the 

interaction and communication between parents and schools, and parentsô views on 

their role in relation to their childrenôs education. The research included detailed face-

to-face interviews with 47 parents and guardians from Ballymun. (Results are 

therefore indicative rather than statistically significant.) The children of the parents 

interviewed were attending 28 different preschools and schools. Some 40 of those 

interviewed were mothers of the relevant children, one was a female guardian and six 

were fathers. 

 

5.2 Social Networks and Support Structures 

 

The survey asked the parents about their level of contact with some 20 different 

people. These included extended family members, neighbours, work colleagues, 

friends, and a range of professionals, including those relating to their childrenôs 

education.  

 

The results show that most parents have at least some level of contact with all of these 

people. As one might expect, contact with some professionals (e.g. GPs or social 

workers) is relatively infrequent for most parents, although contact with preschool 

staff and leaders, and childminders, is high (with many parents having contact with 

these most days) and reasonably high with teachers at primary and secondary levels.  

 

Highest levels of contact for the parents interviewed are with their partners (79% of 

parents have contact with a partner most days), their own mothers (64%), friends 

(64%), the childôs siblings (64%), the parentôs own sister(s) (62%) and neighbours 

(62%) (all percentages are for contact ómost daysô).  

 

The above ócontactô does not have to be substantive in nature and a series of further 

questions were asked in relation to specific kinds of support received by the parents, 

to examine from whom (and to what extent) they receive such support. These 

questions related to the receipt of advice and information about raising their child, 
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about the receipt of practical help in raising the child, about sources of emotional 

support in raising the child, about people with whom the childôs education is 

discussed, and sources of practical support for the child in relation to education. 

 

There were similarities between the answers to these questions and for all five 

questions, the order of people from whom a large amount of support was received 

was: 

 

1. the parent/respondentôs partner; 

2. the parent/respondentôs own mother; 

3. the childôs parent/other parent (who may be different to the respondentôs 

partner).  

 

For four of the five questions, the next two most important sources of support were 

the respondentôs own sister(s) and father. 

 

In relation to the questions on discussions around education, and practical help to the 

child on education, educational professionals scored relatively highly. Of the 16 

preschool parents interviewed, 7 had óa large amountô of discussion with the 

preschool staff and a further 2 had óquite a bitô of discussion on the childôs education. 

Of 31 primary and secondary parents interviewed, 9 had óa large amountô of 

discussion with the childôs teacher(s) on education and a further 6 have óquite a bitô of 

discussion. In relation to practical help for the children, teachers scored fourth overall 

in terms of providing óa large amountô of support.  

 

Other than through people they meet or talk to, parentsô main source of information in 

supporting their childrenôs education is the internet. While increasingly accessible, 

this raises an issue as to which sites are consulted and the validity of information 

obtained. Books, magazines, television and radio are also sources of information for 

parents.  

 

The findings on social networks and sources of support for parents in Ballymun show 

that, while parents have a relatively large number of people in their social network, 

there is a core group on whom they tend to rely for support. This includes their 

partner, their own mother, the childôs parent/other parent, the parentôs own father and 

their sister(s). Others, such as teachers, are consulted but to a lesser extent although 

this does not mean that such professionals do not have an important influence on 

parents. (Being seen as experts may mean that even less frequent input from these 

professionals could be taken very seriously by parents.)  

 

The findings in relation to social networks and sources of support show the continuing 

core role of families in providing support for parents, including the role of the parentôs 

own parents and sisters. While the definition and understanding of ófamilyô may be 

evolving over time in Ireland, the findings suggest that the extended family remains 

important in the raising of children. It also shows the intergenerational nature of 

supports provided.  

 

The findings suggest strong inputs from men as well as women in raising children in 

Ballymun. Most of the interviewees were women but their partners scored highly in 

the different questions as regards inputs, help and support.   
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The rapid growth of internet access in Ireland suggests that this may be an even more 

important medium of support for parents in the future.  

 

5.3 Interaction and Communication with Schools, 
Preschools and Childminders 

 

The survey showed that 88% of parents interviewed whose children are at preschool 

feel extremely welcome and óat homeô when they visit their childôs school. This figure 

falls to 75% for parents of children at primary school (with the other 25% feeling 

ósomewhat welcomeô). However, at secondary level, only 60% of parents feel 

extremely or somewhat welcome, with 40% feeling somewhat unwelcome.  

 

The less favourable view of parents in relation to secondary schools was also seen on 

other questions relating to interaction. For example, only 27% of secondary school 

parents thought their childôs school was good at engaging with them, compared to 

56% of primary school parents and 75% of preschool/childminder parents.  

 

In relation to written communications, almost 90% of parents receive some written 

communications from their childôs school, although in some cases this is general 

information rather than relating to the child. Parents of primary school children were 

happiest with the written communication received, with substantial proportions at 

both preschool and secondary levels seeing room for improvement.  

 

Parents at preschool or childminder level have both the highest levels of, and highest 

satisfaction with, verbal communications with preschool staff and childminders. 

Nevertheless, one quarter (25%) would like more verbal communication with the 

person or people directly minding/teaching their children. This compares to a desire 

for greater verbal communication on the part of almost one-third of primary school 

parents (31%) and almost one half of second level parents (47%).  

 

At both preschool and primary levels, almost 90% of parents feel that they are listened 

to, and their views taken seriously, compared to 53% of parents at secondary level 

who said this. Communication is lower with school and preschool principals but most 

parents are content with this and over four out of five feel the current levels of contact 

are adequate in this respect. 

 

Overall, parents at both preschool and primary levels indicate quite high degrees of 

satisfaction with their levels of verbal interaction with their childôs schools with levels 

of satisfaction lower with second level parents (and levels of dissatisfaction higher).  

 

Parent-teacher meetings did not arise for 7 of the 16 parents of children in preschools 

or with childminders although, for some of these parents, such meetings would be 

desirable. For those parents who do have parent-teacher meetings, there was again a 

high degree of satisfaction expressed at both preschool and primary levels, with 

meetings seen as useful and helpful. However, many second-level parents saw room 

for improvement in their parent-teacher meetings and comments made indicated that 

parents would like more time to discuss matters with teachers, more privacy for 

meetings and meetings held at more flexible times.  

 



 52 

The survey indicates that parents also draw on supports from other organisations to 

help with parenting and their childrenôs education. Those most commonly cited, 

although by under 20% of parents in each case, were the Home School Community 

Liaison Scheme, the Community and Family Training Agency and the Ballymun 

Whitehall Area Partnership.  

 

When asked about their overall levels of happiness in relation to the support they 

receive in relation to their childôs education, most preschool and primary school 

parents are óhappy and satisfiedô (69% and 75% respectively) with most of the 

remaining parents at these levels of education (25% and 19% respectively) ósomewhat 

satisfiedô. The figures at second level, while still broadly positive, were somewhat less 

so: 33% were óhappy and satisfiedô and 47% ósomewhat happyô, with 20% saying 

they were unhappy or dissatisfied. 

 

The findings on the levels of interaction and communication of parents with teachers 

and schools indicate scope for improvement at all levels of education. However, they 

suggest that parents of second level students feel a particular need for greater 

interaction and communication. Factors that may make the second level situation 

more complex include the older age of the young people involved, the greater number 

of subjects and their greater complexity, the greater number of teachers involved with 

each student (making it harder for teachers to get to know students, and parents), 

generally larger schools, exam pressures etc. As such, developing better systems of 

communication at second level may not be easy, but it is clear that parents feel there is 

a need for improvements.  

 

5.3 Role of Parents in Education  

 

The research shows that all of the Ballymun parents and guardians interviewed 

believe that it is important to be involved in their childôs education. Furthermore, 

almost all are already involved and many were able to cite practical examples of how 

they help their children (with some comments suggesting that the parents tend to 

supply emotional support for their children at second level).  

 

Despite their existing involvement, large numbers of the parents interviewed would 

like a greater involvement with their childôs education, including (but not limited to) a 

greater involvement with the childôs preschool or school. For all parents, the figure 

wanting a greater involvement was just over half (53%) and this figure was highest at 

second level, where two-thirds of parents want more involvement. About one-third of 

parents want more involvement with their childôs preschool or school. 

 

One way in which parents are currently involved is through activities organised by the 

schools and the survey suggests that sports days are the most common events 

organised by schools, although parents are in many cases not invited to these. The 

most common events attended by parents are school plays, musicals or concerts, 

followed by preschool or school open days. Most parents said that, when invited, they 

always attend these events.  

 

As regards barriers to greater involvement with their childrenôs education, the 

research suggests that time is a key factor, with many parents too busy looking after 

other children and with other work commitments. However, 8 of the 47 parents said 
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that there was óno chance for them to get involvedô, 6 said they lacked  the confidence 

to get involved and 6 also said that they did not have enough information to enable 

them to get involved. As such, it may be possible to overcome at least some of the 

barriers to greater parental involvement. There were also 6 parents who said that their 

child dislikes school, of which 5 were at second level.  

 

A number of suggestions were made by parents as regards potential practical 

improvements in relation to parental and family involvement with schools and 

education, and these supplement ideas already presented through the 2008 

PLANET/Pobal report.  

 

5.4 Differences between Different Groups Parents 

 

The sample of 47 parents for this research was relatively small and becomes smaller 

as one looks at results for different groups of parents. As such, results can be seen as 

signposts to possible issues that may exist, that perhaps can be explored in further 

research. 

 

The report analysed the results of a number of survey questions based on respondentsô 

level of education. It divided parents into two groups almost equal in size: those 

educated up to Junior Cert level (or below) and those educated to Leaving Cert level 

(or above). The results show that the parents with the higher levels of education: 

 

 Were more likely to feel welcome when visiting their childôs school or preschool 

or childminder; 

 Were more likely to talk to their childôs teacher ómost daysô (although also more 

likely to talk to the teacher óless often than once a monthô); 

 Were more likely to feel that their childôs teacher takes their views seriously; 

 Were somewhat happier overall with the support provided to them in relation to 

their childôs education; 

 Were somewhat happier with their current role in relation to their childôs 
education and their level of involvement with their childôs school (i.e. less likely 

to want to increase these roles); 

 Experienced fewer barriers in relation to involvement with their childôs education 

than parents with lower levels of education.  

 

These suggest that the other group, i.e. parents who themselves have relatively low 

levels of education, may require extra supports in helping their children and in 

interacting with their childôs teachers and schools/preschools/childminders. 

 

The report also analysed the results of a number of questions based on the 

employment status of parents. This divided parents into two groups of similar sizes: 

one with parents in paid employment with full -time or part-time jobs and the other 

with parents not in paid employment (either unemployed or working unpaid in the 

home). The results show that the parents not in paid employment: 

 

 Were slightly more likely to speak to their childôs teacher ómost daysô; 

 Were less happy with the current level of supports available for parents; 
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 Were more likely to want to increase their level of involvement with their childôs 
education and with their childôs school (i.e. they were less likely to be happy with 

the current situations in this regard); 

 Experience more barriers in relation to becoming involved with their childrenôs 
education, with notable differences as regards levels of confidence and in the 

number of parents saying that their child dislikes their school or preschool or 

childminder. 

 

While based on relatively small numbers, these findings are consistent with findings 

in the national PLANET/Pobal report and merit further consideration.  

 

5.5 Concluding Remarks  

 

It is for Ballymun Whitehall Area Partnership, in cooperation with childminders, 

preschools, schools, community organisations, parents and others to consider how to 

translate the findings from this research into improved supports and interventions to 

assist parents and other family members in deepening their involvement with 

childrenôs education. This may include work with schools and teachers, statutory 

organisations and community organisations. It may also include work with families 

and the research shows that, as well as the primary role of parents themselves, parents 

enlist a range of people to give them support in raising their child and in relation to 

their childôs education. This includes input in particular from the parentôs partner, the 

parentôs own parents, the childôs other parent and the parentôs sister(s). 

 

In relation to the education of children and young people in Ballymun, the research 

suggests that: 

 

 Parents and guardians, both male and female, are committed to being involved 

with their childrenôs educational development and many would like to increase 

their level of involvement. This is true at all levels of education. 

 

 There are particular issues in relation to parental involvement in the education of 

second-level students with parents finding this more challenging. 

 

 There may be scope for more information to be provided to parents at preschool 

level, perhaps including through more óparent-teacherô meetings.  

 

 The relatively low number of parents receiving supports from local community 

organisations may suggest scope for increased awareness of available supports. 

 

 Particular supports may be needed to support parents who themselves have low 

levels of education or who are not in paid employment.  

 

The research shows that many parents in Ballymun are already involved with their 

childrenôs education, talk regularly to others about the issues involved and have good 

relationships with preschool, primary and secondary school teachers and staff. As 

such, there is a basis for further development of interventions to strengthen family 

involvement with education, to the benefit of all involved, but particularly the 

children and young people. 
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Annex 1: Research Questionnaire 
 

                 
 

Involvement of Parents/Guardians in Ballymun with their Childrenôs Education 

ï Questionnaire 

 

Introduction and Screening Questions 

 

Good morning/afternoon/evening. I am doing a piece of research for the Ballymun 

Whitehall Area Partnership, which is a local community development organisation. 

May I ask you a few questions? 

 

a.) Are you the parent or guardian of a child who is going to school or preschool 

or attending a childminder
7
 in Ballymun? (Preschool refers to crèche, 

playgroup, nursery etc.) 

Ǐ Yes 

Ǐ No 

 

 

IF NO, THANK THE RESPONDENT AND CONCLUDE THE INTERVIEW 

 

b.) Do you live in Ballymun/Whitehall? (Interviewer to check if respondent lives 

in Partnership area) 

Ǐ Yes 

Ǐ No 

 

Seeing as you have a child attending a local school, preschool or childminder, would 

it be possible to take 10-15 minutes of your time to ask you some questions? We are 

interested in learning more about what parents/guardians think about their childrenôs 

education in Ballymun and their involvement in that education. 

 

Although you may have more than one child attending a local school, preschool or 

childminder, to avoid confusion can we focus on one specific child and your 

experience in relation to that childôs education? It doesnôt matter which child we 

choose so long as they are attending a school, preschool or childminder in Ballymun.  

 

Your answers are completely confidential and we wonôt record your name or your 

childôs name. It will not be possible to identify any child or parent from the results.  

 

                                                
7 A óchildminding serviceô is a preschool service which may include an overnight service offered by a 

person who single-handedly takes care of preschool children , including the childminderôs own 

children, in the childminderôs  home for a total of more than 2 hours per day. This service is offered for 

the full working day or for different periods during the day 

Interviewer 

initials: 

 

___________ 
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Basic Information on Child 

 

1. What school/pre-

school/childminder 

does the child attend? 

Preschool/Childminder 

 
______________________________ 

 

______________________________ 

 

Primary  

Ǐ Gaelscoil Bhaile Munna 

Ǐ Holy Child (Boys) 

Ǐ Holy Child (Girls) 

Ǐ Holy Child (Infants) 

Ǐ Holy Spirit (Boys)  

Ǐ Holy Spirit (Girls)  

Ǐ North Dublin National School 

Project 

Ǐ Our Lady of Victories (Boys) 

Ǐ Our Lady of Victories (Girls) 

Ǐ Our Lady of Victories 

(Infants) 

Ǐ Sacred Heart 

Ǐ Scoil an tSeachtar Laoch 

Ǐ Scoil Chiaráin Special School 

 

Ǐ St Josephs (Senior) 

Ǐ St Josephs (Junior)  

Ǐ St Michaelôs House 

Ǐ Virgin Mary (Boys) 

Ǐ Virgin Mary (Girls) 

Ǐ Other (please specify) 

 
______________________________ 

 

______________________________ 

 

Secondary 

Ǐ Trinity Comprehensive 

Ǐ Margaret Aylward 

Ǐ Plunket College 

Ǐ St Aidanôs CBS 

Ǐ St Kevinôs College 

Ǐ Other (please specify) 
 

______________________________ 

 

______________________________ 

2. What class or year 

is the child in? 

 

3. What age is the 

child? 

 

4. Is the child a boy 

or a girl? 
Ǐ Girl 

Ǐ Boy 

5. Intervieweeôs 

relationship to child 
Ǐ Mother 

Ǐ Father 

Ǐ Guardian 



 57 

Section A: Social Network of Parent/Guardian 
6. We are going to ask a number of questions about who supports parents/guardians in relation to raising their child and their childôs education, and who provides assistance to the 
child in relation to education. 
 How often are you in 

contact with this 
person/these people? 
 
0 = Not 
relevant/applicable 
1 = Most days 
2 = At least once a week 
3 = About once a month 

4 = Less often than this 
5 = Never 

Does this person/these 

people give you advice or 

information  about raising 
your child? 
 

0 = Not 
relevant/applicable 
1 = Yes, a large amount 
2 = Yes, quite a bit 
3 = Yes, a certain amount 

4 = Yes, but not much 
5 = Never 

Does this person/these 

people give you practical 

help raising your child 
(e.g. childminding)? 
 

0 = Not 
relevant/applicable 
1 = Yes, a large amount 
2 = Yes, quite a bit 
3 = Yes, a certain amount 

4 = Yes, but not much 
5 = Never 

Does this person/these 

people give you emotional 

support in relation to 
raising your child? 
 

0 = Not relevant/applicable 
1 = Yes, a large amount 
2 = Yes, quite a bit 
3 = Yes, a certain amount 
4 = Yes, but not much 
5 = Never 

Do you discuss your 

childôs education with 
this person/these people? 
 
0 = Not 
relevant/applicable 
1 = Yes, a large amount 
2 = Yes, quite a bit 
3 = Yes, a certain 

amount 
4 = Yes, but not much 
5 = Never 

Does this person give 

your child practical 
support in relation to their 
education? 
 
0 = Not 
relevant/applicable 
1 = Yes, a large amount 
2 = Yes, quite a bit 

3 = Yes, a certain amount 
4 = Yes, but not much 
5 = Never 

Your mother       

Your father       

Other grandmother 

(not your mother) 

      

Other grandfather (not 
your father) 

      

Partner       

Childôs parent/ other 
parent 

      

Your sister(s )       

Your brother(s)       

Childôs brother(s) or 
sister(s) 

      

Work colleagues       

Neighbours       

Friends       

Social worker       

Home School Liaison 
Officer 

      

GP       

Childôs teacher       

School principal       

Preschool staff       

Preschool leader       

Paid childminder       

Local organisation 
(please specify)  

      

Other (please specify)       



7. Besides the people mentioned above, where else do you get support or 

information about your childôs education? 

 

Ǐ Internet 

Ǐ Books 

Ǐ Magazines 

Ǐ TV 

Ǐ Radio 

Other:_________________________________________________________________

__________________________________________________________ 

 

 

Section B: Interaction and Communication with the 

School/Preschool/Childminder 

 

 General attitude to school/preschool/childminder 

 

8. When you visit your childôs school/preschool/childminder, do you feel welcome 

and óat homeô or unwelcome and like an outsider? 

Ǐ Extremely welcome  

Ǐ Somewhat welcome 

Ǐ Somewhat unwelcome 

Ǐ Unwelcome 

 

Written Communications 

 

9. Do you ever get written information from the school/preschool/childminder 

(including newsletters or notes in the childôs school journal)? 

Ǐ Yes 

Ǐ No 

Ǐ Not sure/Donôt know 

 

10. If yes, is this:   

Ǐ Information relating to general activities (e.g. newsletters)? 

Ǐ Information about your child? 

 

11. How happy are you with the written communication from the 

school/preschool/childminder? 

Ǐ Happy and satisfied 

Ǐ Somewhat happy, but it could be improved 

Ǐ Somewhat unhappy 

Ǐ Unhappy/ dissatisfied 
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12. Do you ever write notes to the school/preschool or to the teacher/play group 

leader/childminder in relation to how your child is getting on in 

school/preschool/with the childminder (not including sick notes)? 

Ǐ Yes 

Ǐ No 

 

13.  How would you like to receive written information from your childôs 

school/preschool/childminder? 

Ǐ By hand 

Ǐ By post 

Ǐ In the childôs schoolbag 

Ǐ By text 

Ǐ By email/on the internet 

Ǐ Other 

__________________________________________________________

__________________________________________________________ 

 

Verbal Communications  

Teacher/Play Group Leader/Childminder 

 

14.  How often do you talk to your childôs teacher/play group leader/childminder? 

Ǐ Most days 

Ǐ At least once a week 

Ǐ About once a month 

Ǐ Less often than this 

Ǐ Never 

 

15. Do you feel the teacher/play group leader/childminder listens to you and takes 

your views seriously? 

Ǐ Yes 

Ǐ No 

Ǐ Donôt know 

 

16. Would you like to talk more to your childôs teacher/play group 

leader/childminder? 

Ǐ Yes 

Ǐ No 

Ǐ Donôt know/Not sure 

 

School Principal/ Preschool Principal  

[Q17-Q19 ARE NOT APPLICABLE WHERE THE CHILD IS ATTENDING A 

CHILDMINDER]  
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17. How often do you talk to the school/preschool principal? 

Ǐ Most days 

Ǐ At least once a week 

Ǐ About once a month 

Ǐ Less often than this 

Ǐ Never 

 

18. Do you feel the school/preschool principal listens to you and takes your views 

seriously? 

Ǐ Yes 

Ǐ No 

Ǐ Donôt know 

 

19. Would you like to talk more to the school/preschool principal? 

Ǐ Yes 

Ǐ No 

Ǐ Donôt know/Not sure 

 

 General Satisfaction 

 

20. In general, do you have to do the work to interact or engage with the 

school/preschool/childminder or is the school/preschool/childminder good at 

engaging with you? 

Ǐ I generally have to do the work 

Ǐ The school/preschool/childminder is good at interacting with me 

Ǐ Somewhere between the two 

 

21. How happy are you with your verbal communication with the 

school/preschool/childminder? 

Ǐ Happy and satisfied 

Ǐ Somewhat happy, but it could be improved 

Ǐ Somewhat unhappy 

Ǐ Unhappy/dissatisfied 

 

Parent-Teacher/Parent-Childminder Meetings 

 

22. How often do you go to parent-teacher/parent-childminder meetings? 

Ǐ Never 

Ǐ Sometimes ï when I can 

Ǐ Always 
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23. How happy are you with the parent-teacher/parent-childminder meetings? 

Ǐ Happy and satisfied 

Ǐ Somewhat happy, but it could be improved 

Ǐ Somewhat unhappy 

Ǐ Unhappy/dissatisfied 

 

24. Have you any comments about parent-teacher/parent-childminder meetings? 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

Activ ities 

 

25. Do the following activities happen at your childôs preschool or school or with 

your childôs childminder and if so how often do you go to them?   

 
 

Donôt 

Happen 

Happen 

Parents 

Not Invited 

Donôt 

Attend 

Sometimes 

Attend 

Always 

Attend 

School plays/musicals/ 

concerts 

     

Sports days or events      

Open days      

Fundraising activities      

School trips      

Other (please specify) 

 

     

 

 

Section C: Understanding of Role in Supporting Learning and Education 

 

General views about parental involvement with education 

 

26. In your opinion, is it important for parents or guardians to get involved with a 

childôs education? 

Ǐ Very important 

Ǐ Somewhat important 

Ǐ Not too important 

Ǐ Not important 

 

27. Do you currently help your child with his/her education? 

Ǐ Yes 

Ǐ No 
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28. If yes, what do you do to help them? (only prompt if necessary - reading at 

night, doing spellings and counting, checking homework etc) 

___________________________________________________________________

___________________________________________________________________

________________________________________________________________ 

___________________________________________________________________

_________________________________________________________________ 

 

29. Would you like to play a greater role in your childôs education (e.g. with 

homework, reading etc.)? 

Ǐ Yes, I would like to play a greater role here 

Ǐ No, the current level of involvement is okay 

Ǐ Donôt know/Not sure 

 

30. Would you like more involvement with the school/preschool/childminder in 

relation to your childôs education (e.g. as regards talking to staff, getting 

involved with activities etc.)? 

Ǐ Yes, I would like to play a greater role here 

Ǐ No, I am happy with my current level of involvement and contact 

Ǐ Donôt know/Not sure 

 

31. Overall, how happy are you with the level of support you receive in relation to 

your childôs education? 

Ǐ Happy and satisfied 

Ǐ Somewhat happy, but it could be improved 

Ǐ Somewhat unhappy 

Ǐ Unhappy/dissatisfied 

 

32. Which of the following would you say make it hard for you to be more involved 

in your childôs education (at home or with the school/preschool/childminders)? 

 

Too busy with work commitments  

Too busy looking after other children  

Not comfortable with school/preschool or the 

teachers/childminder 

 

Do not think it is important   

Lack confidence   

Afraid that the school/preschool/childminder will want money 

from me 

 

Literacy issues - I donôt feel comfortable helping my child 

with his/her homework 

 

Lack of transport to school/preschool/childminder  

Child dislikes school/preschool/childminder  

No chance to get involved with the 

school/preschool/childminder 

 

Lack of information about activities in the  
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school/preschool/childminder 

Other - please explain 

 

 

 

33. Can you name three different schemes/activities in your childôs 

school/preschool/at the childminder? 

(i)  __________________________________________________ 

(ii) __________________________________________________ 

(iii)__________________________________________________ 
 

 

Section D: Contact with Support Agencies 

 

34. Do you get support from any of the following organizations in relation to 

parenting or helping your children with their education?  

 

Organisation Name of Staff 

Member 

Support 

Received? 

If yes, how 

often? 

If not, why 

not? 

Home School 

Community 

Liaison Scheme 

    

Community and 
Family Training 

Agency (CAFTA) 

    

Ballymun 

Whitehall 
Partnership 

    

Womenôs 

Resource Centre 

    

Ballymun Menôs 
Centre 

    

Dublin Northwest 

Childcare 
Resource Centre 

    

Other (please 

name) 

 

    

 

 

Some Information about the Interviewee (Parent or Guardian) 

 

35. Is the interviewee:  Aged:  

Ǐ Male?    __ 15 ï 18 yrs   __19 ï 25yrs   __26 ï 35yrs 

Ǐ Female?  __36 ï 45yrs    __46 ï 55yrs    __56 ï 65 yrs 

__ 66+yrs 

 

36. What is the highest level of education (full-time or part-time) which you have 

completed to date? 

Ǐ No formal education or primary education only 
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Ǐ Lower secondary (e.g. Junior/Inter Cert or O Levels) 

Ǐ Higher secondary (e.g. Leaving Cert or A Levels) 

Ǐ Technical or vocational qualification (e.g. apprenticeship) 

Ǐ Post Leaving Certificate Course (PLC) (normally in a Further Education 

College) 

Ǐ Third level Certificate, Diploma or higher 

Ǐ Other (e.g. ECDL etc) 

__________________________________________________________

__________________________________________________________ 

 

37. In relation to the world of work, which is closest to your situation: 

Ǐ Working full time 

Ǐ Working part time 

Ǐ Not working/unemployed 

Ǐ Working unpaid in the home eg housewife 

Ǐ Student/trainee 

Ǐ Retired 

 

38. Are you parenting alone?  

Ǐ Yes 

Ǐ No 

 

39. Is there anything you would like to see the school/preschool/childminder or any 

other organisation in the community do to help you to be more involved in your 

childôs education?  

 

 

 

40. Would you like to make any further comments in relation to the supports you 

would like around your childôs education? 

 

 

 

 

 

 

Can you put me in contact with another parent?  

 Preferably one not involved in any services. 

 

Name: _____________  Contact number(s) _________________________________ 

 

Thank you very much for your time. 
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Annex 2: Detailed Statistical Tables 
 

Annex 2 presents the detailed survey results in relation to a number of survey questions.  

 

Table A-1 presents data in relation to parentsô social networks, based on the question: 

óHow often are you in contact with this person/these people?ô In relation to each person 

in, or potentially in, the parentôs social network (e.g. óYour Motherô or óYour Fatherô), 

there are three rows: 

 

 The first (in bold font) presents the absolute number of responses in each category, 

based on the 47 interviews undertaken; 

 The second (in italics) presents the absolute number of responses as a percentage of 

the number of parents surveyed (i.e. of 47); 

 The third (also in italics) presents the responses as a percentage of those for whom 

this question was applicable, i.e. as a proportion of the number in the column headed 

óTotal Applicable Responsesô. This excludes respondents who said that this person 

was óNot Relevant/Not Applicableô to their social network. 

 
Table A-1: Level of Contact by Survey Respondents with Different People in their Social 

Network 

   

Total 
Applicable 

Responses 

Of Which é 

Most 
Days 

At least 
once a 

week 

About 
once a 

month 

Less 
often 

than this 

Never 

Your Mother  35 30 3 1 0 1 

As % All Respondents 
to Survey 

 
74% 

 
64% 

 
6% 

 
2% 

 
0% 

 
2% 

As % Applicable 

Responses to Question 

 

100% 

 

86% 

 

9% 

 

3% 

 

0% 

 

3% 

Your Father 32 23 4 2 0 3 

As % All Respondents 

to Survey 

 

68% 

 

49% 

 

9% 

 

4% 

 

0% 

 

6% 

As % Applicable 

Responses to Question 

 

100% 

 

72% 

 

13% 

 

6% 

 

0% 

 

9% 

Other Grandmother 

(not your mother) 

 

40 

 

7 

 

11 

 

4 

 

6 

 

12 

As % All Respondents 

to Survey 

 

85% 

 

15% 

 

23% 

 

9% 

 

13% 

 

26% 

As % Applicable 

Responses to Question 

 

100% 

 

18% 

 

28% 

 

10% 

 

15% 

 

30% 

Grandfather (not 

your father)  

 

25 

 

1 

 

5 

 

3 

 

7 

 

9 

As % All Respondents 

to Survey 

 

53% 

 

2% 

 

11% 

 

6% 

 

15% 

 

19% 

As % Applicable 

Responses to Question 

 

100% 

 

4% 

 

20% 

 

12% 

 

28% 

 

36% 

Partner  38 37 1 0 0 0 

As % All Respondents 

to Survey 

 

81% 

 

79% 

 

2% 

 

0% 

 

0% 

 

0% 

As % Applicable 
Responses to Question 

 
100% 

 
97% 

 
3% 

 
0% 

 
0% 

 
0% 
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Child's Parent/Other 

Parent 

 

31 

 

17 

 

2 

 

1 

 

4 

 

7 

As % All Respondents 
to Survey 

 
66% 

 
36% 

 
4% 

 
2% 

 
9% 

 
15% 

As % Applicable 

Responses to Question 

 

100% 

 

55% 

 

6% 

 

3% 

 

13% 

 

23% 

Your Sister(s) 40 29 5 4 2 0 

As % All Respondents 

to Survey 

 

85% 

 

62% 

 

11% 

 

9% 

 

4% 

 

0% 

As % Applicable 

Responses to Question 

 

100% 

 

73% 

 

13% 

 

10% 

 

5% 

 

0% 

Your Brother(s)  41 13 12 9 6 1 

As % All Respondents 

to Survey 

 

87% 

 

28% 

 

26% 

 

19% 

 

13% 

 

2% 

As % Applicable 
Responses to Question 

 
100% 

 
32% 

 
29% 

 
22% 

 
15% 

 
2% 

Child's Brother(s) or 

Sister(s) 

 

35 

 

30 

 

2 

 

2 

 

1 

 

0 

As % All Respondents 
to Survey 

 
74% 

 
64% 

 
4% 

 
4% 

 
2% 

 
0% 

As % Applicable 

Responses to Question 

 

100% 

 

86% 

 

6% 

 

6% 

 

3% 

 

0% 

Work Colleagues 20 15 3 2 0 0 

As % All Respondents 

to Survey 

 

43% 

 

32% 

 

6% 

 

4% 

 

0% 

 

0% 

As % Applicable 

Responses to Question 

 

100% 

 

75% 

 

15% 

 

10% 

 

0% 

 

0% 

Neighbours 46 29 13 0 1 3 

As % All Respondents 

to Survey 

 

98% 

 

62% 

 

28% 

 

0% 

 

1% 

 

6% 

As % Applicable 
Responses to Question 

 
100% 

 
63% 

 
28% 

 
0% 

 
2% 

 
7% 

Friends 47 30 10 2 3 2 

As % All Respondents 

to Survey 

 

100% 

 

64% 

 

21% 

 

4% 

 

6% 

 

4% 

As % Applicable 

Responses to Question 

 

100% 

 

64% 

 

21% 

 

4% 

 

6% 

 

4% 

Social Worker 16 0 0 2 1 13 

As % All Respondents 
to Survey 

 
34% 

 
0% 

 
0% 

 
4% 

 
2% 

 
28% 

As % Applicable 

Responses to Question 

 

100% 

 

0% 

 

0% 

 

13% 

 

6% 

 

81% 

HSCL Coordinator  23 1 3 2 3 14 

As % All Respondents 

to Survey 

 

49% 

 

2% 

 

6% 

 

4% 

 

6% 

 

30% 

As % Applicable 

Responses to Question 

 

100% 

 

4% 

 

13% 

 

9% 

 

13% 

 

61% 

GP 45 0 2 7 33 3 

As % All Respondents 

to Survey 

 

96% 

 

0% 

 

4% 

 

15% 

 

70% 

 

6% 

As % Applicable 
Responses to Question 

 
100% 

 
0% 

 
4% 

 
16% 

 
73% 

 
7% 

Childôs Teacher 31 12 2 7 10 0 
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As % All Respondents 

to Survey 

 

66% 

 

26% 

 

4% 

 

15% 

 

21% 

 

0% 

As % Applicable 
Responses to Question 

 
100% 

 
39% 

 
6% 

 
23% 

 
32% 

 
0% 

School Principal 31 6 4 5 13 3 

As % All Respondents 

to Survey 

 

66% 

 

13% 

 

9% 

 

11% 

 

28% 

 

6% 

As % Applicable 

Responses to Question 

 

100% 

 

19% 

 

13% 

 

16% 

 

42% 

 

10% 

Preschool Staff 15 15 0 0 0 0 

As % All Respondents 
to Survey 

 
32% 

 
32% 

 
0% 

 
0% 

 
0% 

 
0% 

As % Applicable 

Responses to Question 

 

100% 

 

100% 

 

0% 

 

0% 

 

0% 

 

0% 

Preschool Leader  15 11 2 1 1 0 

As % All Respondents 

to Survey 

 

32% 

 

23% 

 

4% 

 

2% 

 

2% 

 

0% 

As % Applicable 

Responses to Question 

 

100% 

 

73% 

 

13% 

 

7% 

 

7% 

 

0% 

Paid Childminder 2 1 1 0 0 0 

As % All Respondents 

to Survey 

 

4% 

 

2% 

 

2% 

 

0% 

 

0% 

 

0% 

As % Applicable 
Responses to Question 

 
100% 

 
50% 

 
50% 

 
0% 

 
0% 

 
0% 

Other 17 4 4 6 2 1 

As % All Respondents 

to Survey 

 

36% 

 

9% 

 

9% 

 

13% 

 

4% 

 

2% 

As % Applicable 

Responses to Question 

 

100% 

 

24$ 

 

24% 

 

35% 

 

12% 

 

6% 

Note: Percentages may sometimes not total to 100% due to rounding  

 

Table A-2 presents data relating to the survey responses for the question: óDoes this 

person/these people (in your social network) give you advice or information about 

raising your child?ô As with Table A-1, there are three rows in relation to each person.  

 
Table A-2: Levels of Advice or Information Received by Survey Respondents from 

Different People in relation to Raising of Child  

   
Total 

Applicable 

Responses 

Of Which é 

A Large 
Amount 

Quite a 
Bit 

A 
Certain 

Amount 

Not 
much 

Never 

Your Mother  35 17  7 2 7 2 

As % All Respondents 
to Survey 

74% 36% 15% 4% 15% 4% 

As % Applicable 

Responses to Question 

100% 49% 20% 6% 20% 6% 

Your Father 31 9 4 2 7 9 

As % All Respondents 

to Survey 

66% 19% 9% 4% 15% 19% 

As % Applicable 
Responses to Question 

100% 29% 13% 7% 23% 29% 

Other Grandmother 

(not your mother) 

40 3  3 3 7 24 
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As % All Respondents 

to Survey 

85% 6% 6% 6% 15% 51% 

As % Applicable 
Responses to Question 

100% 8% 8% 8% 18% 60% 

Grandfather (not 

your father)  

25 0 1 0 4 20 

As % All Respondents 
to Survey 

53% 0% 2% 0% 9% 43% 

As % Applicable 

Responses to Question 

100% 0% 4% 0% 16% 80% 

Partner  38 30 6 2 0 0 

As % All Respondents 

to Survey 

81% 64% 13% 4% 0% 0% 

As % Applicable 

Responses to Question 

100% 79% 16% 5% 0% 0% 

Child's Parent/Other 

Parent 

31 15 2 2 3 9 

As % All Respondents 

to Survey 

66% 32% 4% 4% 6% 19% 

As % Applicable 

Responses to Question 

100% 48% 7% 7% 10% 29% 

Your Sister(s) 40 8 8 6 8 10 

As % All Respondents 
to Survey 

85% 17% 17% 13% 17% 21% 

As % Applicable 

Responses to Question 

100% 20% 20% 15% 20% 25% 

Your Brother(s)  42 2 3 4 13 20 

As % All Respondents 

to Survey 

89% 4% 6% 9% 28% 43% 

As % Applicable 

Responses to Question 

100% 5% 7% 10% 31% 48% 

Child's Brother(s) or 

Sister(s) 

33 3 2 2 6 20 

As % All Respondents 

to Survey 

70% 6% 4% 4% 13% 43% 

As % Applicable 

Responses to Question 

100% 9% 6% 6% 18% 61% 

Work Colleagues 20 1 2 2 8 7 

As % All Respondents 
to Survey 

43% 2% 4% 4% 17% 15% 

As % Applicable 

Responses to Question 

100% 5% 10% 10% 40% 35% 

Neighbours 45 2 3 4 6 30 

As % All Respondents 

to Survey 

96% 4% 6% 9% 13% 64% 

As % Applicable 

Responses to Question 

100% 4% 7% 9% 13% 67% 

Friends 47 4 5 9 14 15 

As % All Respondents 

to Survey 

100% 9% 11% 19% 30% 32% 

As % Applicable 
Responses to Question 

100% 9% 11% 19% 30% 32% 

Social Worker 16 1 0 1 0 14 
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As % All Respondents 

to Survey 

34% 2% 0% 1% 0% 30% 

As % Applicable 
Responses to Question 

100% 6% 0% 6% 0% 88% 

HSCL Coordinator  23 0 1 0 3 19 

As % All Respondents 

to Survey 

49% 0% 2% 0% 6% 40% 

As % Applicable 

Responses to Question 

100% 0% 4% 0% 13% 83% 

GP 45 3 1 2 7 32 

As % All Respondents 
to Survey 

96% 6% 2% 4% 15% 68% 

As % Applicable 

Responses to Question 

100% 7% 2% 4% 16% 71% 

Childôs Teacher 31 4 2 2 5 18 

As % All Respondents 

to Survey 

66% 9% 4% 4% 11% 38% 

As % Applicable 

Responses to Question 

100% 13% 7% 7% 16% 58% 

School Principal 30 2 0 2 5 21 

As % All Respondents 

to Survey 

64% 4% 0% 4% 11% 45% 

As % Applicable 
Responses to Question 

100% 7% 0% 7% 17% 70% 

Preschool Staff 15 3 3 3 1 5 

As % All Respondents 

to Survey 

32% 6% 6% 6% 2% 11% 

As % Applicable 

Responses to Question 

100% 20% 20% 20% 7% 33% 

Preschool Leader 15 1 0 3 2 9 

As % All Respondents 
to Survey 

32% 2% 0% 6% 4% 19% 

As % Applicable 

Responses to Question 

100% 7% 0% 20% 13% 60% 

Paid Childminder 2 0 1 0 1 0 

As % All Respondents 

to Survey 

4% 0% 2% 0% 2% 0% 

As % Applicable 

Responses to Question 

100% 0% 50% 0% 50% 0% 

Other 17 2 3 3 3 6 

As % All Respondents 

to Survey 

 

36% 

 

4% 

 

6% 

 

6% 

 

6% 

 

13% 

As % Applicable 
Responses to Question 

 
100% 

 
12% 

 
18% 

 
18% 

 
18% 

 
35% 

Note: Percentages may sometimes not total to 100% due to rounding  

 

Table A-3 presents the survey data arising from the question: óDoes this person/these 

people give you practical help raising your child (e.g. childminding)?ô  

 

Table A-3: Levels of Practical Help Received by Survey Respondents from Different 

People as regards Raising of Child (e.g. childminding)  

   
Total 

Of Which é 

A Large Quite a A Not Never 
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Applicable 

Responses 

Amount Bit Certain 

Amount 

much 

Your Mother  35 18 5 4 2 6 

As % All Respondents 

to Survey 

 

74% 38% 11% 9% 4% 13% 

As % Applicable 

Responses to Question 

 

100% 51% 14% 11% 6% 17% 

Your Father 31 7 6 7 2 9 

As % All Respondents 

to Survey 

 

66% 15% 13% 15% 4% 19% 

As % Applicable 
Responses to Question 

 
100% 23% 19% 23% 7% 29% 

Other Grandmother 

(not your mother) 

 

40 2 5 4 5 24 

As % All Respondents 
to Survey 

 
85% 4% 11% 9% 11% 51% 

As % Applicable 

Responses to Question 

 

100% 5% 13% 10% 13% 60% 

Grandfather (not 

your father)  

 

25 0 2 0 2 21 

As % All Respondents 

to Survey 

 

53% 0% 4% 0% 4% 45% 

As % Applicable 
Responses to Question 

 
100% 0% 8% 0% 8% 84% 

Partner  38 31 4 2 0 1 

As % All Respondents 

to Survey 

 

81% 66% 9% 4% 0% 2% 

As % Applicable 

Responses to Question 

 

100% 82% 11% 5% 0% 3% 

Child's Parent/Other 

Parent 

 

31 14 4 2 2 9 

As % All Respondents 

to Survey 

 

66% 30% 9% 4% 4% 19% 

As % Applicable 

Responses to Question 

 

100% 45% 13% 7% 7% 29% 

Your Sister(s) 40 8 9 9 5 9 

As % All Respondents 

to Survey 

 

85% 17% 19% 19% 11% 19% 

As % Applicable 
Responses to Question 

 
100% 20% 23% 23% 13% 23% 

Your Brother(s)  42 0 3 5 10 24 

As % All Respondents 

to Survey 

 

89% 0% 6% 11% 21% 51`% 

As % Applicable 

Responses to Question 

 

100% 0% 7% 12% 24% 57% 

Child's Brother(s) or 

Sister(s) 

 

34 

 

7 

 

1 

 

4 

 

3 

 

18 

As % All Respondents 

to Survey 

 

72% 15% 2% 9% 6% 38% 

As % Applicable 

Responses to Question 

 

100% 21% 3% 12% 9% 55% 

Work Colleagues 20 0 1 1 2 16 

As % All Respondents  0% 2% 2% 4% 34% 
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to Survey 43% 

As % Applicable 

Responses to Question 

 

100% 0% 5% 5% 10% 80% 

Neighbours 46 0 6 2 10 28 

As % All Respondents 

to Survey 

 

98% 0% 13% 4% 21% 60% 

As % Applicable 
Responses to Question 

 
100% 0% 13% 4% 22% 61% 

Friends 47 0 5 8 15 19 

As % All Respondents 

to Survey 

 

100% 0% 11% 17% 32% 40% 

As % Applicable 

Responses to Question 

 

100% 0% 11% 17% 32% 40% 

Social Worker 16 0 0 0 0 16 

As % All Respondents 
to Survey 

 
34% 0% 0% 0% 0% 34% 

As % Applicable 

Responses to Question 

 

100% 0% 0% 0% 0% 100% 

HSCL Coordinator  23 0 0 0 0 23 

As % All Respondents 

to Survey 

 

49% 0% 0% 0% 0% 49% 

As % Applicable 

Responses to Question 

 

100% 0% 0% 0% 0% 100% 

GP 45 0 0 0 0 45 

As % All Respondents 

to Survey 

 

96% 0% 0% 0% 0% 96% 

As % Applicable 
Responses to Question 

 
100% 0% 0% 0% 0% 100% 

Childôs Teacher 31 0 0 1 1 29 

As % All Respondents 

to Survey 

 

66% 0% 0% 2% 2% 62% 

As % Applicable 

Responses to Question 

 

100% 0% 0% 3% 3% 94% 

School Principal 30 0 0 0 0 30 

As % All Respondents 
to Survey 

 
64% 0% 0% 0% 0% 64% 

As % Applicable 

Responses to Question 

 

100% 0% 0% 0% 0% 100% 

Preschool Staff 15 1 1 1 0 12 

As % All Respondents 
to Survey 

 
32% 2% 2% 2% 0% 26% 

As % Applicable 

Responses to Question 

 

100% 7% 7% 7% 0% 80% 

Preschool Leader 15 1 0 0 0 14 

As % All Respondents 

to Survey 

 

32% 

 

2% 

 

0% 

 

0% 

 

0% 

 

30% 

As % Applicable 
Responses to Question 

 
100% 7% 0% 0% 0% 93% 

Paid Childminder 2 1 1 0 0 0 

As % All Respondents 

to Survey 

 

4% 2% 2% 0% 0% 0% 

As % Applicable 
Responses to Question 

 
100% 50% 50% 0% 0% 0% 
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Other 17 3 0 2 1 11 

As % All Respondents 

to Survey 

 

36% 

 

6% 

 

0% 

 

4% 

 

2% 

 

23% 

As % Applicable 

Responses to Question 

 

100% 

 

18% 

 

0% 

 

12% 

 

6% 

 

65% 

Note: Percentages may sometimes not total to 100% due to rounding  

 

Table A-4 presents the survey data arising from the question: óDoes this person/these 

people give you emotional support in relation to raising your child?ô 

 

Table A-4: Levels of Emotional Support Received by Survey Respondents from 

Different People in relation to Raising of Child  

   

Total 

Applicable 
Responses 

Of Which é 

A Large 

Amount 

Quite a 

Bit 

A 

Certain 
Amount 

Not 

much 

Never 

Your Mother  35 22 6 5 1 1 

As % All Respondents 

to Survey 

 

74% 47% 13% 11% 2% 2% 

As % Applicable 

Responses to Question 

 

100% 63% 17% 14% 3% 3% 

Your Father 31 12 4 6 3 6 

As % All Respondents 
to Survey 

 
66% 26% 9% 13% 6% 13% 

As % Applicable 

Responses to Question 

 

100% 39% 13% 19% 10% 19% 

Other Grandmother 

(not your mother) 

 

39 3 3 3 5 25 

As % All Respondents 

to Survey 

 

83% 6% 6% 6% 11% 53% 

As % Applicable 
Responses to Question 

 
100% 8% 8% 8% 13% 64% 

Grandfather (not 

your father)  

 

25 1 0 2 1 21 

As % All Respondents 
to Survey 

 
53% 2% 0% 4% 2% 45% 

As % Applicable 

Responses to Question 

 

100% 4% 0% 8% 4% 84% 

Partner  38 33 3 1 0 1 

As % All Respondents 

to Survey 

 

81% 70% 6% 2% 0% 2% 

As % Applicable 

Responses to Question 

 

100% 87% 8% 3% 0% 3% 

Child's Parent/Other 

Parent 

 

31 16 0 2 2 11 

As % All Respondents 

to Survey 

 

66% 34% 0% 4% 4% 23% 

As % Applicable 

Responses to Question 

 

100% 52% 0% 7% 7% 35% 

Your Sister(s) 40 14 10 6 4 6 

As % All Respondents 
to Survey 

 
85% 30% 21% 13% 9% 13% 

As % Applicable  35% 25% 15% 10% 15% 
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Responses to Question 100% 

Your Brother(s)  42 4 3 6 11 18 

As % All Respondents 
to Survey 

 
89% 9% 6% 13% 23% 38% 

As % Applicable 

Responses to Question 

 

100% 10% 7% 14% 26% 43% 

Child's Brother(s) or 

Sister(s) 

 

32 2 5 1 6 18 

As % All Respondents 

to Survey 

 

68% 

 

4% 

 

11% 

 

2% 

 

13% 

 

38% 

As % Applicable 
Responses to Question 

 
100% 6% 16% 3% 19% 56% 

Work Colleagues 20 1 2 3 3 11 

As % All Respondents 

to Survey 

 

43% 2% 2% 6% 6% 23% 

As % Applicable 

Responses to Question 

 

100% 5% 10% 15% 15% 55% 

Neighbours 46 0 2 10 3 31 

As % All Respondents 
to Survey 

 
98% 0% 4% 21% 6% 66% 

As % Applicable 

Responses to Question 

 

100% 0% 4% 22% 7% 67% 

Friends 47 4 10 15 7 11 

As % All Respondents 

to Survey 

 

100% 9% 21% 32% 15% 23% 

As % Applicable 

Responses to Question 

 

100% 9% 21% 32% 15% 23% 

Social Worker  16 1 0 1 0 14 

As % All Respondents 

to Survey 

 

34% 2% 0% 2% 0% 30% 

As % Applicable 
Responses to Question 

 
100% 6% 0% 6% 0% 88% 

HSCL Coordinator  23 0 1 2 0 20 

As % All Respondents 

to Survey 

 

49% 0% 2% 4% 0% 43% 

As % Applicable 

Responses to Question 

 

100% 0% 4% 9% 0% 87% 

GP 45 2 2 3 4 34 

As % All Respondents 
to Survey 

 
96% 4% 4% 6% 9% 72% 

As % Applicable 

Responses to Question 

 

100% 4% 4% 7% 9% 76% 

Childôs Teacher 31 1 1 1 5 23 

As % All Respondents 
to Survey 

 
66% 2% 2% 2% 11% 49% 

As % Applicable 

Responses to Question 

 

100% 3% 3% 3% 16% 74% 

School Principal 31 0 0 3 4 24 

As % All Respondents 

to Survey 

 

66% 0% 0% 6% 9% 51% 

As % Applicable 
Responses to Question 

 
100% 0% 0% 10% 13% 77% 

Preschool Staff 15 0 0 1 4 10 
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As % All Respondents 

to Survey 

 

32% 0% 0% 2% 9% 21% 

As % Applicable 
Responses to Question 

 
100% 0% 0% 7% 27% 67% 

Preschool Leader 15 0 0 1 4 10 

As % All Respondents 

to Survey 

 

32% 0% 0% 2% 9% 21% 

As % Applicable 

Responses to Question 

 

100% 0% 0% 7% 27% 67% 

Paid Childminder 2 0 2 0 0 0 

As % All Respondents 
to Survey 

 
4% 0% 4% 0% 0% 0% 

As % Applicable 

Responses to Question 

 

100% 0% 100% 0% 0% 0% 

Other 17 3 2 2 0 10 

As % All Respondents 

to Survey 

 

100% 

 

6% 

 

4% 

 

4% 

 

0% 

 

21% 

As % Applicable 

Responses to Question 

 

100% 

 

18% 

 

12% 

 

12% 

 

0% 

 

59% 

Note: Percentages may sometimes not total to 100% due to rounding  

 

Table A-5 presents the survey data arising from the question to parents: óDo you discuss 

your childôs education with this person/these people?ô 

 
Table A-5: Level of Discussion by Survey Respondents with Different People as regards 

Childôs Education  

   
Total 

Applicable 

Responses 

Of Which é 

A Large 
Amount 

Quite a 
Bit 

A 
Certain 

Amount 

Not 
much 

Never 

Your Mother  35 24 3 3 3 2 

As % All Respondents 

to Survey 

 

74% 51% 6% 6% 6% 4% 

As % Applicable 

Responses to Question 

 

100% 69% 9% 9% 9% 6% 

Your Father 32 14 1 3 7 7 

As % All Respondents 

to Survey 

 

68% 30% 2% 6% 15% 15% 

As % Applicable 
Responses to Question 

 
100% 44% 3% 9% 22% 22% 

Other Grandmother 

(not your mother) 

 

40 4 3 9 2 22 

As % All Respondents 
to Survey 

 
85% 9% 6% 19% 4% 47% 

As % Applicable 

Responses to Question 

 

100% 10% 8% 23% 5% 55% 

Grandfather (not 

your father)  

 

25 0 1 3 1 20 

As % All Respondents 

to Survey 

 

53% 0% 2% 6% 2% 43% 

As % Applicable 
Responses to Question 

 
100% 0% 4% 12% 4% 80% 

Partner  38 34 3 1 0 0 
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As % All Respondents 

to Survey 

 

81% 72% 6% 2% 0% 0% 

As % Applicable 
Responses to Question 

 
100% 89% 8% 3% 0% 0% 

Child's Parent/Other 

Parent 

 

31 17 1 1 5 7 

As % All Respondents 
to Survey 

 
66% 36% 2% 2% 11% 15% 

As % Applicable 

Responses to Question 

 

100% 55% 3% 3% 16% 23% 

Your Sister(s) 40 16 9 8 3 4 

As % All Respondents 

to Survey 

 

85% 34% 19% 17% 6% 9% 

As % Applicable 

Responses to Question 

 

100% 40% 23% 20% 8% 10% 

Your Brother(s)  42 6 3 5 9 19 

As % All Respondents 

to Survey 

 

89% 13% 6% 11% 19% 40% 

As % Applicable 
Responses to Question 

 
100% 14% 7% 12% 21% 45% 

Child's Brother(s) or 

Sister(s) 

 

32 2 3 5 4 18 

As % All Respondents 
to Survey 

 
68% 

 
4% 

 
6% 

 
11% 

 
9% 

 
38% 

As % Applicable 

Responses to Question 

 

100% 6% 9% 16% 13% 56% 

Work Colleagues 20 0 2 2 5 11 

As % All Respondents 

to Survey 

 

43% 0% 4% 4% 11% 23% 

As % Applicable 

Responses to Question 

 

100% 0% 10% 10% 25% 55% 

Neighbours 46 0 1 10 3 32 

As % All Respondents 

to Survey 

 

98% 0% 2% 21% 6% 68% 

As % Applicable 
Responses to Question 

 
100% 0% 2% 22% 7% 70% 

Friends 47 2 6 18 8 13 

As % All Respondents 

to Survey 

 

100% 4% 13% 38% 17% 28% 

As % Applicable 

Responses to Question 

 

100% 4% 13% 38% 17% 28% 

Social Worker 16 1 0 0 0 15 

As % All Respondents 
to Survey 

 
34% 2% 0% 0% 0% 32% 

As % Applicable 

Responses to Question 

 

100% 6% 0% 0% 0% 94% 

HSCL Coordinator  23 1 1 3 1 17 

As % All Respondents 

to Survey 

 

49% 2% 2% 6% 2% 36% 

As % Applicable 

Responses to Question 

 

100% 4% 4% 13% 4% 74% 

GP 45 0 1 1 2 41 

As % All Respondents  0% 2% 2% 4% 87% 
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to Survey 96% 

As % Applicable 

Responses to Question 

 

100% 0% 2% 2% 4% 91% 

Childôs Teacher 31 9 6 5 7 4 

As % All Respondents 

to Survey 

 

66% 19% 13% 11% 7% 9% 

As % Applicable 
Responses to Question 

 
100% 29% 19% 16% 23% 13% 

School Principal 30 3 2 6 3 16 

As % All Respondents 

to Survey 

 

64% 6% 4% 13% 6% 34% 

As % Applicable 

Responses to Question 

 

100% 10% 7% 20% 10% 53% 

Preschool Staff 15 7 2 2 1 3 

As % All Respondents 
to Survey 

 
32% 15% 4% 4% 2% 6% 

As % Applicable 

Responses to Question 

 

100% 47% 13% 13% 7% 20% 

Preschool Leader 15 4 1 3 3 4 

As % All Respondents 

to Survey 

 

32% 9% 2% 6% 6% 9% 

As % Applicable 

Responses to Question 

 

100% 27% 7% 20% 20% 27% 

Paid Childminder 2 0  2 0 0 0 

As % All Respondents 

to Survey 

 

4% 0% 4% 0% 0% 0% 

As % Applicable 
Responses to Question 

 
100% 0% 100% 0% 0% 0% 

Other 17 3 2 3 3 6 

As % All Respondents 

to Survey 

 

36% 

 

6% 

 

4% 

 

6% 

 

6% 

 

13% 

As % Applicable 

Responses to Question 

 

100% 

 

18% 

 

12% 

 

18% 

 

18% 

 

35% 

Note: Percentages may sometimes not total to 100% due to rounding  

 

Table A-6 presents the survey data arising from the following question to parents: 

óDoes this person give your child practical support in relation to their education?ô 

 

Table A-6: Levels of Practical Support Given to Child by Different People in relation to 

Education 

   

Total 

Applicable 
Responses 

Of Which é 

A Large 

Amount 

Quite a 

Bit 

A 

Certain 

Amount 

Not 

much 

Never 

Your Mother  35 15 10 4 1 5 

As % All Respondents 

to Survey 

 

74% 32% 21% 9% 2% 11% 

As % Applicable 
Responses to Question 

 
100% 43% 29% 11% 3% 14% 

Your Father 31 6 8 4 4 9 

As % All Respondents 

to Survey 

 

66% 13% 17% 9% 9% 19% 

As % Applicable  19% 26% 13% 13% 29% 




